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ABSTRACT  
Letter to the President: Longitudinal Critical Discourse Analysis of Academic and Hip Hop 
Genres in a Rap Narrative Program 
 
by  
 
Debangshu Roygardner 
Advisor: Colette Daiute  
The objective of this study was to examine an in-school rap narrative workshop through 
critical discourse theory (Bamberg, 2012; Daiute, 2014). Twelve youth from a public school 
serving youth in urban Houston, TX were recruited from an in-school and after-school Hip 
hop/Rap narrative program to participate in a two-year cohort research study. The primary 
research question guiding the study was “How do young people participating in a school-based 
Hip hop/Rap program use a wide range of narrative genres for literacy and psycho-social 
development over two years in the program?”  
The data-intensive study involved assessments of literacy and psycho-social development 
via analyses of oral and written individual and collaborative Hip hop/rap and academic genres, in 
addition to the Ryff (1995) individual well-being measure. Cohort 1, who participated from 
February 2013 until September 2013 (8 months), included seven youth aged 13-19 years old in 
grades 7-12.  Cohort 2 was in a second year from June 2014 to mid-March 2015 (9.5 months), 
when Cohort 1 also continued participating. This dissertation presents an examination of the 
relationship between Hip hop and academic genres (specifically writing letters addressed to the 
President of the United States of America), particular to analyze the values expressed across the 
letter and rap narrative genres and across time.  
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Major findings include that the value “Hip hop allows for emotional expression” emerges 
as dominant across cohorts and times, the value hip hop develops relationship skills increased 
slightly over time and across cohorts which correlated with scores on the Ryff psychological 
well-being measure. Furthermore the value of hip hop allows for Black aesthetic expressions 
increased in the letter genre and decreased in the rap genre.  
Major findings also include that the Hip hop values allow for emotional expression 
emerges as dominant across cohorts and times, the value hip hop develops relationship skills 
increased slightly over time and across cohorts which correlated with scores on the Ryff 
psychological well-being measure. Furthermore the value of hip hop allows for Black aesthetic 
expressions increased in the letter genre and decreased in the rap genre.  
Results indicated various answers to each research question. For Research Question 1: (1) 
emotional expression emerged as a consistent dominant value across cohorts and across times (2)  
as measured with the Ryff scale, relationship skills increased slightly over time and across 
cohorts to become a dominant value across cohorts and genres in year 2 (3) Increases in valuing 
Black Aesthetics in the Letter genre corresponded with decreases in Black Aesthetic values in 
the Rap genre suggesting a cross fertilization, defined as values of one genre moving into another 
genre over time, of values (4) Cohort 2 valued self-management while Cohort 1 valued self-
awareness and self-management did not emerge at all in the rap genre.   
Results regarding the cross fertilization of Black Aesthetic values between the Rap and 
the Letter genre indicate that perhaps the combination of musical/kinesthetic forms of learning 
can be coupled with traditional academic forms of learning to allow youth to develop social-
emotional competencies which cut across genres. Furthermore, value cross fertilization has some 
implications with regards to collective practices and individual practices indicating that the 
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values which emerge in one practice can transform into another practice. Indeed, the coupling of 
Self Awareness values and Social Awareness values, and the dominance of these Social-
Emotional Learning (SEL) values suggest that youth are learning about themselves as they are 
learning about the world around them. This, again, has implications for the role that mental 
health and education play together in developing healthy minds in youth, which are critically 
reflective of themselves and the world around them. A potential contribution of this study 
includes better understanding the connection between Hip hop interventions on social-emotional 
and literacy development in urban youth.  These insights are relevant especially to educational 
and psychological design and research because they offer empirical, longitudinal design and 
methods in a systematic attempt to study polycultural art in context and its effects on adolescent 
development.  
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Chapter I. Rationale 
Hip hop as a contemporary musical and cultural art form is also a global industry which 
has significant potential as a cultural mediator in education.  More importantly, within school 
based settings within the United States K-12 context, Hip hop provides a culturally salient and 
youth oriented medium that when practiced with peers holds potential for improving literacy and 
social-emotional outcomes in youth.  Many scholars have argued that hip hop is a culturally 
relevant medium that can increase young people’s enthusiasm for education and their 
empowerment in self and civic development (Duongtran & Acevado, 2012; Emdin, 2010; Forell, 
2009; Irby & Hall, 2010; Irizarry, 2009; Travis Jr & Bowman, 2011; Tyson, 2006; Tyson & 
Porcher, 2012).  Nevertheless, few, if any, studies that offer relevant research designs and 
findings to examine those hypotheses.  Hip hop is the practice of linguistic expression, 
kinesthetic movement, visual art, music production and aesthetics that borrow musically from 
American Jazz and Blues tradition (Pofilio & Gorlewski, 2012) in addition to other African-
American cultural forms including playing the dozens defined as back and forth verbal 
engagement, and antiphony or “call-and-response” (Rabaka, 2011). Hip hop is therefore a highly 
symbolic linguistic activity.  
According to Vygotsky (1978), linguistic activities are both cultural and expressive 
constituting cultural tools. Vygotsky focused on the role of language in cognitive development 
and that adults transmitted their cultural tools to children. In this dissertation the modern 
meaning of tool transcends from symbol to sign which points towards a research design with 
multiple expressive genres to reveal the complex plethora of values that come into play in 
educational settings involving a wide range of diverse cultural actors. At a minimum, values in 
play in public education settings are those of the nation, the state, the school philosophy, the 
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teachers, and the multiple socio-cultural domains of young people from diverse cultural groups.  
Therefore, the various symbolic activities of Hip hop expressivity (e.g., text, performance, 
kinesthetic, music) may interact with one another and over time with youth literacy and 
psychosocial development. Collectively, these symbolic activities of Hip hop serve as indicators 
of overall human development.  
 Black music has expanded global culture by being a cultural terrain for the development 
of ideas related to Black folk life and political engagement (Gilroy, 1993). Scholars and public 
intellectuals have debated the positive and negative outcomes on youth of what has now become 
the over 40 year-long Hip hop global culture (Porfilio, Roychoudhury, & Gardner, 2013). 
Approximately 40 years ago, African American, Latino and Caribbean-American youth gathered 
in New York City to respond to unjust social conditions affecting their families, schools and 
communities (Chang, 2005; Dimitriadis, 2001). Through forms of artistic practice, including 
break dancing, rap narrative, graffiti art and music production, Hip hop artists, most who were 
youth, many who were activists, expressed their understanding of the world around them 
(Fernandes, 2012; Hill, 2009). Hip hop emerged as a socially generative form that initially 
grappled with corporate co-option and eventually evolved into a global genre which was in part 
globalized due to it corporatization (Lozenski, 2012; Porfilio, Roychoudhury, & Gardner, 2013).   
 Within extant literature, Hip hop has not been studied in a conceptual manner that guides 
clear understanding of the relationship between Hip hop and human development. Hip hop 
scholarship, within the fields of Educational and Developmental Psychology, has focused on its 
potential as behavioral intervention to increase students’ self-efficacy (Travis Jr & Bowman, 
2011; Tyson, 2006; Tyson, Duongtran & Acevado, 2012; Tyson and Porcher, 2012) or as Hip 
hop based pedagogy (Emdin, 2010; Forell, 2009; Irby & Hall, 2010; Irizarry, 2009).  To provide 
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a foundation for the proposed research, I reviewed research on Hip hop scholarship relevant to 
the field of youth development.  
Within this dissertation, I outline research on Hip hop and behavioral outcomes, Hip hop 
and Pedagogy, Social-Emotional Development, Literacy and Discourse, Polyculturalism. I also 
capture why the following dissertation is exigent in the current historical moment. Then, I outline 
the Research Questions and Hypotheses followed by Methods including Participants and Setting, 
Materials, Procedures and Example Analyses of Rap and Essay Genres. I end by articulating 
major findings and implications of these findings. 
Emergent Research and Beyond 
 Before entering into a survey of behavioral and educational outcomes related to Hip hop 
based interventions and variants thereof, I will articulate the theoretical, specifically the social-
psychological and cultural dynamics that contributed to the creation, function and outcomes 
related to the development of Hip-hop culture. Although much of the extant literature does not 
directly specify a theory of Hip hop, two specific books, Hip Hop’s Inheritance (Rabaka, 2011) 
and the edited volume Hip Hope (Porfilio & Viola, 2012) articulate the sociological and cultural 
dimensions that gave rise to a global Hip hop culture including within the local sense of the 
development of art in the South Bronx, Hip hop’s borrowed affordances from Black aesthetic 
culture and its application in other contexts through both hegemonic forms of representation (i.e. 
mass media) and counter-hegemonic forms of representation (i.e. protest music).  
 To nuance the discussion on Hip hop, Rabaka (2011, pg. 8) asserts that one aspect of the 
Hip hop generation has been vocal “hypermasculinists” with obsessions related to “obtaining 
bourgeois social status”. Porfilio & Porfilio (in Porfilio & Viola, 2012, p. 111) describe this as 
the “debilitating hegemonic characterization of Hip hop” concocted by a corporate elite and at 
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the heart of the “American Dream” celebration in contemporary black popular culture (Rabaka, 
p. 8). The counter-hegemonic manifestation of Hip hop (Porfilio & Viola, pg. 110) grew out of 
the activist agendas offered by rap pioneers in the U.S.A. whose social worlds were “sundered by 
the social and cultural conditions caused by racism, de-industrialization, over policing and the 
globalization of capital.”  
To place this in a historical context, Rabaka (2011, pg. 8) would state that Hip hop, much 
like the “cultural aesthetics and radical politics flowing from the Harlem Renaissance, Black Arts 
Movement” embodies the contradictions and confusions of the life world and life struggles 
which “African American popular music constituted an indispensable element of” (Rabaka, 
2011, pg. 9). This vibrant history is important for this study because it outlines the beginnings of 
what became known as contemporary Hip hop values.  
 The following section provides various outcomes, sometimes described as pro-social and 
anti-social and sometimes described as positive and negative, of Hip hop on youth development. 
Hip hop in each setting functions for and is utilized for different ends with differing 
consequences which is reviewed in the literature within, with the goal of thinking beyond the 
extant literature in order to provide rationale and exigency for the dissertation.  
Hip hop and Behavioral Outcomes 
The extant literature concludes that Hip hop influences youth in potentially anti-social 
and pro-social ways that correlate with behavioral outcomes. The purpose for analyzing the 
extant literature on Hip hop is to understand the boundaries of the field and to seek to expand the 
field in a manner that is appropriate for developmental studies in order to suggest some 
complications in the more polemic designs found in segments of the extant literature.  
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Hip- hop researchers have focused on the ways Hip hop has been used as a form of 
clinical intervention and an empowerment tool to improve behavioral outcomes in youth 
(Haaken, Wallin-Rushman, & Patange, 2012; Miranda & Claes, 2014; Travis Jr & Bowman, 
2011; Tyson, 2006; Tyson, Duongtran, & Acevado, 2012; Tyson & Porcher, 2012; Watts & 
Flannigan, 2007). Initial research on the topic focused on the ways rap music could or could not 
activate cognitions and preferences for anti-social behavior and the ways these behaviors related 
to academic and social outcomes. Some researchers (Tyson, 2006, Tyson, Duongtran & 
Acevado, 2012, Tyson & Porcher, 2012) used survey data as their principle measurement 
strategy with some (Tyson, 2006) creating specific Hip hop-based survey measures with the goal 
of correlating listening to Hip hop music with school truancy, perceptions of Hip hop music, 
academic performance and social consciousness.   
Miranda & Claes (2004) surveyed 348 French-Canadian adolescents ages 14-17 to 
consider the correlation between general rap and particular rap subgenres including Hardcore rap 
(defined as a subcategory of rap music focused on themes related to violence and illicit activity) 
and French rap (defined as a subgenre of rap music with themes related to issues in France with a 
focus on gang lifestyles and illicit behavior) on self-reported anti-social behavior such as drug 
use and school truancy. Results of survey data indicated that 348 adolescents said that French rap 
and hardcore rap were significantly linked to more deviant behavior such as school truancy or 
drug use. It should be noted that some forms of truancy may be a form of self-defense for 
students who feel threatened by the school’s priorities or values; the various types of truancy 
were not differentiated in their survey. Whereas other genres such as Hip hop/soul (defined as 
rap music related to American soul and Blues music which focuses on themes of critical 
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consciousness) and American rap (Rap music generated from the 50 states of the U.S.) were 
correlated with less deviant behaviors.   
This dissertation seeks to expand upon the bi-modal study of negative and positive 
outcomes in Hip hop by exploring various uses for Hip hop and the multiplicity of values which 
may emerge in different contexts of Hip hop performance. Media portrayals of Hip hop often 
play a role in influencing the values that youth espouse, although to what extent is debatable. The 
following authors examined the effects of media messages on youth perceptions of Hip hop. 
Tyson, Duongtran, & Acevado (2012) examined the effects of pro-social (defined as 
media that promote positive social messages such as critical consciousness, political 
engagement) and anti-social (defined as media that promoted negative social messages such as 
drug use and degradation towards women) Hip hop media on behaviors in youth. Tyson et al., 
(2012) operationalized Hip hop as a multi-medium expression (that is expression that occurs 
across musical and visual modes of communication) within the context of music videos which 
represented both a musical and visual medium of communication. 351 urban high school 
students completed a survey that measured school performance via grades in academic courses in 
addition to the Rap Attitude and Perception Scale (2006), which assessed youth perceptions of 
messages in rap music. The RAP scale is a 24 item measure that contained three subscales of rap 
perception including aesthetics, empowerment and misogyny (Tyson, 2006). Youth reported 
both positive and negative associations with rap music; youth with higher scores on many of the 
items on the RAP scale showed lower incidences of in-school suspensions. However, higher 
measures on the aesthetic item of the RAP scale also correlated with increases in in-school 
suspensions, a measure of delinquency suggesting that rap music videos were correlated with 
delinquent behavior, not merely rap lyrics.  
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Other researchers examined prosocial development through listening to Hip hop music.  
One specific pro-social behavior Hip hop may develop in youth is empowerment. Travis Jr. & 
Bowman (2011) built upon Freire’s notion of empowerment as the developmental process of 
resilience for individuals and communities. Travis Jr. & Bowman (2011) sought to understand 
the risky attitudes and behaviors of youth listening to Hip hop music as well as the empowering 
attitudes such as prosocial behaviors which emerge after listening to Hip hop music. Participants 
in the study included a convenience sample of 128 high school and undergraduate students 
including 42 males and 84 females with the majority aged 13 and 22. Participants were given a 
181-item questionnaire that was a compilation of the Individual and Community Empowerment 
Inventory (Travis & Deepak, 2011), and the Tyson Rap Attitudes and Perceptions Scale (Tyson, 
2012).   
The results of confirmatory factor analysis applied to the survey data indicated that 
respondents perceived empowering messages in rap music and viewed these messages as both 
individually and collectively empowering.  A complicating result was that participants viewed 
risk content and affects as both individually and societally problematic. Respondents saw risky 
messages in music as problematic on both an individual and community level.  Given the various 
perceptions of Hip hop music, other authors investigated how Hip hop as an intervention affected 
identity coherence. Again, this study will focus on the multiplicity of values that may emerge 
through Hip hop practices implicitly critiquing that ever present bi-modal instantiation of 
“values” in the extant literature. 
Hip hop interventions also focus on the development of individual identity. Haaken, 
Wallin-Rushman, & Patange (2012) investigated how Hip hop shaped youth identity (defined by 
the authors in an Eriksonian sense of achievement verses confusion) over a four year longitudinal 
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period. Sixty participants from Freetown, Sierra Leone participated in a three year long project 
related to youth reactions of post-war trauma, the AIDS epidemic, women’s rights, poverty and 
political corruption. The Sierra Leone Civil War lasted from 1991 to 2002 and left 500,000 
people dead due to a military coup against the prior government – after which looting, rape and 
murder ensued until disarmament in 2000. Analysis of lyrical and interview material was 
conducted through action research methods whereby the subjects of the documentary assisted in 
interpreting their own lyrics and understandings of Hip hop. 
  Haaken et al. (2012) reported that results of their thematic analysis from documentary 
material indicated an overall theme of “conflict” with three conflict subthemes including 
“progressive vs. regressive forms of social identity”, “imitation vs. authenticity” and 
“righteousness vs. rebellion” showing the conflicts which predicated identity cohesion in a post-
war context. Haaken, Wallin-Rushman, & Pantange (2012) investigated how Hip hop provides a 
context for the exploration of conflicts which shape youth identity over time in a qualitative 
longitudinal study that used a psychoanalytically informed analysis of the concept of Hip hop 
identity from data gleaned from a four-year longitudinal social action and documentary film 
project titled Moving to the Beat (M2B). The M2B project, part of the same study mentioned 
above, included 60 participants from Freetown, Sierra Leone who participated in a three year 
long project related to youth reactions of post-war trauma, the AIDS epidemic, women’s rights, 
poverty and political corruption. Analysis of lyrical and interview material was conducted 
through action research methods whereby the subjects of the documentary assisted in interpreting 
their own lyrics and understandings of Hip hop. Interviews and 60 hours of performance videos 
were coded and logged by 10 students from Portland State University (PSU) with specific 
analytic focus given to the quotes and lyrics selected for inclusion into the documentary. 
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According to the authors, the three subthemes suggest that adolescent identity development 
requires individual identity struggle in order to achieve identity coherence. This result relates to 
the notion that Hip hop is a developmental as well as artistic domain and that over time 
individual values youth develop regarding themselves and the world around them change and 
potentially coalesce.  
 According to Haaken et. al. (2012), anti-social messages in their conflict themes correlate 
with negative school performance and in-school suspensions whereas pro-social messages 
correlate with feelings of individual and community empowerment. These empowering and risky 
messages tend to be viewed by youth as affecting both individuals and communities. Research 
also concluded that Hip hop engagement over time has an impact on identity development again 
defined in Eriksonian terms as crisis preceding cohesion, via the struggle for finding cohesion in 
developing a sense of self. Hip hop provides a narrative venue for the potential conflict that 
identity development requires before cohesion can develop (Haaken, et al., 2012). Tyson (2012) 
and colleagues found that Hip hop produces these effects differentially based on the medium 
being identified for study; they have noted differences between the visual medium of 
communication from the musical medium of communication which both co-exist and co-
influence the viewer in the form of rap videos. The previous section surveyed social science 
literature that explored the perceptions of Hip hop music and how interventions related to 
positive or negative behavioral outcomes and how these outcomes predicted identity cohesion or 
crisis. In terms of the cumulative review for this dissertation, this section examines a common 
thread within Hip hop research, the use of bi-modal, categorical understandings of behavior 
related to Hip hop. This dissertation will develop and critique this theoretical approach by 
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focusing on values in Hip hop and how they are performed and contested by youth according to 
genre. 
Hip hop and Pedagogy  
Another direction in research on Hip hop has focused on Hip hop as a cultural practice 
that interacts with human development, in particular in education and community contexts.  
Some of this research is grounded in socio-cultural theory examining Hip hop as a cultural tool 
that is especially relevant to histories and trajectories of communities that value and connect to 
this expressive medium in its wide generative variations (mentioned above). Vygotsky & Luria 
(in Vygotsky reader, 1994) define “cultural tools as means for specific, culturally approved 
consequences that act as way stations on the path to a socially defined end” (Glassman, 2001). 
Narrative as a discourse genre acts as a tool for making sense of what is going on in the world 
and how we fit it (Daiute, 2014; Daiute & Nelson, 1997). Marable (2004) states that through Hip 
hop narrative (also described as rap narrative) and cultural work, global youth articulate their 
understandings and resistance “to the racialized division and stratification of resources, wealth, 
and power separates Europe, North America, and Japan from the billions of mostly black, brown, 
indigenous, undocumented immigrant and poor people across the planet.” Examples include the 
high incarceration rates of African-American men in their twenties numbering almost 600,000 
(Watts, Griffith, & Abdul-Adil, 1999), the way people of color globally are forced to view 
themselves from the negative perspective of outsiders (Black, 2007), and historical struggles 
against racial oppression whereby physical violence establishes social and ideological dominance 
(Watts, Williams, & Jaegers, 2003).  Other times, as indicated before, Hip hop can act as a 
purely entertainment based vehicle that when Hip hop is contextualized within the norms of the 
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American Dream it can feel like “young folk obsessed with obtaining bourgeois culture, values, 
and social-statuses especially mega-materialism (Rabaka, 2011, pg. 8).     
In comparison, an emergent Hip hop culture is being practiced by youth around the globe 
who have been inspired by the artistic creations of Hip hop and are using creative expression as 
their own unique counter space for exploration, reclamation and critique (Porfilio, 2012). H. 
Samy Alim (2005) operationalized Hip hop as a complex discursive process in which multi-
layered meanings are integrated together through the various modes of Hip hop practice 
including lyrics, movement and music to name a few (Alim, Awad, & Pennycock, 2005). For 
example, within the context of Hip hop dance, Alim et al., (2005) conceptualized the dance 
cipher as a form of communal and competitive discourse where the combination of Hip hop 
cultural modes of discourse converge into a “fluid matrix of linguistic-cultural activity (Alim, 
Awad & Pennycook, 2005).  
Recent research on rap narrative has largely looked at narrative from the standpoint of 
lyric analysis rather than narrative production or construction (Tyson, 2003). For example, some 
of the extant literature on empowerment has focused on the messages in rap music as it relates to 
the lyrics of rap songs (Travis Jr & Bowman, 2011). These findings tend to focus on rap music as 
generated by mainstream music outlets and the impacts of such media on youth behavior 
(Miranda & Claes, 2004; Travis Jr. & Bowman, 2011; Tyson, Duongtran, & Acevado, 2012). 
Messages were divided into “empowering” and “risky” categories for the purpose for the 
purpose of educating therapists and educators regarding the value of Hip hop within academic 
and therapeutic settings.  
As a whole, the extant research on Hip hop in education and social science falls into four 
major categories: analysis of Hip hop expressive art, classroom Hip hop curriculum, Hip hop 
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artist education through social change initiatives and critical Hip hop pedagogy theory building 
(Gardner, forthcoming). Findings focusing on Hip hop expressive arts show agreement between 
among instructors, students and researchers that Hip hop lyrics can become resources for the 
classroom and may be used for intellectual and academic purposes to permit stimulating, 
complex dialogues, essays and subsequent growth beyond the classroom (Kirkland, 2008; 
Sanchez, 2010) through curricula, artist education and social change initiatives. Results 
presented from a group Hip hop composition process utilizing both lyrics and music found that 
lyrics are superior to music in terms of personal artistic expression (Smoderman & Folkestad, 
2004). For examples, Nas’ 2001 song “One Mic” uses minimalist beats to maximize his verbal 
expression—“All I need is one life one try one breath I’m one man what I stand for speaks for 
itself”.  
Findings have contributed towards an understanding of the correlatives between Hip hop 
music and expected youth behaviors, in terms of observations of empowerment as opposed to 
risky behaviors.  Although some overlap exists between risk taking and feelings of 
empowerment, the major gap in the extant literature is a method integrating theory, context and 
complexity in understanding the use of Hip hop by youth for multiple purposes - including 
generating their own lyrics, advocating for Hip hop culture in social institutions, the relationship 
between Hip hop and personal well-being and the relationship between Hip hop and social and 
emotional development in youth. The findings did not however contextualize behaviors, for 
example, that not attending school might be a positive behavior depending upon the school 
culture and how the school culture impacts some students.  What is needed to understand Hip 
hop as a means of positive engagement is a rigorous sampling and analysis of Hip hop and other 
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genres by students in a positive educational Hip hop program.  This dissertation offers such a 
study. 
Some studies focus on classroom Hip hop curriculum and how teachers may use Hip hop 
to engage students (Emdin, 2010; Forell, 2009; Irby & Hall, 2010; Irizarry, 2009). Irizarry 
(2009) views urban culture as a “fund of knowledge” (defined as a folk source of knowledge 
creation) that can be used to improve teacher practices in addition to positively influencing 
opportunities and outcomes for urban youth of color.  Emdin (2010) indicates that dialogues 
about Hip hop in classroom settings heighten levels of student interest, increase emotional 
energy of students, and increase student participation. Through evidence of classroom dialogues 
Irby & Hall (2010) find that young teachers, defined as those who have been certified in the 
previous ten years, utilize Hip hop as pedagogy in both urban schools with primarily students of 
color as well as in suburban schools with primarily white students. Furthermore, these findings 
cut across school type (public, private, charter). Hip hop pedagogy also concerns itself with the 
use of Hip hop to teach literacy which relates to the conceptualization of Hip hop as narrative, 
which both broke from and added to the norms of standard English meter.  
Hip hop narrative began as an embodied peripetia, a break from the expected state of 
American music in the late 1960s which was largely influenced by European electronic styles 
which felt inhospitable, sterile and foreign to a large group of urban youth (Tyson, 2003). Rap 
narrative broke from the expected norm of English binary meter by inheriting both the trochaic 
meter as well as the iambic tetrameter (Weiss, 1998). Common binary metric usually includes 
either of the two but usually not both in the same narrative (Duffell, 2008; Weiss, 1998). 
Trochaic tetrameter includes stressed then unstressed patterns (/-/-/-/-) while iambic tetrameter 
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includes unstressed then stressed patterns (-/-/-/-/). Rap narrative, like all narrative, is a tool for 
making sense of the world and figuring out how we fit in (Vygotsky, 1978).  
 Rap narrative can be a meaningful site of values negotiation since youth are living in an 
increasingly polycultural society with greater endorsement for beliefs on polycultural and diverse 
value systems (Rosenthal & Levy, 2012). Values can be defined as “culturally specific ways of 
knowing, feeling and acting in response to environmental, economic and social circumstances” 
(Daiute et al., 2003; Rogoff, 1990).  Youth values or youth perspectives can be defined as the set 
of values youth express in relation to members of similar age cohorts, where relatively equal 
power differences allow youth to express a wider range of perspectives (Daiute et al., 2003). 
Youth are engaging with cultural cannons and seek to construct new values salient to the 
individual in context by testing the boundaries of diverse cultural cannons (Daiute et al., 2003).  
This ties into thinking on rap narrative in schools in that Hip hop presents culturally specific 
ways of knowing and feeling and these values allow for a culturally mediated expression of 
perspectives.  
Rap narrative provides a culturally specific venue for the re-negotiating values and a safe 
way to articulate aspects students’ diverse experiences to contest and perform the prevailing 
values of an institution or context. In the article “Acts of Meaning” (Bruner, 1990) defines 
culture as the symbolic systems individuals utilize to make meaning. He goes on to state that 
given human kind’s immersion in culture, it makes sense for psychology to look at meaning 
symbols (Bruner, 1990). Shared meanings and shared modes of discourse are necessary in 
navigating culture (Bruner, 1990). In taking a bit of an activist stance, Bruner states that 
psychology has shied away from cultural criticism, instead choosing to maintain a neutral stance 
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of scientific objectivity, but that scientific psychology and its truths are relative to the point of 
view it takes towards that condition (Bruner, 1990).  
 The Gospel of Hip hop by KRS ONE, rapper and philosopher, describes Hip hop as a 
symbol of spirituality shared by all in the Hip hop culture. Indeed, fashion, dress, dialect, 
movement, music, including the choice of bold colors and dense textures all share meanings in 
Hip hop culture (Gardner & Roychoudhury, 2010). Hip hop has openly maintained its activist 
stance with regards to social critique and cultural viewpoints, even going as far as 
conceptualizing a Hip hop framework for punishment and criminal justice (Butler, 2004). The 
beauty of shared symbols in Hip hop is that despite the re-contextualization of the expression 
across national and ethnic boundaries, the meaning attached to the activity remains the same 
(Starr & Waterman, 2003).  
 The previous sections on Hip hop and behavioral outcomes and Hip Hop Pedagogy 
focused on the current scholarship on Hip hop interventions for youth. Hip hop has been/is being 
used in various contexts across the globe including as empowerment based interventions to 
increase mental health wellness to school based pedagogy to promote school-based outcomes 
considered germane to the educational process. Central to the themes that cut across the extant 
literature presented here include the use of Hip hop as a tool to connect individuals to other 
individuals within communities; the ability for Hip hop as a cultural mediator to act as catharsis; 
Hip hop as a motivational and empowering cultural activity; In addition, hip-hop has concrete 
implications for reading, writing and orality. Albeit not mentioned in terms of Hip hop, the basis 
for work on the nature and function of narrative more broadly is to mediate social and cultural 
relations, especially supported in community and educational contexts (Daiute, 2014; Daiute et 
al., 2003; Daiute & Nelson, 1997).  
16 
  
 
Most prominently, Hip hop is being utilized as a linguistic tool across the extant 
literature; numerous scholars have illustrates that Hip-hop provides global youth with a particular 
lens on the world or a world view. Even more significantly, Hip hop affords youth the 
opportunity to imagine the world in a meaningful way and become active in participating in it.  
Narrative based interventions have been shown to contribute to increases on pertinent measures 
of psychological well-being (Smorti, 2010). This is important given the link between 
psychological well-being and relational development as well as the development of competency 
(Ryff, 1996). 
Social-Emotional Development 
Hip hop can be a tool that affords students the opportunity to connect with others in an 
emotional and social manner given that it is a form of collaborative creative expression. This is 
particularly salient to the process of learning since so much of learning happens in a 
collaborative manner. Students often communicate with their peers and with teachers in order to 
learn concepts both in and out of school. Healthy learning environments are those that are 
emotionally close, where students feel that they can emote to others as a core component of 
developing healthy attachment relationships with others (Durlak, Weissberg, Dymnicki, Taylor, 
& Schellinger, 2011).  
Bowlby (1969) in Thompson (2015) described emotion as having motivational 
influences. Kochanska (2001) in Thomspon (2015) furthered Bowlby’s work by indicating that  
emotions were connected to attachment processes between children and their caregivers. 
Emotional development, therefore, was linked to the socialization processes of children. Izard 
(2009) in Thompson (2015) stated that children develop through their socialization processes, 
emotional schemas which become mental representations of emotions.  
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Many students often lack the social-emotional competencies needed to succeed 
academically and can become less connected to the academic process (Durlak et al., 2011). 
According to Durlak et al. (2011), only 29-45% of surveyed students in United States K-12 
reported social-emotional competencies such as empathy, decision making, conflict resolution, 
and, more importantly, only 29% felt their school provided a caring, encouraging environment. 
Socio-emotional competencies include developing positive relationships, making decisions, 
developing self and social awareness, increasing positive behaviors and decreasing emotional 
distress (Durlak et al., 2011).   
Socio-emotional development has been linked to positive health outcomes in addition to 
positive academic outcomes. Research suggests that resilient children who develop in 
emotionally close and nurturing environments tend towards lower health risk factors (Talen, 
Stephens, Marik, & Buchloz, 2007). Low-income Black and Hispanic youth tend to be a 
population disproportionately affected by health and educational disparities (Bavarian, Lewis, 
Day, & Flay, 2013). Amongst diverse populations of Black youth, for example, ecological 
systems can greatly influence the development of socio-emotional competencies. For example, 
Garcia-Coll et al., (1996) have suggested that various aspects of minority children’s contexts 
contribute to their development including social and historical location. According to Hurd et al., 
(2013) involved and vigilant parenting strategies have been linked to the development of social 
and emotional competencies in Black children. Additionally, the authors found that important 
relationships with non-parental adults also contributed to developmental competencies.  
Anti-social behavior has even become an issue at younger ages. Ethnic differences have 
been found which indicate an over-representation of African American males in special 
education programs that focus on emotional and behavioral disorders (Graves & Howes, 2011). 
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Socially relevant and culturally sensitive intervention work has been shown to improve social 
and emotional outcomes in African American youth diagnosed with such disruptive disorders 
(Graves & Howes, 2011).  
 Changes in the historical socialization processes of child development, especially 
changes in the family, have placed school and community at the center of raising successful 
children (Weissberg & Greenberg, 1997). Interventions have focused on reducing juvenile 
delinquency, reducing anti-social behavior and academic failure in youth to engage young people 
in positive developmental processes (Catalino, Berguland, Ryan, Lanczak, & Hawkins, 2004). 
Positive youth development based intervention programs emerged to achieve goals amongst 
youth related to the promotion of inter-group bonding, development of resilience, promotion of 
social, emotional and cognitive competencies in addition to developing prosocial norms and 
positive behavior (Catalino et al., 2004).  
Bonding is defined as the emotional attachment children make to family, peer groups, 
school and their community (Catalino et al., 2004). Resilience is defined as an individual’s 
capacity to change stressors in a healthy way (Catalino et al., 2004). Social competence includes 
integrating feelings and actions to create effective behavior (Kornberg & Kaplan, 1980), while 
emotional competence refers to the ability to identify feelings and reasons in oneself and others. 
Cognitive competence includes perspective taking as well as academic and intellectual 
intelligence (Catalino et al., 2004).  
Social and emotional developmental theories can also be buffered by research conducted 
by the SEARCH foundation on 40 developmental assets which may form the building blocks of 
healthy development specific to various age ranges especially youth 12-18 (CASEL, 2016). 
These various assets are broken into external assets, which can be developed through the 
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community, and the micro and meso-system and internal assets, which relates to the internal 
psychological resources at the individual level. External assets include Support, Empowerment, 
Boundaries and Expectations and the Constructive Use of Time. Internal assets include 
Commitment to Learning, Positive Values, Social Competencies and Positive Identity. One gap 
in the Social Emotional Development literature reviewed was that schools often times do little to 
support socio-political and cultural identity, which is an aspect of social competencies. They are 
internal assets.  
 During the 1990s, programs designed for youth development grew to attract and retain 
young people in urban neighborhoods (Johnston, Nicholson, Collins, & Holmer, 2004). Among 
the ways positive youth development programs work is through in school settings as well as 
after-school settings. Among positive youth development programs in after school settings, 
youth are provided support systems that help them develop a positive identity, develop a sense of 
belonging, and help them choose healthy over risky choices (Johnston et al., 2004). Evidence 
also exists that engagement in after school youth development programs benefit academic as 
well as personal and social competencies (Durlak, Weissberg, & Pachan, 2010). The activities 
that occur during such after school programs are worthy of study, since adolescents are likely 
involved in activities that promote their own development. 
According to Dwerkin, Larson, & Hanson (2003), youth activities differ from other 
domains of youth functioning in that teens are emotionally and cognitively engaged in actively 
affecting personal change through youth activities. Dwerkin et al., (2003) found that a variety of 
competencies and developmental processes are achieved with involvement in youth activities. 
Dwerkin (2013) cited Heath (1999) who stated that youth activities allowed for linguistic 
development. Through the activities, many youth gather linguistic tools for solving problems and 
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developing initiative – or the capacity to direct attention toward a challenging goal. One critique 
of aforementioned scholars’ work is that the activities that they cite were not explicated. 
Furthermore, they hypothesized that the analyses were based on case study data. According to 
Rogoff (2001), such linguistic developmental activities occur through collaborative participation 
in activities.  
 One specific arena youth may engage in collaborative participation is through emotional 
expression, which is defined as externally expressing emotions to others using symbols and 
discourse so that others understand your experience. Due to the reduction of in-school artistic 
programming in urban K-12 schools across the U.S., after school arts programming has become 
one critical venue for connecting emotional expression to positive youth outcomes including in-
school arts participation, parent-child arts interaction and attendance at arts events (Martin, 
Mansour, Anderson, Gibson, Liem, & Sudmalis, 2013). One pathway that the arts facilitate 
development is through positive youth development, which predicts academic and non-academic 
outcomes including motivation, class participation, self-esteem and life satisfaction (Martin et 
al., 2013). School based arts participation was found to be more strongly linked to academic 
achievement than outside of school activities (Martin et al., 2013).  
 Another arena for the facilitation of social-emotional development is via literacy. The 
extant research has indicated links between socio-emotional development and literacy 
involvement in the home (Baker, 2013). Home, school, and after school environments have the 
potential to provide appropriate scaffolding within a child’s zone of proximal development 
(Bronfenbrenner, 1979; Vygotsky, 1978) in Baker (2013). School-based interventions have 
proven increasingly effective for the development of both socio-emotional development and 
literacy. According to Jones, Braun, Hoglund, & Aber (2010), there is recent mounting evidence 
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that suggests the value of integrating academic and social-emotional development into integrated 
interventions that can increase both domains of development. Much of the work on socio-
emotional development has focused on pre-school and elementary school years in the U.S. 
(Jones et al., 2010). Social-emotional development is also a key part of adolescent development.  
 Adolescents presented with new and unfamiliar circumstances who do not have high 
social-emotional skills are often at risk for developing a variety of negative behavioral health 
outcomes, including central adiposity and arterial stiffness in adolescents who would otherwise 
be healthy (Midei & Mathaus, 2009). Prevention and intervention during the adolescent period is 
based on both youth being open to new experiences as well as adults scaffolding youth through 
the creation of growth enhancing opportunities (Roeser, Eccles, & Sameroff, 2000).  Data was 
garnered from a secondary data analysis of the Maryland Adolescent Development in Context 
Study (MADICS), which included 1480 primarily African-American and White adolescents over 
23 middle-schools. The data set consisted of interview and survey data measuring academic 
competence, valuing of school, emotional distress, and problem behaviors (Roeser et al., 2000). 
The cultivation of such positive youth development is the challenge of designing and 
implementing reform based programs that affect the lives of youth beyond the traditional 
academic domain to effect socio-emotional functioning (Roeser et al., 2000).  This particular 
study did not focus on youth activities; rather, it focused on outcomes related to positive youth 
development across different schools taken from a larger data sample. During the transition 
between early adolescence into early adulthood, youth are in a process of value and norm re-
negotiation (Becker & Luthar, 2002).  
 Literacy and language competence have been linked to communication of feelings, 
negotiation of complex social norms and better emotional adjustment (Baker, 2013). Literacy 
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development and socio-emotional development during adolescence can be key ingredients in the 
positive youth development for low-income urban adolescents, specifically if school or after-
school based interventions are poly-cultural, speak to the academic and non-academic desires of 
youth and can develop linguistic competencies. Participation and development through such 
interventions would work best if scaffolding can be provided from an engaged adult and can link 
social-emotional skills to academic competencies. 
Literacy and Discourse  
 An estimated $16 Billion is spent a year by U.S. universities and businesses due to 
inadequate literacy (Marchand-Martella, Martella, Modderman, Peterson, & Pan, 2013). 40% of 
High School graduates lack the required literacy skills employers’ desire in American companies 
(Marchand-Martella et al., 2013). Academic literacy can be defined as being able to make 
inferences from text, learning vocabulary and making inter-textual links (Marchand-Martella, 
2013). Narrative texts are those that describe events through time and through some level of 
chain or conversation (Marchand-Martella, 2013). Simply, narratives tell readers who did what 
to whom and why.  
 Adolescent literacy is defined as literacy in youth from the 4th through the 12th grade 
(Marchand-Martella, 2013). About 8 million adolescent students experience difficulty reading at 
the appropriate level and 70% of older readers require some form of remediation within the 4th 
through the 12th grade (Marchand-Martella, 2013). Effective adolescent literacy programs focus 
on five domains including word study, fluency, vocabulary, comprehension and motivation 
(Marchand-Martella, 2013). The use of multi-syllabic words for example can act as a measure of 
both word study and vocabulary.   
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 Although literacy is generally understood as the definition of reading or writing, literacy 
can be used as a process of transformation of the self in addition to a transformation of 
worldview (Parr & Campbell, 2012). Such pluralistic sense of literacy focuses as well on the 
various ways modes of meaning mediate our sense making (Parr & Campbell, 2012). These 
multi-literacies focus on the linguistic, the auditory, the visual, and the gestural the spatial and 
the multi-modal (Parr & Campbell, 2012). The linguistic focuses on the meanings in printed 
texts, words on a page and written texts, the auditory focuses on the meaning of music and 
sound, the visual focuses on the meanings of images, the gestural on meanings of body language, 
and the spatial on meanings of environmental spaces (Parr & Campbell, 2012). Multi-modality 
focuses on multiple ways or modes of literacy that interact beyond the use of text (Hill, 2014). 
Multi-modality combines two or more of the various elements of communication which can 
potentially allow learners to make referential connections (Hill, 2014).  
 The multi-modal theory of literacy focuses on the multiple modes of communication and 
production (Vasudevan, Kerr, Hibbert, Fernandez, & Park, 2014). Multi-modality focuses on the 
sense making that arises from the ways texts and modes express a multi-layered narrative (Hull 
& Nelson, 2005). Multi-modal visual literacy emphasizes the different meanings and purposes an 
image carries (Roswell & Kendrick, 2013). Image modalities include the technical aspects of the 
image including the apparatus used, compositional strategies for composing and the social 
context of the image (Roswell & Kendrick, 2013). Some of these social aspects of multi-
modality include spaces, both physical and metaphorical, that allow literacy practices to be 
afforded. Such spaces can provide a “literacy presence” or an environment for youth to explore 
themselves through writing (Muhammed, 2012).  
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 Music provides a particularly strong context for multi-modal meaning making through 
language. Music training has been linked to enhance language and learning skills despite the fact 
that most children in the United States receive no music education (Slater, Strait, Skoe, O’ 
Connell, Thompson, & Kraus, 2014). Theoretically, engagement in music promotes plasticity in 
the brain regions related to speech processing. Specifically for low-income populations, music 
instruction for one year has shown significant effects on readings (Slater et al., 2014).  
 Narrating is especially important because linguistic and other symbolic activities create 
knowledge and experience in addition to the use of symbols to position characters across time 
and space (Daiute, 2005). Interacting with individuals, groups, and society more broadly, 
adolescents they take up, contest, and transform institutional narratives (Daiute, 2004; Daiute, 
2014)). Narratives also enact an individual-collective power whereby the narrator creates a story 
to connect simultaneously between themselves and their communities (Daiute, 2014; 
Roychoudhury & Gardner, 2014). Given that discourse is a cultural tool, specific genres enact 
meaning based on then affordances rather than being reflectors of meaning (Daiute, 2014). 
Mikhail Bhaktin (1981) argued that through response to create meaning (Fecho, 2013). 
Bhaktin (1981) described language as a heteroglosstic (defined as the presence of two or more 
voices or expressed viewpoints in a text or other artistic work) or leave out process to describe 
the ongoing tension between state sanctioned language that creates the fodder for metanarratives 
and individual interpretation of language providing perhaps the basis for counter-narratives. 
Heteroglossia stabilized language through its balanced existence between the individual and 
socially sanctioned poles. Humans, as poly-cultural beings exist in the dialogic of various “I” 
positions (Fecho, 2013). Individuals exist within social structures, and since meaning is made 
through language, humans construct meaning within context (Fecho, 2013). Due to 
25 
  
 
heteroglossia, language is a contested terrain where dominant cultural forces seek to reify 
language and therefore meaning and resisting forces offering critique (Fecho, 2013). Most likely, 
language exists as a tool for negotiation and contestation and assimilation of meaning within 
contexts.   
 M.M. Bakthin’s main theoretical innovation was a transition from dialectics to dialogue. 
The method Bakthin proposed for studying culture was not visual but auditory: one must hear 
culture (Emerson, 2000). Bakthin’s writings emerged during a period of personal survival and 
amongst the difficulties of his personal life dawned the concepts of aesthetic love and laughter as 
liberation.  
Bakthin’s notion of language and expression is the product of interaction between 
language and the cultural historical context of the utterance (Emerson, 2000). Bakthin believed 
that all discourse is in dialogue with prior discourses on the same subject, as well as discourses 
yet to come (Emerson, 2000). He states, “A single voice can make itself heard only by blending 
into the complex choir of voices already in place” (Emerson, 2000). Thus, culture is given a new 
meaning: the discourses retained by collective memory (Emerson, 2000).  
Development can be seen in some sense as an unending dialogue, where the utterances of 
one individual are linked to the utterances in culture, contemporarily, historically and in vision of 
the future. This relates back to the inheritance of Hip hop in Jazz and Black aesthetics whose 
social values where transformed and updated for a modern set of circumstances through Hip hop 
expression. The social and emotional components of Hip hop are expressed through narrative, 
which like its forefather Jazz, has been a central tenet in the development of Black thought, 
expression and emotion. 
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 Central to the development of civilizations is the idea that language developed as a 
mechanism to mediate interactions amongst humans (Daiute, 2013). Once the basis of narrating 
have been established around 11 years old, emerging adolescents begin to manage narrative as a 
process that links social and emotional development (Daiute, 2013). According to Daiute (2014, 
pg. 2), narratives are accounts of daily life that include characters operating in spatial and 
temporal contexts to share some form of meaningful experience or idea. Connelly and Clandinin 
(2006, pg. 477) state that human beings share storied lives and that these lives are shaped by 
stories of themselves and others and the world which is made personally meaningful. Connelly & 
Clandinin (2006, pg. 479) articulate three essential components of narratives, including 
temporality, sociality and place. Temporality is defined as events that people have in past, 
present and in future as well as transitions. Sociality refers to social conditions which impact 
individual conditions. Space refers to the specific and concrete localities and boundaries where 
events and actions take place.  
 Daiute (2014, pg. 2) suggests that across cultures, meaning resides in expressive forms 
including visuals, flourishes and organization. Narrating mediates experiences, language, 
learning and social change (Daiute, 2014, pg. 4). Narrating is one the major cultural processes 
guiding children’s development early in life. Individuals utilize narratives in multiple contexts; 
in contexts of rapid change or disintegration, the clear duality between master narratives that 
reify the state sanctioning of language and individual counter-narratives becomes modified 
(Daiute, 2011). With regards to narratives within institutions, research has identified spaces 
where individuals have countered, conformed and transformed institutional narratives (Daiute, 
20003; Daiute, 2011).  
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 In addition to the dialogic and interactional communications engaged through narrative, 
narratives also occur in what could be referred to as the socio-cultural activity system (Daiute, 
2008). Activity systems can be defined as symbolically linked interactions of individuals in 
context (Engstrom & Mietten, 1999 cited in Daiute, 2008). Thought about in another way, as 
children develop, they do so in culturally mediated contexts which determine the breadth and 
practices of daily life (Daiute, 2008). Within these activity-meaning systems, verbal and 
multimodal discourse is produced.  
 Discourse analysis is the analysis of language in context, and in particular, the values that 
guide expression (Daiute, 2008). For example, in urban contexts, conflict produces critical 
thinking among children who feel marginalized. Some of these children may become attuned to 
the details of critique and emotional confidence needed for the expression of such beliefs 
(Daiute, 2008). Indeed, cultural influences impact how children think about literacy, understand 
the practices of literacy, and how those practices are done discursively (Daiute, 1993).  
 These cultural aspects become connected in the genres of narrative; speech genres differ 
from written genres as with exposition differing from short stories (Daiute, 1993). Research 
suggests a connection between oral and written language and that discourse prepares children for 
literacy (Daiute, 1993). Therefore, the notion that collaboration between students within 
institutions could have a strong impact on literacy practice (Daiute, 1993) could hold true in a 
variety of contexts, including polycultural settings, which are becoming increasingly common in 
the United States. These settings may afford children to use multiple genres and as they engage 
in these genres, children may develop affectively, socially and in a manner to develop meaning 
and literacy. 
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 Relevant to the prior explanation that diverse symbolic modes enact and transform 
diverse cultural participations is a discussion of ploy-culturalism. Poly culturalism in a nutshell 
describes the various ways individuals are products of diverse cultures and the way in which they 
interact to influence the creation of cultural products (i.e., music, art, language, food) over time.    
Poly-culturalism 
 Poly-culturalism is a concept focusing on the many ways that racial and ethnic groups 
have interacted and influenced each other over time (Rosenthal & Levy, 2013). Robin D. Kelley 
(1999) introduced the term “poly-culturalism” to describe the ways individuals are “products of 
different cultures.” Historical examples of poly-culturalism include medical practices in South 
Africa which were influenced by Indian and Zulu practices whereas modern examples include 
indigenous American music and dance including salsa, reggae, Hip hop and jazz (Rosenthal & 
Levy, 2013).  
 Past work on intergroup ideologies sought to explain interactions and connections among 
different racial or ethnic groups. Colorblindness refers to people who de-emphasize group 
categories and focus on the similarities between and across groups of people (Rosenthal & Levy, 
2012). Multiculturalism refers to people who pay attention to race and ethnicity albeit may 
endorse and focus their attention on groups maintaining their own cultures and traditions 
(Rosenthal & Levy, 2012). Critics of multi-culturalism point out that even if cultural differences 
are representative in a positive light, they are still presented as separate, bounded and unchanging 
discrete entities (Rosenthal & Levy, 2012). In comparison, individuals who endorse poly-
culturalism do not view cultures as static in order to see greater connection between different 
groups.  
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 Strong rationale for poly-culturalism has been established. Prashad (2003) quotes Slavoj 
Zizek who claims polemically that multi-culturalism “is racism from a distance” in that it views 
cultures as discrete and unchanging. Prashad (2003) cites Robin Kelley in arguing that various 
nominated cultures “have never been easily identifiable or secure in their boundaries”. 
According to Prashad (2003) culture is to be viewed as a process and all cultures are activities of 
differentiation and cultural identification. According to poly-cultural scholars, nowhere are the 
boundaries blurred between identities more so than in the indigenous American musical forms of 
Jazz, Blues and Hip hop specifically in Black music and Black literary forms which focus on the 
“lower frequencies” of discourse (Ellison, 1953) ,where the poly-cultural histories of America 
play out through a form of cultural improvisation.  
 Discourse scholars such as Daiute (2014) and others claim that symbolic tools utilized in 
one genre can extend into another genre when practiced in relevant meaningful contexts. The use 
of poetic tools and repetition are utilized by both Hughes and Morrison admittedly, and also by 
Ellison. The use of poetics in the literary genre, specifically through repetition, alliteration and 
internal rhyme give rise to the soul and viscera of Negro life into a literary genre. 
 Poly-culturalism would also advocate for a “neo-plasticity” (modern means of 
improvising one’s own humanity) in Moten’s (2008) words, towards the ontology of Blackness 
that Jazz captures through its use of unconscious methods and improvisation. Ellison would 
perhaps take the ontology of Blackness further and suggest that the fugitivity of Blackness 
emerges out of a sort of cultural improvisation best recognized in the frontier context of America 
where “Indian and Negro could be confused for one another” and both “traditional and 
contemporary sources” influence the lived experience of all Black folk (Ellison, 1953;Watts, 
1994). 
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 Youth today in North American society are living in a poly-cultural context. One of the 
many sites of polycuturalism includes Hip hop culture as manifest through Hip hop music, lyrics 
and activities. Youth are bringing into school settings aspects of various cultures including their 
associated values. These values get negotiated, contested and transformed within the context of 
development for multiple ends, including as a way to develop emotional and social competencies 
as well as to address others and advocate for one’s beliefs. It can be hypothesized that the way in 
which these seemingly disparate values exist for youth may determine their psychological well-
being in addition to their ability to develop into emotionally competent adults.   
Exigency  
Exigency is defined by Merriam Webster dictionary as an urgent need or demand and that 
this current research has implications for wider educational policy given that rap has likely 
gained popularity due to its fluid nature and ability to transcend local, regional, racial, gendered, 
social and political boundaries (Roychoudhury & Gardner, 2012). Rap narrative can be viewed 
as a discursive medium for the identification and analysis of how dynamic value systems get 
negotiated for youth, in order to understand if a balance between differing values systems has 
any implications for psychological well-being. As of yet, no study has looked at the process of 
values negotiation in Hip hop discourse, even though Hip hop is global and multi-lexical.  
 If indeed values contestation and performance occur in the rap counter space, and if the 
negotiation of divergent value systems implicates psychological well-being, then the proposed 
study could validate the use of in-school or after-school urban narrative workshops as a cost-
effective alternative to traditional music and art programs that are being cut in the U.S. (Winner 
& Hetland, 2008). Arts provide a means for transforming divergent sets of beliefs to create novel 
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solutions for the future for students living in a technologically and culturally changing world 
(Winner & Hetland, 2008).  
Values analysis can be defined as a method of narrative inquiry in order to identify 
meaning in terms of values expressed within narrative (Daiute, 2014). According to Rogoff 
(1990) and Wertsch (1991), values are culturally-specific ways of knowing, feeling, and acting 
within social, cultural, and economic environments. Values therefore, are principles people strive 
to live by, including moral codes, norms and cultural beliefs (Daiute, 2014). Aspects of values 
analysis include: analysis of context, analysis of processes in texts, and meaningful activities, 
including narrating which occurs through essays, letters and other discursive materials (Daiute, 
2014). Values analysis is particularly germane through cross-modal and cross-genre discourse 
analysis because values are interactional and can be contested, affirmed and transformed through 
multimodal activities (Daiute, 2014).  
Research Questions and Hypotheses 
This study proposed the notion that in individuals and cultural groups in heterogeneous 
contexts, such as urban schools in the U.S., youth will use their familiar discourse genres to 
conform, contradict, change or reject educational agendas, while concomitantly performing the 
cultural values they are learning in mainstream public institutions (Daiute, 2003). The proposed 
approach seeks to examine an in-school rap narrative workshop through critical discourse theory 
(Daiute, 1998; Gates, 1992; Harre & Gillett, 1992), which posits that everyday social interactions 
for youth offer insight into tensions in values across school, home, media and other cultural 
cannons within which youth reside (Daiute, 2003). 
The research addressed the following questions:  
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 (1) What are the values that emerge across genres (i.e. letters and raps) and over time, 
and over cohorts in this Hip-hop discourse program? Do such values suggest possible 
mutual influences?  
(2) Which values emerged as dominant for Cohort XY? (Cohort XY represents partial 
participants in the program because the two youth who make up the cohort were expelled 
from the school half way through the program).  
(3) What is the relationship between relational development over time, across cohorts and 
the relational sub-scale of psychological well-being? 
Three Hypotheses accompanied these three research questions and included  
(1) Values that emerge in the Raps and in the Letters will include some similar values and 
some that are different which indicate both (a) changes according to time and (b) 
differences according to cohort. Changes will occur due to years of participation in the 
program and cohorts will reflect the differences in total amount of time of participation. 
 (2) There will be differences in the values between Cohort XY and the other Cohorts 
with Cohort XY performing more of the Hip hop values and contesting more of the 
School values. I hypothesize these differences will appear because of the rejection 
experienced by members of Cohort XY from traditional education. 
(3) Increases in Social-Emotional Learning values over time with correlate with increases 
in measures of Psychological Well-Being.  
 Examining these hypotheses is important because a variety of educators and researchers 
have been making compelling claims about the relevance of Hip hop to educating adolescents, 
especially in schools with culturally diverse populations (Love, 2014; Paris & Alim, 2014; 
Tyson, Duongtran, & Acevado, 2012). Much of the extant literature on Hip hop in education and 
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in psychology does not define development. Consequently, development is not conceptualized as 
measuring change over time or in horizontal terms across contexts.  
This project focuses on examining Hip hop as a multimodal expressive activity. 
Linguistic activities and practices are culturally expressive activities (Vygotsky, 1978). Herein, 
Hip hop is defined as development because it is a highly symbolic linguistic activity. Therefore, 
Hip hop expressive genres (text, performance, music and expression) interact with one another 
and change over time to influence human development. This conceptual framework, along with 
the methods, hypotheses and questions for this study, create a systematic framework for 
examining the nature and impacts of Hip hop in educational settings. 
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Chapter II: Research Design and Methods of Analysis 
This chapter presents the methodology for this study, including information regarding 
recruitment, participants, research setting and design. Furthermore examples of data, examples 
analyses and definition of values analysis are provided. First, an overview of values analysis and 
the values analytic method is provided. Second, participant recruitment and descriptions of 
participants is provided. Third, the research setting and overall research design is outlined. 
Finally, example data are provided with the procedure for values analysis highlighted.  
The methodological approach employed in this study is discourse theory and analysis in 
order to study Hip hop cultural activity as practiced by youth within the context of an urban 
school in U.S. and as manifest in two genres, rap lyrics and the academic genre of writing letters. 
The analytical strategy consists of a critical discourse theory and analysis, which examines (1) 
the analysis of context, activity meaning system as a way of sampling relevant contexts of 
history, culture… (2) the analysis of processes of text production and interpretation, and (3) the 
analysis of the text, reinterprets traditional models of interview analysis within and across 
positions of activity and within and across participants (Daiute, 2014).   
I use values analysis as a specific method of narrative inquiry to identify the values 
expressed when youth interact through their two genres of narratives (Daiute, 2014). Ideas that 
guide values analysis are that (1) narratives are developed in socio-political relations, (2) 
meaningful activities such as rapping or writing letters (3) values are negotiated differently by 
individuals with differing perspectives (Daiute, 2014).  
Finally, I utilize descriptive statistical analysis of the Ryff Psychological Well-Being 
Measure (Ryff, 1997), which was completed by both cohorts of students for a total of six times 
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over two years. Descriptive statistics are a type of data analysis that helps describe, show and 
summarize data in a meaningful way and over time so that patterns might emerge from the data. 
We begin by defining an activity-meaning system design, which links back to theory 
about the mutual cultural and emotional genres young people of diverse backgrounds bring to 
school. An activity-meaning system defines the research design to allow students diverse 
relational expression with familiar genres (Hip hop, school charter, rap curriculum) to interact 
with less familiar genres, i.e. letter to the president, raps written for school performances. An 
activity-meaning system design affords the researcher the opportunity to look at various “cultural 
artifacts” and narratives for the purpose of discussing the ways relevant stakeholders within 
various dimensions of activity and meaning interact in order to produce values. Analyses of the 
activity meaning systems in this study showcase how cultural forms vis-à-vis cultural tools 
develop over time across generations (i.e. relevant stakeholders), across genres (i.e. stakeholder 
expressions) and provide a diversity of expressions varying by cultural expertise.  
Figure X. Activity-Meaning System Design 
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Student 
Written 
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Stakeholder Interactions will be analyzed as more or less direct or indirect and across time and 
place. 
Analyses: 1) Values Analysis Across Stakeholders, Modes and Genres. 
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 Figure X., the Activity Meaning System Design addresses the culturally complex uses 
of Hip-hop and other genres specifically an academic genre and a standard well-being scale by 
foregrounding these activities within multiple ecosystems of performance including institutional 
actors and stakeholders, individual institutional actors, and local interactions amongst individual 
actors and stakeholder groups. These interactions across stakeholders, modes and genres 
showcase how young people in a Hip-hop education program engage their poly-cultural 
meanings.  
Values Analysis  
 Narrating “springs authentically from the soul rather than from intense interaction with 
society” (Daiute, 2011). Through narrative analysis, pairs or collections of several narratives 
create a larger pattern of youth narrating to reveal the stance of a group (Daiute, 2011). Thus, 
values analysis represents a specific method of narrative inquiry whereby narrative meaning can 
be expressed in terms of values in and interacting with narrative (Daiute, 2014). Values are also 
culturally specific ways of knowing, feeling and acting in conversation with environmental, 
social, cultural and economic circumstances (Rogoff, 1990; Wertsch, 1991; Daiute, Stern and 
Lelutiu-Weinberger, 2003). In other words, values are principles that people strive to live by, 
enduring moral codes, norms and cultural cues (Daiute, 2014). For example, Relationship Skills 
increased slightly over time and across cohorts to become a dominant value across cohorts and 
genres in year 2. This is an example of how one value was enacted in the data. 
 Some ideas that guide values analyses include (1) narratives are developed in socio-
political relationships, (2) meaningful activities and (3) values are negotiated differently by 
participants with varying perspectives (Daiute, 2014). The analytic strategy consists of a critical 
discourse analysis which examines (1) the analysis the context, (2) the analysis of processes of 
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text production and interpretation (Daiute, 2013).  To ensure proper reliability and validity in the 
process of values analysis, analysis (1) occurs as a group process with the investigator involved 
with participants in the process of research production, (2) with attention to the metric of analysis 
by genre (e.g. rap and letter, by bar or by sentence respectively) (Daiute, 2016).  
A two line sample of values analysis from a rap was: “Living life this young, I’m on my 
own, Created my own confidence by the time that I’m gone.” The first bar was coded as Self-
Awareness and the second bar was coded as Hope. In the values analysis used in this dissertation 
I identified and compiled information from the analysis including identifying values per 
sentence/bar, t-unit, and summarized this data by student expression (i.e. narrative, letter, 
curriculum, etc.) across genres and compiled values within and across genres and cohorts, 
including quantitatively. This accounts for a rigorous examination of students’ poly-cultural 
abilities because this form of methodological analysis allows for both an across sample and 
across time analysis.  
Recruitment of Participants & Research Settings  
The study compared convenience samplings of three groups of adolescents ranging in age 
from 13 to 19 years old who were enrolled in an in-school and after school rap performance 
workshop and class. The study was a longitudinal cohort study and during the first year, with the 
first cohort, the rap program was an after-school program which occurred on school grounds. 
During the second year, for both cohorts, the rap program occurred after-school as well as 
included an in school program, where students in addition to the participants in the study could 
participate for academic credit. There were three groups in the study, that were initially separated 
by year and by cohort; cohort 1 included 7 students and began during year 1 and extended until 
the end of year 2, cohort 2 included 5 students and began and ended during year 2. Two members 
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of cohort 2 were asked to leave the school due to disciplinary measures. They were still allowed 
to participate in the study because they attended the after-school rap program, which was more 
focused on performance. Therefore, the groups were broken into Cohort 1 (N = 7), Cohort 2 (N = 
3) and Cohort XY (N = 2) who represented the two children who were dismissed from the 
school.   
Participants and Setting. 
The Houston Independent School District (HISD), wherein the study is located, contains 
titles on facilitating arts-based curriculum (HISD, 2015). The HISD includes 135 elementary 
schools, 37 middle schools, 40 high schools and 43 combined schools (HISD, 2015). The total 
enrollment is 215,000 students of which 75.5% are economically disadvantaged (HISD, 2015). 
Demographically, 62.1% of students are Hispanic, 25% African-American, 8.2% White, and 
3.6% Asian (TEA Public Education Information Management System, 2015). Nationally, in May 
of 2011, the President’s Committee on the Arts and Humanities called for a reinvestment in arts 
education in our nation’s public schools (Thomas, Singh, Klopfenstein, & Henry, 2013). 
Specifically, for the state of Texas, Chapter 117 of the Texas administrative code Title 19 
contains information of the strands of learning that organize arts curriculum K-12 including: 
perception, creative expression/performance, historical and cultural heritage and 
response/evaluation (CEDFA, 2015). 
The study consisted of a two-year longitudinal cohort study of 12 youth engaging with 6 
activities and creating 92 works in their urban Houston, TX school.  The context of the study is 
an after school Hip hop/Rap narrative program in addition to a one time analysis of 20 students 
from an in school Hip hop elective class. Participants ranged in age from 13-19 years old during 
the time of the study. Participants all identified as coming from ethnic and racial minority 
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backgrounds with the majority identifying as African American or Latino. All participants were 
members of low-income households which in Houston, Texas were defined as a household 
income of $30,500 or less for a family of four in 2014 based on State definitions.  
Participants were enrolled at YPG, part of the larger YPG public charter school program 
in Houston, TX which has 13 campuses. YPG has 1000 students and services the 6th-12th grade. 
The after school rap narrative program is sponsored through YPG fiscally and through human 
resources since the program is directed by a 7th grade math teacher and rapper who designed the 
curriculum for the program and facilitates the program. A portion of the curriculum involves 
performance of rap narratives at events ranging from Teaching Fellow Orientations, 
performances in the community for Black History Month to TedX performances at the Asia 
Society of Houston. Students are placed in this school through interviews with students and their 
parents and/or guardians and there is an ongoing waitlist to get into the school. 
In the Cohort 1 study, which ran from February 2013 until September 2013 (8 months), 
seven youth were recruited as participants. Three out of the seven participants were male and 
four out of the seven participants were female. Cohort 2 was in a second year from June 2014 to 
mid-March 2015 (9.5 months), when Cohort 1 also continued participating. Cohort 2 included 
five participants including three males and two females. The gender breakdown between the two 
cohorts combined was six males and six females. Two of the members in cohort 2 were initially 
members of the YPG School but were expelled from the school in 2012. They remained 
members of the after school rap organization and were included as part of Cohort 2 for the rap 
measures but were included as their own Cohort (XY) for the Letters measures which were 
written individually (as opposed to the raps which were written collectively).  
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As indicated earlier, Values analysis was used to analyze three various genres of activity. 
In addition to these genres, all participants completed at three distinct time points the Ryff (1995) 
Psychological Well-Being measure. Values analysis provides a detailed description of the 
meanings and in particular what is shared, negotiated and transformed by stakeholders 
concerning a specific issue (Daiute, 2014). 
The genres that will be analyzed include: 
1. Letters written to the President of the United States regarding the state of Hip hop in 
schools.   
2. Rap narratives written in the form of collective songs. 
3. Institutional discourses including a syllabus that guided the rap team, raps that were 
frequently listened to by the rap team in addition to the charter of the school. 
 
Table 1. Research Questions, Genres and Analyses 
Research Questions Data by Genres (amongst 
Cohort 1 and 2, over Year 1 
and Year 2) 
Analyses 
1. What are the values that 
emerge across genres (i.e. letters 
and raps) and over time, and 
over cohorts in this Hip hop 
discourse program and do they 
suggest possible mutual 
influences? 
 Rap Narratives 
 Letters 
A. Values Analysis (same 
genre). 
 
B. Values Analysis (across 
genres). 
2. Which values emerged as 
dominant for Cohort XY? 
Letters  
Raps 
A. Values Analysis  
3. What is the relationship 
between Socio-emotional 
development over time and 
psychological well-being?  
Cohort 1 
Letters 
Ryff Psychological 
Well-Being Measure  
A. Values Analysis  
B. Descriptive 
Statistics  
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Research Design, Data Collection Procedure & Analyses 
This study builds upon a previous pilot study entitled, “Hip hop Narrative and 
Psychological Well-Being” (Roychoudhury, 2014) which featured data from Cohort 1 including 
one time period of Rap Narratives. The goal of that study was to examine the relationship 
between the values for Cohort 1 and expressive and rhetorical strategies utilized in the Letter 
Genre (the Rap Genre during that period was not analyzed). Initial findings suggested that in the 
letter genre, youth were taking more risks when they were allowed to make grammatical errors 
because it provided them a space to test out multisyllabic and abstract words.  
Materials, Procedure & Vignettes 
Materials include 36 “Letters to the President” which was a letter used to advocate for the 
inclusion of Hip hop in schools. Participants responded to the following prompt: “Write a letter 
to the president about why you think Hip hop should be taught in schools. Include examples 
from your experiences here (at the rap workshops) or any other personal experiences you have 
had (in your neighborhood, at school, at home, with your friends, etc.). Please write as much as 
you feel you need to express your thoughts. You can write in whatever way (rap, poem, image, 
letter, essay, etc.) you feel most comfortable with.” Youth in Cohort 1 were asked to write these 
letters three times during the initial eight month period from February 2013 until September 
2013: at Time 1 (1st day of workshops), Time 2 (180 days after the start of the workshops) and 
during Time 3 (240 days after the start of workshops). Youth in Cohort 1 and 2 in the second 
year of study were also asked to write these letters three times during the second 9.5 month 
period from June 2014 until mid-March 2015. Similarly, these letters came in during Time 1 (1st 
day of Year 2 workshops), Time 2 (180 days after the start of Year 2 workshops) and Time 3 
(105 days after the start of Year 2 workshops). One limitation was that there was no fieldwork 
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component of the study nor was data garnered from the implementation process beyond some 
institutional documents. These institutional documents include the charter of the school and the 
syllabus used to teach the rap team in addition to rap lyrics from artists repeatedly utilized in the 
rap class; this offered the opportunity to see how each institutional element might have been 
influencing the values manifested in the written raps and the written letters. For example, the 
mission statement of YPG “is to increase the number of students from underserved communities who 
graduate from college prepared to lead. YPG currently serves over 10,000 students in 15 campuses across 
Houston and has partnerships with …”. 
One notable fact about the institutional documents was that the rap curriculum was 
written by a 7th grade math teacher who was also the teacher for the rap class and the director of 
the after school rap workshops. He was a rapper who performed nationally and his work was 
featured in various media including TedX and Rap Genius. As both a Hip-hop performer, a 
college educated professional, and an employee of the Charter School system, he was in a unique 
position as in interlocutor between the values value positions of the school and Hip hop culture. 
Furthermore, his relationship to the students was one of director and participant because given 
his students’ urging, he participated in some of the rap performances and lyric development 
himself. He did not participate in writing the Letters to the President, but because the rap lyrics 
with his students were written collaboratively, some of his lyrics were value coded for as well. 
Furthermore, it was difficult at times to ascertain when students had written what they were 
performing as due to the collective process of rap creation, they could have developed a bar of 
music with another student but performed that bar individually. It was therefore hypothesized, 
that the material document of the rap curriculum written by such an interlocutor would represent 
some performance of school values and some performance of Hip hop values.   
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Materials also included 35 transcripts of collaborative rap narratives collected over the 2 
year study span. In addition, results from 6 times of testing using the Ryff (1995) Psychological 
Well-Being measure were collected. For the 42 item Ryff (1995) measure, it yields an internal 
consistency of between .87-.93 and a test-re-test reliability of .81-.88 (Ryff, 1995). Examples of 
items from the Ryff inventory include: “Most people see me as loving and affectionate”, and “I 
am not afraid to voice my opinion, even when they are in opposition to the opinions of most 
people” on a 1 to 6 Likert scale with 1 being a response of Strongly Disagree and 6 being 
Strongly Agree. 
Table 1a provides a visual representation for the cross genre cohort design over the two 
year time periods with the resulting discourse produced. Table A shows the 2 different cohorts 
and the participants by cohort over the 6 different time periods through which the two years were 
separated into (three time periods per year). Furthermore, the table shows each activity that both 
of the cohorts completed by time completed and by participant. Finally, the instructions and 
purpose of each activity is presented. Cohort 1 included 7 participants who completed the Ryff 
Well-Being Survey over all six time periods and Letters to the President over all six time 
periods. Additionally, during Time 2, 4 and 6, cohort 1 composed rap lyrics. During Time 2, 
Cohort 1 composed 8 raps however during Time 4 and 6 they composed raps along with Cohort 
2 (raps were collaboratively created). Cohort 2 completed the Ryff Psychological Well-Being 
Measure and their Letters to the President at times 4, 5, 6 which were completed by five 
participants. Again, they completed raps during Time 4 and Time 6 with members of Cohort 1.  
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Figure A. Example Letter to the President 
  
Figure A represents an example of a Letter which was written to Barack Obama 
advocating for why Hip hop should be included in schools. Figure B represents an example of a 
collective rap written for a performance. Figure C represents an example of a section of the rap 
curriculum written by a 7th grade math teacher who was also the teacher for the rap class and the 
afterschool rap narrative workshops.  
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Figure B. Collectively Written Raps by Youth 
 
Figure C. Rap Curriculum 
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Figure D represents an example of a rap song used in the rap curriculum which was 
favored heavily by the students. Figure E represents a portion of the YES Prep Mission 
Statement which was analyzed as a way to identify the values in the institutional school context. 
Figure D. Individual Stakeholder Rap 
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Figure E. YPG Mission Statement 
 
AtlasTI software was utilized to perform coding for the study, to conduct inter-rater 
reliability based on two coders, and to analyze across modes. An initial content analysis was 
applied to the first cohort in year one with regards to the letters and the raps. After consultation 
with other discourse analysis experts and experts on civic engagement and critical consciousness, 
the value codes were altered somewhat and then applied again to the first year cohort and also 
the second year cohort across both time ranges and across genres, see Table 1a. 
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Table 1a. Cross Genre Research Design and Resulting Discourses 
 
The Ryff Psychological Well-Being Measure was administered six times, three times 
each year. The Ryff data was analyzed using SPSS and descriptive statistics on each time point 
were garnered across three Ryff subcategories including Relationships, Mastery and Engagement 
Cohort  Activity Instructions/ 
Purpose 
Time1 Time 2 Time 3 Time 4 Time 5 Time 6 
1 Ryff 
Well 
Being 
Measure 
individual 
psychological 
well being 
7 by 7 
students 
7 by 7 
student
s 
7 by 7 
student
s 
7 by 7 
student
s 
7 by 7 
student
s 
7 by 7 
student
s 
1 Rap Group 
composition 
of rap 
narrative for 
performances 
 8 raps 
by 7 
student
s  
 15 raps 
by 12 
student
s  
 12 raps 
by 12 
student
s  
1 Letters Individually 
written 
academic task 
of letter to the 
President 
explaining the 
importance of 
Hip hop in 
school 
7 by 7 
students 
7 by 7 
student
s 
7 by 7 
student
s 
7 by 7 
student
s 
7 by 7 
student
s  
7 by 7 
student
s 
2 Ryff 
Well 
Being 
Measure 
individual 
psychological 
well being 
   5 by 5 
student
s 
5 by 5 
student
s  
5 by 5 
student
s  
2 Rap Group 
composition 
of rap 
narrative for 
performances 
   15 raps 
by 12 
student
s  
 12 raps 
by 12 
student
s  
2 Letters Individually 
written 
academic task 
of letter to the 
President 
explaining the 
importance of 
Hip hop in 
school 
   5 by 5 
student
s 
5 by 5 
student
s  
5 by 5 
student
s  
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and Meaning and Purpose. Values analysis of data revealed a bottom-up coding scheme 
presented herein in Table 2. The value codes located within Table 2 were the values codes 
applied to each unit of analyses across all genres and across cohorts. For the rap narratives, each 
line of rap was coded by bar, which is the most common musical unit. In rap narrative, the bar is 
made up most commonly of iambic tetrameter or four beats. Therefore, for every four beat bar, 
one or more values were coded. This researcher sought to code each bar with only one value 
code however for some bars; two values (but never more than two) were coded for. With regards 
to the letters, codes were applied most often by sentence. Many times, during the essays youth 
would begin to rap and if this happened that raps were coded by bar and not by sentence. A case 
study analysis was conducted on Cohort XY given that they were expelled from the school while 
simultaneously participants in the afterschool rap program. Their essays and raps both 
represented values that were somewhat disparate from the rest of the youth who were not 
removed from the school and were participating in the rap team.  
Data Analyses  
The coding scheme in Table 2 represents both major values and values which organize 
discourse. Major values represent how youth group values and represent the overall categories. 
However, values, although sounding similar represent different aspects of the major value and, 
therefore, the organizing principal does NOT equate to a value. For example, the major value of 
EMOTIONS includes the values of both emotional expression and catharsis. Emotional 
expression represents the value of being able to express complex emotions through rap whereas 
catharsis represents the emotional release that comes from writing a rap or performing it. 
Although both of these value codes have something to do with emotions, they are qualitatively 
quite different and clinically the ability to identify and express emotions is not the same thing as 
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the feelings of emotional release that occur when emotionally engaging with music or 
performance. Throughout this dissertation the value short-hand presented in Table 3 will be 
used in all text as synonymous with the larger value (i.e. catharsis will be synonymous with 
“Hip hop allows for an emotional release that is psychologically healthy”) however in all 
charts the full value expressed as a sentence will be used.  
Table 2 presents both the major value and value codes complete with a full 
operationalization of each value code. The major values were: socio-political development, 
socio-emotional learning, emotions, education, resilience and Black aesthetics.  
The values were subcategories of each major value and included: critical consciousness (Socio-
political development), relationship skills, Self-Awareness and Social Awareness (Socio-
Emotional Development), Literacy and Educational Process (Education), Hope and Overcoming 
(Resilience), Heroism, Antiphony and Prophetics (Black Aesthetics). Examples from the rap 
narratives are contained within Table 2 and examples from the letter narrative are contained in 
Table 3.  
 An initial content analysis of these narratives and raps revealed a coding scheme across 
all narrative which is presented in tables 2 and 3 below. The major values were generated with a 
bottom up method derived from the actual data collection from youth and was informed by 
critical discourse analysis theory. For example, in a rap narrative a youth stated “American 
troops listen for the truth, fighting a war that didn’t even start with you,” which evoked the value 
of critical consciousness as important in Hip hop as a means for analyzing discrimination, 
oppression, unfairness and racism. It is important to note value codes are norms that guide why 
the analyzed discourse was expressed rather than static content codes.   
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Table 2. Coding Scheme as applied to rap narratives 
Value Operationalization Example Rap Narrative 
Critical consciousness:  
Hip hop allows us to be 
critically aware of our 
surroundings. 
Word connoting discrimination, oppression, 
unfairness, racism, etc.; Reference to history to 
explain current events; Cause-and-effect 
attributions related to structural injustice, 
oppression, or reference to historical events; 
and/or Articulation of a possible action strategy 
even if it hasn’t been enacted. 
“American troops listen for the truth fighting 
a war that didn't even start with you” 
Catharsis:  
Hip hop allows for an 
emotional release that is 
psychologically healthy. 
Hip hop allows for an emotional release that is 
psychologically healthy. 
“It’s the joy I feel every time I read the 
biblical” 
Emotional expression: 
Hip hop allows us to 
express inner emotions. 
Hip hop allows for the expression of inner 
thoughts and feelings that would otherwise be 
difficult to express.  
“But depression, stress, and dreams can 
leave a couple folks in need,” 
Relationship skills: 
Hip hop allows us to 
develop meaningful 
connections with others. 
Establish and maintain healthy and rewarding 
connections with individuals and groups 
through communication, listening and 
negotiation skills. 
“Depend on my parents, so I can be 
someone in life” 
 
Self-awareness: 
Hip hop allows us to 
understand our inner 
psychological state. 
Identify one’s thoughts, feelings and strengths, 
and recognize how they influence one’s 
choices and actions. 
“I’m trying to win a fight between right and 
wrong,” 
Social-awareness: 
Hip hop allows us to 
understand how others 
think and feel. 
Identify and understand the thoughts and 
feelings of others, respect their rights, 
compassion, empathy, and appreciation 
diversity 
“Remember us by our strengths and not 
our weakness” 
Literacy: 
Hip hop allows us to more 
proficiently use language. 
Hip hop improves measures of literacy 
including vocabulary, syntax and literacy 
usage.  
“I’m bettering my diction with the way that I 
listen” 
 
Process: 
Hip hop allows us to 
achieve educational goals. 
Hip hop aids in the process of education and 
allows you to achieve academic goals including 
college attainment.  
“Give a 100 everyday so I can be a college 
kid,” 
Hope: 
Hip hop allows us to have 
a positive worldview. 
Hip hop generates in us a positive outlook on 
the world and for our future.  
“I look on the bright side, I keep the faith” 
Overcoming: 
Hip hop allows us to be 
resilient. 
Hip hop allows us to be resilient in the face of 
obstacles and even learn and grow from those 
obstacles by providing an alternative venue 
from engaging in negative behavior. 
“In the face of all these problems, their ain’t 
no stopping me” 
 
Heroism: 
Hip hop allows us to show 
our individuality. 
Hyper-individuality through invocation of folk 
culture to transcend human dilemmas; seeing 
oneself select by virtue of talent and sheer 
artistic will-power and bravery (Watts, 1994; 
p.110 and 118).  
“Stop verbal bullets in the air, in The 
Matrix, im Neo” 
 
Antiphony: 
Hip hop allows us to pivot 
between the individual and 
the community. 
A means of reconciling individual freedom with 
social determinism (Watts, 1994, pg.55); or call 
and response. 
“If you feel the force, go ahead & get 
LOUDER!” 
Prophetics: Understanding of providence, a humble sense 
of your own power, deep commitment to and 
“The way the past repeats itself will turn 
into social hell.” 
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Hip hop allows us to 
deliver a prophetic 
message. 
understanding of the prophet as a drum major 
for righteousness, and a solid understanding of 
the global implications of quest for justice 
(Washington, 1986, p. xviii). 
 
Table 3. Coding Scheme as applied to letter narratives 
Value Operationalization Example Letter Narrative 
Critical consciousness:  
Hip hop allows us to be 
critically aware of our 
surroundings. 
Word connoting discrimination, oppression, 
unfairness, racism, etc.; Reference to history to 
explain current events; Cause-and-effect attributions 
related to structural injustice, oppression, or 
reference to historical events; and/or Articulation of a 
possible action strategy even if it hasn’t been 
enacted. 
“I’m not asking for much all I want is 
a class that can teach Hip hop and help the 
violence and crimes decrease in our 
community.” 
Catharsis:  
Hip hop allows for an 
emotional release that is 
psychologically healthy. 
Hip hop allows for an emotional release that is 
psychologically healthy. 
“It helps kids to get some pain off their chest”.  
Emotional expression: 
Hip hop allows us to 
express inner emotions. 
Hip hop allows for the expression of inner thoughts 
and feelings that would otherwise be difficult to 
express.  
“Well rapping let's us express feelings in a verse 
it let's us get all of our happiness, angryness or 
sadness on a song.” 
Relationship skills: 
Hip hop allows us to 
develop meaningful 
connections with others. 
Establish and maintain healthy and rewarding 
connections with individuals and groups through 
communication, listening and negotiation skills.  
“At home it has helped me by having a better 
relationship with my mom because while you're 
writing a piece of hip-hop.” 
Self-awareness: 
Hip hop allows us to 
understand our inner 
psychological state. 
Identify one’s thoughts, feelings and strengths, and 
recognize how they influence one’s choices and 
actions. 
“During this year I know I have made some 
mistakes but I have being able to stand up and 
be confident that life keeps going on, and I just 
have to learn from my mistakes.” 
Social-awareness: 
Hip hop allows us to 
understand how others 
think and feel. 
Identify and understand the thoughts and feelings of 
others, respect their rights, compassion, empathy, 
and appreciation diversity 
“With Hip-Hop our thoughts would be heard + 
then teachers + parents would have an idea of 
what our problems are.” 
Literacy: 
Hip hop allows us to more 
proficiently use language. 
Hip hop improves measures of literacy including 
vocabulary, syntax and literacy usage.  
“Also think that it’s a great way for teens to use a 
stronger vocabulary, like me I usually find myself 
looking for ambiguous words either by a 
dictionary or my phone.” 
Process: 
Hip hop allows us to 
achieve educational goals. 
Hip hop aids in the process of education and allows 
you to achieve academic goals including college 
attainment.  
“If we were to find a positive way to teach hip-
hop then that process would increase and 
maybe if we involve it in education it could help 
close the achievement gap.” 
Hope: 
Hip hop allows us to have 
a positive worldview. 
Hip hop generates in us a positive outlook on the 
world and for our future.  
“Hope god, Hope god that my future open 
doors.” 
Overcoming: 
Hip hop allows us to be 
resilient. 
Hip hop allows us to be resilient in the face of 
obstacles and even learn and grow from those 
obstacles by providing an alternative venue from 
engaging in negative behavior. 
“Hip-Hop also has helped me overcome my 
problems because hip hop helps me be more 
encourage in life and my community.” 
Heroism: 
Hip hop allows us to show 
our individuality. 
Hyper-individuality through invocation of folk culture 
to transcend human dilemmas; seeing oneself select 
by virtue of talent and sheer artistic will-power and 
bravery (Watts, 1994; p.110 and 118).  
“A Superman with a pen in hand.” 
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Antiphony: 
Hip hop allows us to pivot 
between the individual and 
the community. 
A means of reconciling individual freedom with social 
determinism (Watts, 1994, pg.55); or call and 
response. 
“But when we come together and make music, 
it’s something I can’t explain, it’s like we come 
from the same place in life.” 
Prophetics: 
Hip hop allows us to 
deliver a prophetic 
message. 
Understanding of providence, a humble sense of 
your own power, deep commitment to and 
understanding of the prophet as a drum major for 
righteousness, and a solid understanding of the 
global implications of quest for justice (Washington, 
1986, p. xviii). 
“I got to stay prayed up because I know the 
Devil after me.” 
 
 For the Major value Socio-political Development, the value code was critical 
consciousness. Critical consciousness within this context is operationalized as Critical Social 
Analysis (Watts, to be added), which is defined as words or ways of identifying discrimination, 
unfairness, racism etc. This value is also in reference to history which can be then used to 
explain current events which can create potentially cause and effect attributions related to 
structural injustice, oppression or an articulation of a possible action strategy even if it has not 
been enacted yet. An example from the rap narrative that performed this value was: “American 
troops listen for the truth fighting a war that didn't even start with you”. The youth who wrote 
this was performing the value for critical consciousness because he was able to identify the 
injustice of war and place that in a historical context “this didn’t start with you. At the same time, 
he also articulated the strategy of speaking directly to the troops to “listen” to his “truth”.  
An example from the letters which performed this value was: “I’m not asking for much 
all I want is a class that can teach Hip hop and help the violence and crimes decrease in our 
community.” This author felt that there was a cause and effect relationship between the 
enactment of Hip hop as a potential strategy for the reduction of current events, “violence and 
crimes” which formed the basis of structural unfairness in the “community.”  
 For the Major value Emotions, the values codes included catharsis and emotional 
expression. Catharsis was operationalized as Hip hop allowing for an emotional release that was 
54 
  
 
psychologically healthy whereas emotional expression was operationalized as Hip hop allowing 
for the expression of inner emotions and feelings that would be difficult to express otherwise. 
From a clinical standpoint, emotional expression had to do with emotional identification and 
communication, whereas catharsis related to emotional release.  
An example from the rap narrative genre of catharsis was: “It’s the joy a feel every time I 
read the biblical.” The youth who wrote this identified “joy” and positive emotional release 
emerging from engagement in the sacred art of Hip hop or “reading the biblical,” a prophetic 
testimony towards the musical forces that allow for cathartic release. An example from the letter 
genre of a youth performing the value for catharsis was: “It helps kids to get some pain off their 
chest”. This youth is lobbying Barack Obama to put Hip hop in schools because it allowed other 
youth to release the “pain” that they experience “off of their chest” so that the pain is no longer a 
psychologically unhealthy part of their daily existence.  
An example from the rap narrative genre of emotional expression was: “But depression, 
stress, and dreams can leave a couple folks in need,” which is an identification of the difficult 
emotions of “depression” which emerge from “stress” and perhaps thwarted “dreams” leaving 
“folks in need” or incapacitated by these complicated feelings which Hip hop provides a medium 
for expressing. An example from the letter genre was: “Well rapping let's us express feelings in a 
verse it let's us get all of our happiness, angriness (sic) or sadness on a song.” Again, rapping 
provides a venue for the expressions of feelings including “happiness, angriness and sadness” 
which can be manifest and expressed through a “verse” “on a song”. 
The Major value Social-Emotional-Learning (SEL) emerges from the definition of Social 
and Emotional Learning as defined by CASEL, the Collaborative for Academic, Social and 
Emotional Learning. According to CASEL (www.casel.org), Social-Emotional-Learning 
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includes five interrelated sets of cognitive, affective and behavioral competencies including self-
awareness, social-awareness, self-management, relationship skills and responsible decision 
making. According to CASEL, SEL correlates with better academic performance, more positive 
social behaviors, fewer conduct issues, less distress and better grades. For the participants in this 
study, three domains of SEL values were performed and this included self-awareness, social 
awareness and relationship skills.  
Self-awareness is operationalized by CASEL as the ability to identify one’s thoughts, 
feelings and strengths, and recognize how they influence one’s choices and actions. An example 
of self-awareness from the raps was: “I’m trying to win a fight between right and wrong.” In this 
example, the student is able to identify the internal feelings of struggle “trying to win the fight” 
between “right and wrong” in order to understand how their feelings influence their decisions. 
An example from the letters was: “During this year I know I have made some mistakes but I 
have being able to stand up and be confident that life keeps going on, and I just have to learn 
from my mistakes.” Here the youth is able to identify both their thoughts of “knowing I made 
some mistakes”, understand how these mistakes influence the future by “learn(ing) from my 
mistakes” and feeling “confident” about how this learning experience will influence the future 
and “that life keeps going on”. 
Relationship skills are operationalized by CASEL as students’ abilities to establish and 
maintain healthy and rewarding connections with individuals and groups through 
communication, listening and negotiation skills. An example of the value for relationship skills 
from the rap genre was: “Depend on my parents, so I can be someone in life.” This students 
performs the value for relationships by maintaining and “depend(ing) on my parents” in order to 
develop in a healthy manner which thereby proves to be a rewarding connection. An example 
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from the letters was: “At home it has helped me by having a better relationship with my mom 
because while you're writing a piece of hip-hop.” Despite the syntactic flaw in this sentence, the 
youth is performing the value for relationships by indicating that writing Hip hop has helped 
maintain a healthy and rewarding “better relationship” with the mother indicating that the value 
for relationships extends outside of the school context into the “home”.  
The value for Social Awareness was operationalized as the ability to identify and 
understand the thoughts and feelings of others, respect their rights, compassion, empathy, and 
appreciation diversity. An example of social awareness from the raps was: “Remember us by our 
strengths and not our weakness.” Here the student is able to identify and understand that others 
may view the rap team by their “weaknesses” and is urging this metaphorical other to focus on 
the “strengths” out of respect for the feelings and rights of his/her teammates. This understanding 
occurs in a manner that is empathetic towards the views of others while being assertive about the 
right of the team to have the diversity of their behaviors be used a moral measuring stick. An 
example of social awareness from the letters was:  “With Hip-Hop our thoughts would be heard 
+ then teachers + parents would have an idea of what our problems are.” This student is 
expressing that Hip hop has the ability to help others identify the thoughts and the feelings of 
youth, which incidentally, requires youth to have an understanding about the thoughts and 
feelings of adults, “teachers + parents” and perspective take that they may not “have an idea of 
what our problems are.”  
The next Major value was “Education.’ It was then divided into the values of Educational 
Process and Literacy. Educational Process was defined as a value for Hip hop aiding in the 
process of education as well as allowing youth to achieve academic goals including college 
attainment. An example of the Educational Process value from the raps was: “Give a 100 
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everyday so I can be a college kid.” This youth values the goal of college attainment, “being a 
college kid,” and therefore he works, hard on his academic goals and “Give a 100” percent of his 
effort.  
The value for Literacy was defined as Hip hop improving measures of literacy including 
vocabulary, syntax and literacy usage. An example of the Literacy value in the raps was: “I’m 
bettering my diction with the way that I listen.” This youth is able to develop their literacy usage, 
specifically their “diction” through Hip hop, ironically if not purposely exemplifying this feat by 
utilizing an abstract word in a rap bar. An example of the Literacy value in the letters was: “Also 
think that it’s a great way for teens to use a stronger vocabulary, like me I usually find myself 
looking for ambiguous words either by a dictionary or my phone.” This student was able to 
indicate that Hip hop allows for the development of “a stronger vocabulary,” specifically through 
the use of “ambiguous words.” The words are located in traditional literary cannon, such as “the 
dictionary” or provide a modern tool for literacy development, “my phone”.  
The Major value for Resilience was broken into two values, Hope and Overcoming. The 
value for Hope was defined as Hip hop generates in us a positive outlook on the world and for 
our future. An example of the value for Hope from the raps was: “I look on the bright side, I 
keep the faith.” This youth is indicating that Hip hop aids in the process of developing a positive 
outlook on the world, “look on the bright side” as well as a positive outlook for the future “I keep 
the faith”. An example of Hope from the letters was: “Hope god, Hope god that my future open 
doors.” This student is also engendering a positive outlook on their future and that “my future 
will open doors”.  
The value for Overcoming was defined as: Hip hop allows us to be resilient in the face of 
obstacles as well as positions us to learn and grow from those obstacles by providing an 
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alternative venue from engaging in negative behavior. An example of overcoming in the raps 
was: “In the face of all these problems, their ain’t no stopping me.” This student is indicating that 
“these problems” or obstacles are not going to be able to detract this student from learning and 
growing and that “their ain’t no stopping me” from overcoming the problems to achieve goals. 
An example of overcoming in the letters was: “Hip-Hop also has helped me overcome my 
problems because hip hop helps me be more encourage in life and my community.” Here the 
student is indicating clearly that “Hip hop has helped me overcome” and that Hip hop provided 
the opportunity for learning and growth from such obstacles by helping this youth be “more 
encourage(d) in life and in my community” which are both alternative venues which do not 
promote negative behaviors.  
The Major value for Black Aesthetics was divided into three values, Heroism, Antiphony 
and Prophetics. These three categories emerged first in the content analyses of rap lyrics that the 
youth produced and emerged out of the need for a concrete definition of aesthetic qualities found 
often in Black music. Prophetics emerged as a third category, which was more specific to the 
study occurring in the Southern part of the US.  emerges from Black church institutions which 
then can become manifest in language and performance from Black preachers to the speeches of 
Martin Luther King Jr. and more contemporarily in Hip hop.  
Heroism was defined as the “importance of individuality through the invocation of folk 
culture to transcend human dilemmas or by seeing oneself select by virtue of talent and sheer 
artistic will-power and bravery” (Watts, 1994; p.110 and 118). This definition emerged from the 
work of the late Jerry Watts in his book Heroism and the Black Intellectual (1994). In this text, 
Watts focuses on the heroic narratives produced by Ralph Ellison, which included characters 
who were exemplars of rugged individualism while being constrained by the social oppressions 
59 
  
 
as against their group membership or race. An example of Heroism in the raps was: “Stop verbal 
bullets in the air, in The Matrix, im Neo.” Here, the writer is utilizing common folk culture of 
movies, “The Matrix” in order to metaphorically represent the artistic well power and talent  he 
possess “stop verbal bullets in the air” in order to see oneself as select and brave, “I’m Neo” the 
name of the titular character in the Matrix who single handedly saves the world. Heroism in the 
letter genre was represented as: “A Superman with a pen in hand.” Oftentimes, during the latter 
stages of the letter genre, youth would meld together the forms of Standard English writing with 
poetic tetrameter present in rap creating a new form of expression. This youth is identifying 
herself as select and brave “a superman” due to her artistic skill and talent “with a pen in my 
hand” in order to be transcendental of human dilemmas through the invocation of the greatest 
American comic hero, “Superman”.  
Antiphony is also commonly referred to as call and response. Antiphony was originally 
identified in the choral sections of the raps when the youth would call out to the audience and the 
audience would often respond or repeat or punctuate a phrase or bar. Later analysis revealed that 
the value for antiphony was located in others areas of the rap and letter genres. Antiphony was 
defined as a means of reconciling individual freedom with social determinism (Watts, 1994, 
pg.55) or call and response. Antiphony expressed the value of pivoting between the positions of 
me (the individual) and we (the collective). An example of antiphony in the raps was: “If you 
feel the force, go ahead & get LOUDER!” The force was alternatively the moniker for the rap 
team and also an intangible spiritual presence in the audience, which when the artist would ask 
for them to “get louder,” the audience would respond by screaming, yelling, hollering, getting up 
and punctuating the phrase “louder”. An example of antiphony in the letters was: “But when we 
come together and make music, it’s something I can’t explain, it’s like we come from the same 
60 
  
 
place in life.” The youth here is indicating that as different individual with different stories, the 
team alternatively creates a space which makes it feel that “we come from the same place in life” 
and that its “something that I can’t explain” indicating that the pivot between the individual and 
the collective is something that needs to be experienced, ergo, is best expressed through 
performance with an audience.  
Prophetics was defined as understanding of providence, a humble sense of your own 
power, deep commitment to and understanding of the prophet as a drum major for righteousness, 
and a solid understanding of the global implications of quest for justice (Washington, 1986, p. 
xviii). Operationalized in part from the book A Testament of Hope: The Essential Writings and 
Speeches of Dr. Martin Luther King Jr.” (1986), Prophetics is a value that speaks to the religio-
spiritual underpinnings of rap music (Five Percent Nation, Nation of Islam) and its historical 
predecessors in the Black preaching tradition. An example of Prophetics in the letters was:  “I 
got to stay prayed up because I know the Devil after me.” This youth is expressing a humility 
and need to “stay prayed up” in understanding that “the devil after me” and that his power is 
somewhat limited in this context and needs to be developed in order to press for righteousness. 
An example of Prophetics from the raps was: “The way the past repeats itself will turn into social 
hell.” This youth prophesizes that the “past repeat(ing) itself” can have grave social implications 
and a global implications in “turning into a social hell” if something is not done about it now.  
These various value codes were applied to the rap and letter genres as well as the 
stakeholder genre of analysis, including the school charter, individual raps the youth listened to 
and the rap class curriculum. Atlas TI was utilized to aid in the process of coding the narratives. 
All of these various narrative documents were entered into Atlas TI creating several different 
hermeneutic units. The following figures represent samples of narratives which were coded in 
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Atlas TI with a brief explanation of the coding procedure. Figure F shows a Rap written by the 
youth coded, Figure G shows a Letter written by an individual you which is coded, Figure H 
shows an Individual Rap Stakeholder lyrics coded and Figure I shows part of the rap curriculum 
coded.  
Figure F. Sample Rap Coded  
 
The above rap was coded by bar, or each iambic tetrameter. For example, We got the 
strength, we got the power, has two syllabus for each section which combined makes up the 
tetrameter. The rap had a four bar chorus which was coded first. The chorus was written by all 
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members of the group, which in this case was cohort 1 including the rap teacher or “coach”. The 
first two lines were coded as Heroism due to the sheer artistic virtue and the willpower that the 
students were valuing to possess. The final two lines of the chorus were coded as Antiphony due 
to the direct interaction with the audience and the call and response aesthetic of the couplet. 
Rapper 004 performed the following 11 bars individually. The first couplet has been coded as 
emotional expression because the youth is expressing complex emotions including pain, rage, 
anger and confusion although he/she is using metaphors to express these emotions. It was not 
coded as catharsis because there was no indication for the value of psychologically healthy 
release, indeed the youth indicated that they were going “beyond insane”. Other codes in this 
verse included Overcoming as a couplet “You can lock me in a cage, you can throw the key 
away, I don’t really care what a hater gotta say.”  
An example of Heroism indicating the power and the self-determination of the participant 
was “Shoot me out like a cannon, I go high like the stars/ I’ll take you to the planets give you the 
world like Aladdin.” Again, here there is an invocation of a folk hero, Aladdin, being use as a 
simile to express the individual prowess of the heroic artist who can give the audience the “stars, 
planets and world”. The final couplet in the verse shows the combination of the values for Hope 
and Education – Process. The Hope value looks similar to a value for Heroism but when taken in 
context with the following line, “Using my brain to prepare my next quest” the concept of 
“taking off into the sky” appears hopeful, as a metaphor not for heroism but for pressing past the 
boundaries of what is considered possible or perhaps even breaking through glass ceilings, 
bamboo walls etc.  
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Figure G. Sample Letter Values Analyzed 
 
 Figure G showcases a sample Letter to the President which was written individually by a 
member of Cohort 2 (who eventually became a member of the Cohort XY). The Letter is unique 
in the discursive method utilized by the youth melded together standard written English and rap 
tetrameter to create a style that was a composite of both rap and standard written English. 
Therefore, although this narrative is part of the Letter genre, this particular letter was coded by 
tetrameter, which the youth had separated from the next unit by commas, question marks and 
ellipses. He begins by espousing the value for social awareness immediately followed by the 
value for critical consciousness by perspective taking on what society would deem about Hip hop 
as “violence, thugs and nonsense” and then critically questioning the notions of urban “riots” as a 
part of a cultural “mindset.” He follows by utilizing Black Aesthetic Prophetics, “dim lights that 
shine and open young minds” to then discussing the merits of catharsis, “relieving their stress”. 
During the middle of the essay, he brings up two values for educational process stating that Hip 
hop will “help in the memorization of formulas” as well as help youth “remember words for the 
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SAT”. In his final three lines, this youth begins by expressing the value for self-management in 
that “defiance” will reduce and that in understanding metaphysics “the laws of nature … how the 
universe works” which is a Prophetic value, youth’s social “lives will lead to great studies” a 
Hopeful value and proclamation.  
Figure H. Sample of Individual Rap Stakeholder – Coded  
 
 The above represents the first verse of a song, which was written and performed by 
Tupac Shakur entitled “Changes”. This song was widely utilized during the rap class and rap 
workshop sessions and per interview with Rap teacher, he indicated that the youth had a 
particular affinity for this song and felt it representation of a guiding rap stakeholder. The song 
begin with a simple proclamation “I see no changes” which performs the value for critical 
consciousness in that it acknowledges the lack of social mobilization or social change. It follows 
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with the only line that represents in this verse the value for self-awareness, “Wake up in the 
morning and I ask myself” which is followed by a value for antiphony where Tupac pivots 
between questions he asks himself and questions that he asks the audience “Is life worth living 
should I blast myself?” Tupac continues this verse as a pseudo-dialogue with an audience and 
thereby performs that value for Antiphony several times; “Giving crack to the kids, who the hell 
cares?” openly requests the audience to consider whether or not the care about the crack 
epidemic and “I got love for my brother, but we can never go nowhere unless we share with each 
other” which also represents the pivot between Tupac’s individual humanity resting on the 
contingency that others “share” in this humanity. This is not coded as Relationships because of 
the metanarrative being engaged in the value (he is speaking about brothers as all African 
American men rather than a biological brother) for Antiphony as well as the performance of the 
line which calls for the audience to punctuate the final phrase of the bar. 
 During the middle of the verse, Tupac performs the value for critical consciousness 
several times in one consistent narrative which is delivered in separate bars: “One less hungry 
mouth on the welfare, first ship ‘em dope and then let them deal to brothers, give ‘em guns, step 
back and watch them kill each other.” These line form the corpus of one of the most critically 
conscious sections of this specific song and perhaps Tupac’s body of work in general as he is 
discussing the social forces that operate together to create the destruction of black bodies, from 
the crack epidemic, to illegal guns, to the ultimate end of Black on Black violence or violence in 
minority communities.  
He follows this critical analysis with an engagement in history by stating “It’s time to 
fight back that’s what Huey said, two shots in the dark now Huey’s dead” which again expresses 
the value for critical consciousness since Tupac is able to link history, specifically Black 
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nationalism espoused by Huey P. Newton, and ended the couplet by indicating that he faced the 
same fate that “brotha’s” today are facing, which is “kill each other” or death by community 
violence. Tupac ends the verse with the value for Social Awareness, “things change and that’s 
the way it is” which could be argued is the value for critical consciousness. However, Tupac is 
speaking through multiple interloping values systems here, first through the changes in 
development as a man “I’d love to go back to when we played as kids” and also “we got to start 
making changes” a value for antiphony that expresses the Gandhian belief that the “personal is 
political.” The final line was coded as social awareness precisely because Tupac is recognizing, 
perhaps lamenting that “things change” and is accepting “that’s the way it is” whereas the middle 
of his verse he is offering some solutions and strategies for social change whether they go 
fulfilled or unfulfilled.  
Figure I. Sample Rap Curriculum Coded  
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 Figure I represents a piece of the Rap curriculum which was utilized heavily in the in 
class rap class and also pre-dominantly in after school rap workshops.  
This narrative was coded by sentence much the way several of the letter essays (although 
not all) were coded. Several sentences perform the values for Education Process including 
directions for the annotation of lyrics and when and how to annotate them in addition to 
directions on listening to the song while reading he lyrics. Many of these lines representing the 
Education Process value help youth develop a discipline and lexicon for addressing and 
analyzing rap music. The other Education value, Literacy was present four times with the 
curriculum calling for students to identify and then look up and words in rap lyrics that they do 
not know as well as looking for evidence and purpose in lyrics. Finally, the curriculum performs 
the value of Social Awareness and asks students to “discuss the social message present in the 
song” and discuss “what the emcee is trying to say”.  
Psychological Well-Being as Description of Participants  
 The third research question in this study was, “What is the relationship between 
Psychological Well-Being and SEL values performed over time?” Hypothetically, given that 
SEL theoretically reduces negative emotions and increases participatory and relational behaviors 
over time, one may suggest that Psychological Well-Being would increase over time. This 
question will be answered in the following two results chapters. For this Methods section, it is 
important to describe the baseline well-being measures of the participants and over time as 
descriptive of the psychological state of the participants. Furthermore, although this study is not 
causal, Psychological Well-Being as a genre may represent a comparison genre or controlled 
variable if the results of the descriptive analysis indicate some form of stability over time, which 
it appears the results did. Therefore, results from the Psychological Well-Being measure are 
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being included here for descriptive purposes and as demographic variables for the youth and will 
be brought back up again in the results section to compare with changes in values over time and 
across different genres. The Psychological Well Being Measure included three subscales 
including “Meaning and Purpose”, “Relationships” and “Mastery/Engagement”.   
Figure J. Psychological Well-Being Results over Time  
 
 As a reminder, the Ryff (1995) Psychological Well-Being measure was administer six 
times as equal increments during the two year period with Cohort 1 completing three surveys 
year 1 and three surveys year 2. Cohort 2 completed three surveys during year 2 at precisely the 
same time points that Cohort 1 did as well. The Ryff (1995) Psychological Well-Being measure 
was separated in three subcategories including Meaning and Purpose, Relationships and 
Mastery/Engagement. The ranges for each subcategory were from VERY LOW to VERY HIGH. 
For Relationships, the range was from 18 to 90, for Mastery/Engagement from 21 to 105 and for 
Meaning and Purpose from 3 to 15. Data were cleaned and analyzed using the SPSS statistical 
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software and descriptive statistics were conducting to find the means collectively for each time 
period.  
 Generally, over the entire sample and over time, participant Meaning and Purpose ranged 
from a low of 10 to a high of 11.86. This suggested generally an AVERAGE Meaning and 
Purpose Score which did increase slightly over time from the high end of the LOW range (10) 
during Time 1 to the AVERAGE range (11.06) at Time 6. Relationships ranged from a low of 
61.55 to a high of 70.5 generally indicating LOW to AVERAGE scores on Relationships. The 
Relationships score also increased slightly over time with the peak coming during Year 2 Time 2 
at 70.5. Mastery and Engagement scores ranged from a low of 71.5 during Year 1 Time 3 to a 
high of 79.43 during Year 2 Time 2. Generally scores on Mastery and Engagement were in the 
LOW to AVERAGE range. Of interest, the highest scores for Mastery and Engagement also 
coincided with the high score for Relationships both of which occurred during Year 2 Time 2.  
 Overall, these results indicate the descriptor of the participants would be that their 
Psychological Well-Being was in the AVERAGE range across subcategories and changed 
slightly over time, however maintained a generally similar shape throughout as indicated in 
Figure J. This description of the participants indicates that they were neither heavily in need of 
developing psychological well-being as one would suspect in a clinical sample or in a sample of 
educationally as well as socio-economically deprived children, or were they in the high end of 
the range as one would expect from children from more privileged backgrounds. It also further 
suggests that these students did not represent a group in need of developing empowerment, as 
they were empowered in certain contexts of life and academic functioning and possibly 
disempowered in others. To reiterate the goal of this study was to seek to understand the ways 
youth from polycultural backgrounds enacting a polycultural art form in an urban charter school 
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system, would perform, contest, center and potentially transform values in order to develop their 
own instantiation of selfhood through various forms of expressivity.  
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Chapter III: Activity Meaning System Design 
“The researcher can learn from being embedded in the cultural setting in question – not only in 
the scholarly culture” C. Daiute (2014)  
 The previous chapters present an outline of the rationale and the methodology 
that underpin this dissertation. The previous methods chapter outlined the research design, 
coding scheme, participants and process of data collection and analysis and presented cursory 
examples of coded narratives and values as well as major value codes. This results chapter will 
examine and present results of the activity meaning system, otherwise known as the institutional 
stakeholders and how the students enacted these stakeholder values across genres. To reiterate 
from aspects of the methods section, according to Daiute (2014) Activity Meaning Systems 
designs are useful in several ways in that they guide the sampling and collection of narratives by 
stakeholders and they “purposefully include stakeholders positioned in different ways around 
issues of interest (influence, knowledge and goals). This is salient because narrators organize 
their expressions in relationships, perhaps even in relationships with society or institutions (in the 
broadest sense) (Daiute, 2014). Furthermore, because narrating is interactional, it occurs in 
groups, institutions and other contexts (Daiute, 2014). Activity Meaning System design is 
therefore relevant to illustrating and capturing these interacting performances and expressions.  
As a way of guiding this chapter I present Figure X. again which represents the activity meaning 
system design.  
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Figure X. Activity-Meaning System Design 
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Stakeholder Interactions will be analyzed as more or less direct or indirect and across time and 
place. 
Analyses: 1) Values Analysis Across Stakeholders, Modes and Genres. 
  
Institutional Values  
Multiple documents were analyzed in order to determine institutional values which 
emerged and could have possible influenced the letter values which emerged in each cohort and 
across time. In conjunction with the Activity Meaning System design presented above, the 
Relevant Institutional Actors/Stakeholders were measured through a values analysis of the YP 
Charter School Mission Statement and Vision. The Individual Institutional Actors were 
measured through a values analysis of Rap Stakeholders, including specific songs by Nas, 2Pac, 
Eminem, Common and Nicki Minaj. These actors were determined by surveying the students 
regarding their favorite rappers and who “represents your view of Hip hop”. The local 
interactions amongst the Individual Actors and Stakeholder groups were manifest materially in 
the Rap Curriculum, which was designed by the 7th grade teacher at the school who was a rapper 
himself. Materiality has to do with the way narrating is firmly rooted in actual life, and the Rap 
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curriculum here points to meanings expressed in both the Institutional Stakeholders and 
Individual Institutional actors. 
The first set of materials that I analyzed included four raps. They were identified by the 
students and the rap teacher and being particularly salient to the curriculum and listened to 
multiple times by youth, which is important because it indicates that the youth also valued these 
raps. The values which emerged from these Individual Rap Stakeholders are presented in Table 
2. The values which emerged from the Charter School Mission and Vision statements are 
presented in Table 3, whereas the values which emerged from the Rap Curriculum are presented 
in Table 4.  
Table 2a. Values of Individual Rap Stakeholders (by percentage)  
Value 
Value Frequency 
by 
sentence/phrase 
Antiphony: 
Hip hop allows us to pivot between the individual and the 
community. 
44* 
(20.75%) 
Self-awareness: 
Hip hop allows us to understand our inner psychological state. 
42* 
(19.80%) 
Social-awareness: 
Hip hop allows us to understand how others think and feel. 
33* 
(15.60%) 
Critical consciousness:  
Hip hop allows us to be critically aware of our surroundings. 
26* 
(12.30%) 
Emotional expression: 
Hip hop allows us to express inner emotions. 
17 
(8.0%) 
Heroism: 
Hip hop allows us to show our individuality. 
15 
(7.07%) 
Prophetics: 
Hip hop allows us to deliver a prophetic message. 
12 
(5.60%) 
Overcoming: 
Hip hop allows us to be resilient. 
11 
(5.20%) 
Relationship skills: 
Hip hop allows us to develop meaningful connections with others. 
8 
(3.70%) 
Hope: 
Hip hop allows us to have a positive worldview. 
2 
(0.90%) 
Process: 
Hip hop allows us to achieve educational goals. 
1 
(0.50%) 
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Catharsis:  
Hip hop allows for an emotional release that is psychologically 
healthy. 
1 
(0.50%) 
Literacy: 
Hip hop allows us to more proficiently use language. 0 
Total codes 212 
Note. * indicates dominant value codes that emerged with over 10% frequency. 
Dominant values were defined as those that occurred over 10% of the total bars written 
across all of the rap narratives. Overall, there were 212 bars or lines of music between the four 
rap documents. The top four values included Antiphony, Self-Awareness, Social Awareness and 
critical consciousness. Antiphony was part of the Black Aesthetics Major value and emerged in 
44/212 bars or in 20.75% of the total bars. The second most frequent value was Self Awareness 
which was part of the Social-Emotional-Learning Major value and emerged in 42/212 bars or in 
19.8% of the total bars. The third most frequent value was Social Awareness which was also part 
of the Social-Emotional-Learning Major value and emerged in 33/212 bars or 15.6% of the bars. 
The fourth most frequent value was critical consciousness, part of the Socio-Political 
Development Major value which emerged in 26/212 bars and accounted for 12.3% of total bars.  
 On the other end of spectrum, five values occurred in less than 1% of the total bars 
written across narratives and this included Hope, Educational Process, catharsis, Literacy and 
Self-Management. Hope, part of the Resilience Major value emerged in 2/212 bars and account 
for .9% of all bars. Educational Process, part of the Education Major value and catharsis, part of 
the Emotions Major value occurred in 1/212 bars each accounting for only .5% of all bars. 
Literacy (Education Major value) and Self-Management (SEL Major value) did not emerge at all 
across the 212 bars.  
 In the middle between the dominant and non-dominant value codes was emotional 
expression (Emotions Major value) at 17/212 or 8%, Heroism (Black Aesthetics Major value) at 
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15/212 or 7.07%, Prophetics (Black Aesthetics Major value) at 12/212 or 5.6%, Overcoming 
(Resilience Major value) at 11/212 or 5.2% and relationship skills (Social-Emotional-Learning 
Major value) at 8/212 or 3.7%.  
 These dominant and non-dominant value codes suggest that for the Individual 
Stakeholder Raps, self-awareness and Social Awareness in addition to critical consciousness 
were a large piece of the values being performed. As Figure H would suggest, this sort of self 
and social introspection provided by the artists was also being manifest in a manner that spoke 
directly with the audience thereby accounting for the high frequency of the Antiphony value. 
Furthermore, the connection between individual and social ills was placed in the context of 
history (e.g. “two shots in the dark now Huey’s dead”) with particular efforts to take action 
against this historical injustice, even if not fully actualized (e.g. “It’s time to fight back that’s 
what Huey said”). This critical consciousness however does not account for how injustices play 
out in school or how individuals can utilize the educational process to develop literacy skills. Nor 
does it value Hip hop as a cathartic exercise or a hopeful endeavor.  
Table 3a. Values of Charter School Mission and Vision Statement (by percentage)  
Value Value Frequency 
Hope: 
Hip hop allows us to have a positive worldview. 
8* 
(52.30%) 
Process: 
Hip hop allows us to achieve educational goals. 
5* 
(33.30%) 
Relationship skills: 
Hip hop allows us to develop meaningful connections with others. 
1 
(6.67%) 
Self-management: 
Hip hop allows us to better manage our behaviors. 
1 
(6.67%) 
Antiphony: 
Hip hop allows us to pivot between the individual and the community. 0 
Heroism: 
Hip hop allows us to show our individuality. 0 
Prophetics: 
Hip hop allows us to deliver a prophetic message. 0 
Critical consciousness:  0 
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Hip hop allows us to be critically aware of our surroundings. 
Literacy: 
Hip hop allows us to more proficiently use language. 0 
Catharsis:  
Hip hop allows for an emotional release that is psychologically healthy. 0 
Emotional expression: 
Hip hop allows us to express inner emotions. 0 
Overcoming: 
Hip hop allows us to be resilient. 0 
Self-awareness: 
Hip hop allows us to understand our inner psychological state. 0 
Social-awareness: 
Hip hop allows us to understand how others think and feel. 0 
Total codes 15 
  Two values were pre-dominant in the Charter School Mission and Vision statements, 
which totaled 15 sentences. The overwhelming value was Hope (Resilience Major value), which 
accounted for 8/15 sentences or 53.3% of all sentences. The next value was Process (Education 
Major value), which emerged in 5/15 sentences or 33.3% of all sentences. Relationship skills and 
Self-Management, which were both part of the Social-Emotional-Learning Major value 
accounted for only 1/15 or 6/67% of total sentences each. All of the other values that emerged in 
the other genres, the letters, the raps and other institutional values, were not present in the 
Charter School Mission and Vision statements.  
 The slogan for this Charter School system in Houston was “Re-Define Possible.” It was 
coded as the value for Hope. The means towards re-defining possible was through individualized 
hard work and a focus on the process of education with the eventual goal of college attainment. 
Some of this “re-definition” could occur in groups and some of it could occur if the youth in the 
school system were able to manage themselves in a manner that could aid them in achieving the 
goal of college attainment.  
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Table 4. Values in the Rap Curriculum (by percentage)  
Value Value Frequency 
Process: 
Hip hop allows us to achieve educational goals. 
21* 
(28%) 
Literacy: 
Hip hop allows us to more proficiently use language. 
14* 
(18.67%) 
Heroism: 
Hip hop allows us to show our individuality. 
7 
(9.33%) 
Critical consciousness:  
Hip hop allows us to be critically aware of our surroundings. 
7 
(9.33%) 
Relationship skills: 
Hip hop allows us to develop meaningful connections with others. 
6 
(8.0%) 
Emotional expression: 
Hip hop allows us to express inner emotions. 
5 
(6.67%) 
Self-awareness: 
Hip hop allows us to understand our inner psychological state. 
5 
(6.67%) 
Prophetics: 
Hip hop allows us to deliver a prophetic message 
3 
(4%) 
Catharsis:  
Hip hop allows for an emotional release that is psychologically healthy. 
2 
(2.67%) 
Overcoming: 
Hip hop allows us to be resilient. 
2 
(2.67%) 
Self-awareness: 
Hip hop allows us to understand our inner psychological state. 
2 
(2.637%) 
Antiphony: 
Hip hop allows us to pivot between the individual and the community. 
1 
(1.33%) 
Hope: 
Hip hop allows us to have a positive worldview. 0 
Self-management: 
Hip hop allows us to better manage our behaviors. 0 
Total codes 75 
 
 In the Rap Curriculum document, there were two dominant values and two values that 
were near dominant (at above 9% frequency). The Rap Curriculum was coded by sentence and 
there were a total of 75 sentences in the document. The two dominant values were Process and 
Literacy, both of which were part of the Education Major value. Process emerged in 21/75 
sentences and accounted for 28% of the sentences. Literacy emerged in 14/75 of the sentences 
and accounted for 18.67% of the sentences. The next two values were near dominant and 
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accounted for 7/75 sentences each or 9.33% and these included Heroism (Black Aesthetics Major 
value) and critical consciousness (Socio-Political Development Major value)  
 Only two values were non-dominant whatsoever and did not emerge in any of the 
sentences and these included Hope (Resilience Major value) and Self-Management (Socio-
Emotional-Learning Major value). In between the dominant and non-dominant values were a 
variety of different values, including in order of frequency: relationship skills (8%), emotional 
expression (6.67%), Social Awareness (6.67%), Prophetics (4%), catharsis (2.67%), Overcoming 
(2.67%), Self-Awareness (2.67%), and Antiphony (1.33%).  
 The Rap Curriculum acted in itself as a material manifestation of centering values 
between the Individual Rap Stakeholders and the School Mission and Vision statements. The 
Rap Curriculum performed that Educational Process value that was present in the Charter 
Mission and Vision statements albeit at less of a frequency, 28% to 33.3% respectively. 
Although it should be noted that for the Rap Curriculum, Educational Process was the dominant 
value, whereas for the Charter Mission and Vision it was the second dominant value. However, 
the value for Hope was strongly contested in the Rap Curriculum emerging in none of the 
sentences whereas in the Charter Mission and Vision it was the dominant value which emerged 
in 53.3% of the total sentences.  
Of note, the Individual Rap Stakeholders also had a very low frequency for the value 
Hope which occurred only .9% of the time. The value for critical consciousness was performed 
similarly between the Rap Curriculum and the Individual Rap Stakeholders – both saw critical 
consciousness emerge as the fourth most frequent value and it emerges 9.33% in the Curriculum 
and 12.3% in the Individual Rap Stakeholders, respectively. Antiphony however, is contested in 
the Rap Curriculum at 1.33% in comparison to the 20.75% of the time it occurred in the 
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Individual Rap Stakeholder narratives. It is instead replaced by the performance Heroism which 
occurs 9.33% of the time in the Curriculum and 7.07% of the time in the Individual Rap 
Stakeholder narratives. Although Antiphony and Heroism both share that Major value of Black 
Aesthetics, they are essentially opposite values. Heroism is the value for hyper-individuality over 
the collective, whereas Antiphony is the pivot between individuality and collectivism. Therefore, 
the individuo-collective value of Black Aesthetics is contested and the hyper-individual value of 
Black Aesthetics is performed.  
 One value represented a transformation and development of something new in the Rap 
Curriculum – Literacy. Literacy emerged in 18.7% of all sentences in the Curriculum however it 
does not occur once in either the Charter School Mission or the Individual Rap Stakeholder 
narratives. Thus, the Rap Curriculum became an institutional representation of the process the 
youth would be engaging in potentially with the performance and contestation of values from a 
traditional educational context and a Hip hop context. Some key values in the Individual Rap 
Stakeholders were performed (critical consciousness, Heroism) and one was contested 
(Antiphony). One dominant value in the Charter Mission and Vision statement became a 
dominant value in the Curriculum (Educational Process) and one was contested (Hope). Given 
that the Rap Curriculum was written by a rapper who also is a school teacher within the school 
system, the new emergent value was Literacy which is a facet of rap narrative this rapper-teacher 
believed could aid in the educational process of development for his youth. In addition he 
believed possibly that stronger language and vocab could provide a more critically conscious and 
heroic message in these youth’s own raps being performed in school.    
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Chapter IV: Letters to the President  
“No this world aint perfect,  
but working towards it is worth it” 
YPG Rap Team “Perfect World” 
“Uhh.. dear Mr. President 
What's happening? 
I'm writin' you because, shit is still real fucked up in my neighborhood 
Pretty much the same way, right around the time when you got elected 
Ain't nothin' changed 
All the promises you made, before you got elected.. 
.. they ain't came true” 
- Tupac Shakur “Letter to the President”  
Tupac Shakur, in his 1999 song “Letters to the President” wrote a rap to the metaphorical 
president of the United States of America advocating for community level change, which he 
openly declares “ain’t come true”. As stated before in the methods section, Cohort 1 and Cohort 
2 wrote letters, not to a metaphorical president, but directly to Barack Obama advocating for 
something which was personal and communal to them – Hip hop in schools. They were openly 
given the freedom to write in whichever way they felt most comfortable or most appropriate; 
indeed they did not have to use standard narrative at all and could have even drawn images to 
express their beliefs. The following results showcase the various values, which emerged across 
time for both Cohort 1 and Cohort 2.  
The goal of this chapter is to compare within-sample (cohort) differences across time and 
also to compare inter-sample (between cohort 1 and cohort 2) differences as well. This is 
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important because it allows for comparisons over time and comparisons across groups in order to 
in order to answer the Hypothesis that values that emerge in the Raps and the Letters will be 
different according to time and according to cohort. There will be some values that overlap 
between cohorts and some values that will be different. The purpose of this chapter is to illustrate 
the value differences that emerge due to time and those that emerge due to cohort differences.  
This chapter will begin by presenting the results from Cohorts 1 and 2 within-samples and 
across time, comparing the results between each Cohort and finally comparing results between 
the stakeholder values and the values which emerged from each cohort.  
Cohort 1 -- Letters to the President  
Year 1  
 Critical consciousness as important for the analysis of social equity, catharsis as 
important for the ability to release emotions and Self Awareness as and SEL competency that 
builds understanding of one’s own actions increased from Time 1 to Time 3 for Cohort 1. Cohort 
1 included 7 participants who participated in the study from the beginning of Year 1 until the end 
of Year 2, including all six of the time periods. Cohort 1 members therefore wrote a total of 42 
Letters to the President over the six time periods. The following sections will outline the overall 
values for Year 1 and Year 2 as well as the values which emerged over time. It will end with a 
comparison between the Year 1 and Year 2 overall values with the institutional values which 
were presented above in order to determine if any institutional level values were performed, 
contested or centered.  
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Table 5. Frequency of Values in Letters by Time for Cohort 1 Year 1   
Values: Coding Scheme Letter Time 1 Letter Time 2 Letter Time 3 
Critical consciousness:  
Hip hop allows us to be critically aware of 
our surroundings. 
0 
3 
(3.94%) 
6* 
(11.54%) 
Catharsis:  
Hip hop allows for an emotional release that 
is psychologically healthy. 
4 
(6.90%) 
8* 
(10.52%) 
6* 
(11.54%) 
Emotional expression: 
Hip hop allows us to express inner emotions. 
8* 
(13.8%) 
10* 
(13.15%) 
6* 
(11.54%) 
Self-awareness: 
Hip hop allows us to understand our inner 
psychological state. 
5 
(8.60%) 
5 
(6.57%) 
10* 
(19.2%) 
Social-awareness: 
Hip hop allows us to understand how others 
think and feel. 
6* 
(10.3%) 
10* 
(13.15%) 
5 
(9.61%) 
Relationship skills: 
Hip hop allows us to develop meaningful 
connections with others. 
5 
(8.60%) 
4 
(5.26%) 
5 
(9.61%) 
Self-management: 
Hip hop allows us to better manage our 
behaviors. 
7* 
(12.0%) 
6 
(7.89%) 
6* 
(11.54%) 
Literacy: 
Hip hop allows us to more proficiently use 
language. 
8* 
(13.8%) 
4 
(5.26%) 
1 
(1.92%) 
Process: 
Hip hop allows us to achieve educational 
goals. 
8* 
(13.8%) 
1 
(1.32%) 
2 
(3.84%) 
Overcoming: 
Hip hop allows us to be resilient. 
4 
(6.90%) 
9* 
(11.84%) 
2 
(3.84%) 
Hope: 
Hip hop allows us to have a positive 
worldview. 
2 
(3.50%) 
15* 
(19.70%) 
3 
(5.76%) 
Antiphony: 
Hip hop allows us to pivot between the 
individual and the community. 
0 
1 
(1.32%) 
0 
Prophetics: 
Hip hop allows us to deliver a prophetic 
message. 
1 
(1.70%) 
0 0 
Heroism: 
Hip hop allows us to show our individuality. 
0 0 0 
TOTAL CODES 58 76 52 
Note. *Indicates 10 dominant codes by mode that emerged approximately 10% or more times in any genre. 
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 One quick methodological reminder about the Letter genre was that over time, the letter 
took on the aesthetics of both Standard English and the Rap narratives. Therefore, when youth 
wrote in Standard English their units of coding was the sentence, and when they wrote in Rap 
aesthetic their units of coding became the bar. Some letters, for example, would include a coding 
unit that began as sentences, turned into bars for the middle of the letter and went back to 
sentences towards the end of the letter. Although an analysis of the modes of expression and 
rhetorical strategies is beyond the scope of this dissertation, proposed work utilizing this design 
is discussed in the future directions section of the discussion chapter.  
 Table 5 illustrates the dominant and non-dominant values which emerged for Cohort 1 
over Year 1 over the three time periods. During Time 1, the dominant values, again being 
defined as values that occurred at more than 10% of the total sentences, were Literacy 
(Educational Major value), Process (Education), emotional expression (Emotions), Self-
Management (Social-Emotional-Learning) and social-awareness (Social-Emotional-Learning). 
There were 58 total sentences across 21 letters (seven letters over three time periods). Literacy 
emerged in 8/58 or 13.8% of the sentences, Process emerged in 8/58 or 13.8% of sentences, 
emotional expression occurred in 8/58 or 13.8% of sentences, Self-Management emerged in 7/52 
or 12% of sentences and Social Awareness emerged in 6/58 or 10.3% of sentences.  
 Non-dominant values included those that emerged less than 1% of the time (here we are 
including anything less than 1.7% of the time). These included Prophetics (Black Aesthetics) 
occurring 1/58 or 1.7% of the time, Antiphony (Black Aesthetics) which did not emerge at all, 
Heroism (Black Aesthetics) which did not emerge at all and critical consciousness which did not 
emerge at all. Values that were in between dominant and non-dominant values included 
relationship skills (Social-Emotional-Learning) at 5/58 or 8.6%, Self-Awareness (Social-
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Emotional-Learning) at 5/58 or 8.6%, catharsis (Emotions) at 4/58 or 6.9%, Overcoming 
(Resilience) at 4/58 or 6.9% and Hope (Resilience) at 2/58 or 3.5%.  
 For Time 2 there were 76 total coded sentences. Dominant values included Hope 
(Resilience), emotional expression (Emotions), Social Awareness (Social-Emotional-Learning), 
Overcoming (Resilience) and catharsis (Emotions). Hope emerged in 15/76 sentences or 19.7 
percent of the sentences, emotional expression emerged in 10/76 sentences or 13.15% of 
sentences, Social Awareness emerged in 10/76 or 13/15% of sentences, Overcoming emerged in 
9/76 or 11.84% of sentences and catharsis emerged in 8/76 or 10.52% of sentences.  
 Non-dominant values were those that emerged in 1% or less of overall sentences (in this 
case 1.32% was utilized as the cutoff). In order of frequency Antiphony (Black Aesthetics) and 
Process (Education) emerged 1/76 sentences or 1.32% of the time each. This was followed by 
Heroism (Black Aesthetics) and Prophetics (Black Aesthetics) which emerged zero times. Values 
that were between dominant and non-dominant values included Self-Management (Social-
Emotional-Learning) which emerged 6/76 sentences or 7.89% of the time, self-awareness 
(Social-Emotional-Learning) which occurred 5/76 or 6.57% of the time, Literacy (Education) 
which occurred 4/76 or 5.26% of the time, relationship skills (Social-Emotional-Learning) which 
occurred 4/76 or 5.26% of the time and critical consciousness (Socio-Political Development) 
which occurred 3/76 or 3.94% of the time.  
 During Time 3 there were 52 total coded sentences. Dominant value codes (over 10% 
frequency) included self-awareness (Social-Emotional-Learning) which occurred 10/52 or 19.2% 
of the time, critical consciousness (Socio-Political Development) which occurred 6/52 or 11.54% 
of the time, catharsis (Emotions) which occurred 6/52 or 11.54% of the time, and Self-
Management (Socio-Emotional-Learning) which occurred 6/52 or 11.54% of the time. Non-
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dominant codes were defined here as those that emerged less than 1.92% of all coded sentences. 
These included Literacy (Education) which emerged 1/52 or 1.92% of the time, and Antiphony 
(Black Aesthetics), Heroism (Black Aesthetics) and Prophetics (Black Aesthetics) which all did 
not emerge at all.  
 Values that were between the dominant and non-dominant values included relationship 
skills (Social-Emotional-Learning), which emerged in 5/52 sentences or 9.61% of the time, 
social-awareness (Social-Emotional-Learning) which emerged 5/52 or 9.61% of the time, Hope 
(Resilience) which emerged 3/52 or 5.76% of the time, Process (Education) which emerged 2/52 
or 3.56% of the time and Overcoming (Resilience) which emerged 2/52 or 3.84% of the time.  
Table 6. Cohort 1-Year 1 Total Values (by percentage)  
Value Value Frequency 
Emotional expression: 
Hip hop allows us to express inner emotions. 
24* 
(12.90%) 
Social-awareness: 
Hip hop allows us to understand how others think and feel. 
21* 
(11.29%) 
Hope: 
Hip hop allows us to have a positive worldview. 
20* 
(10.75%) 
Self-awareness: 
Hip hop allows us to understand our inner psychological state. 
20* 
(10.75%) 
Catharsis:  
Hip hop allows for an emotional release that is psychologically healthy. 
18 
(9.67%) 
Self-management: 
Hip hop allows us to better manage our behaviors. 
18 
(9.67%) 
Overcoming: 
Hip hop allows us to be resilient. 
15 
(8.06%) 
Relationship skills: 
Hip hop allows us to develop meaningful connections with others. 
14 
(7.52%) 
Literacy: 
Hip hop allows us to more proficiently use language. 
13 
(6.98%) 
Process: 
Hip hop allows us to achieve educational goals. 
11 
(5.91%) 
Critical consciousness:  
Hip hop allows us to be critically aware of our surroundings. 
9 
(4.84%) 
Antiphony: 
Hip hop allows us to pivot between the individual and the community. 
1 
(0.53%) 
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Prophetics: 
Hip hop allows us to deliver a prophetic message. 
1 
(0.53%) 
Heroism: 
Hip hop allows us to show our individuality. 
0 
Total codes 186 
 
 I want to re-iterate the first section of the first research question – what values emerge by 
genre over time – in order to guide the following results. Table 6 showcases the dominant and 
non-dominant values for the entire first year of Cohort 1. Four values emerge as dominant, 
meaning that they emerge in over 10% of the total coded sentences (which over the entire year 
was 186). The dominant values include emotional expression (Emotions) at 24/186 or 12.9% of 
total sentences, Social Awareness at 21/186 or 11.29% of total sentences, Hope (Resilience) at 
20/186 or 10.75% of total sentences and self-awareness (Social-Emotional-Learning) at 10.75% 
of total sentences. Non-dominant values were those defined as emerging in 1% of sentences or 
less and these included all three of the Black Aesthetic Values of Antiphony, Prophetics and 
Heroism. Antiphony and Prophetics emerged 1/186 or .53% of sentences and Heroism did not 
emerge at all.  
 Values that were neither dominant nor non-dominant included catharsis (Emotions) at 
18/186 or 9.67%, Self-Management (Social-Emotional-Learning) at 18/186 or 9.67%, 
Overcoming (Resilience) at 15/186 or 8.06%, relationship skills (Social-Emotional-Learning) at 
14/186 or 7.52%, Literacy (Education) at 13/186 or 5.91%, Process (Education) at 11/186 or 
5.91% and critical consciousness (Socio-Political Development) at 9/186 or 4.84%.  
 According to Table 5, some values remained consistent over time in both the dominant 
and non-dominant categories. For the non-dominant categories, the Black Aesthetic values of 
Antiphony, Heroism and Prophetics were generally non-emergent except for Antiphony and 
Prophetics which both emerged once. Emotional expression was a dominant value that remained 
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consistently dominant over all three-time periods at 13.8%, 13.15% and 11.54% respectively. 
Social Awareness was another notable value that remained mostly constant through the three 
time periods at 10.3%, 13.15% and 9.61% respectively.  
 Some values changed over time radically either by increasing or decreasing. Two 
prominent values which increased were Self Awareness and critical consciousness. Self-
Awareness emerged during Time 1 in 8.6% of the sentences, in Time 2 in 6.57% of sentences but 
in Time 3 it grew to 19.20% of all sentences and became the dominant value (over double Time 
1 and over triple Time 2). Critical consciousness did not emerge at all during Time 1, emerged in 
3.94% of sentences in Time 2 and emerged in 11.54% of sentences in Time 3 becoming the 
second most dominant value for that time period, an almost three time frequency increase from 
Time 2 to Time 3.  
 Two values that decreased over time included Literacy and Process both of which were 
part of the Education Major value. Literacy began as the most dominant value in Time 1 
accounting for 13.8% of all sentences, then was 5.26% of all sentences in Time 2 and finally in 
Time 3 accounted for only 1.92% of all sentences, an almost seven times reduction in the 
emergence of that value. Process was tied for the first most frequent value in Time 1 at also 
13.8% of all sentences. During Time 2 it was reduced drastically to 1.32% of all sentences and 
remained low during Time 3 at 3.84% emergence out of all sentences, representing a 13 times 
decrease from Time 1 to 2.  
 When comparing Table 5 to Tables 4, 3 and 2, it becomes apparent that the values which 
radically decreased over time represent the initial performance and eventual contesting of the 
values present in the School Charter and Mission and the Rap Curriculum. The increases over 
time in the values for Self-Awareness and critical consciousness represent the development of 
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the performance of values from the Individual Rap Stakeholders or the Rap values. The 
consistent non-emergence of Black Aesthetic values could potentially represent the contestation 
of Rap Individual Stakeholder and Rap Curriculum Values or it could represent an anxiety over 
utilizing rap aesthetics as a tool to advocate to Obama, or it may represent some combination of 
these factors. Emotional expression remained consistent across time as did social awareness. 
Social Awareness was the most frequent value in the Individual Rap Stakeholders and represents 
here a consistent performance of a rap value. Emotional expression was a value that remained 
consistently dominant over time and represents here a new transformative value that was not 
dominant in any of the institutional stakeholder documents but emerged through the process of 
Letter Writing.  
 Therefore, in seeking to answer the first Section of Research Question 1 – what values 
emerge within genre over time, I found that (1) emotional expression emerged as a unique value 
in the letter genre and was did not emerge as a value in the institutional genre (2) Social 
Awareness and critical consciousness, values that emerged in the Rap Curriculum and Rap 
Individual Stakeholder documents, increased rapidly over time and (3) Values that decreased 
over time – Literacy and Process – decreased rapidly and represent values which are being 
contested from the Rap Curriculum and the Charter School Mission and Vision statements.  
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Year 2  
Table 7. Frequency of Values in Letters by Time for Cohort 1 Year 2 
Values: Coding Scheme Letter Time 1 Letter Time 2 Letter Time 3 
Critical consciousness:  
Hip hop allows us to be critically aware of our 
surroundings. 
2 
(2.63%) 
5* 
(16.67%) 
6 
(8.22%) 
Catharsis:  
Hip hop allows for an emotional release that is 
psychologically healthy. 
4 
(5.30%) 
1 
(3.30%) 
5 
(6.85%) 
Emotional expression: 
Hip hop allows us to express inner emotions. 
12* 
(15.78%) 
3* 
(10.0%) 
5 
(6.85%) 
Self-awareness: 
Hip hop allows us to understand our inner 
psychological state. 
14* 
(18.42%) 
7* 
(23.33%) 
10* 
(13.69%) 
Social-awareness: 
Hip hop allows us to understand how others 
think and feel. 
8* 
(10.50%) 
4* 
(13.33%) 
10* 
(13.69%) 
Relationship skills: 
Hip hop allows us to develop meaningful 
connections with others. 
9* 
(11.84%) 
2 
(6.70%) 
7 
(9.58%) 
Self-management: 
Hip hop allows us to better manage our 
behaviors. 
4 
(5.30%) 
2 
(6.70%) 
2 
(2.74%) 
Literacy: 
Hip hop allows us to more proficiently use 
language. 
5 
(6.57%) 
1 
(3.30%) 
1 
(1.37%) 
Process: 
Hip hop allows us to achieve educational goals. 
4 
(5.30%) 
1 
(3.30%) 
3 
(4.12%) 
Overcoming: 
Hip hop allows us to be resilient. 
4 
(5.30%) 
0 
5 
(6.85%) 
Hope: 
Hip hop allows us to have a positive worldview. 
2 
(2.63%) 
0 
4 
(5.47%) 
Antiphony: 
Hip hop allows us to pivot between the 
individual and the community. 
0 0 
6 
(8.22%) 
Prophetics: 
Hip hop allows us to deliver a prophetic 
message. 
2 
(2.63%) 
3* 
(10.0%) 
4 
(5.47%) 
Heroism: 
Hip hop allows us to show our individuality. 
6 
(7.90%) 
1 
(3.30%) 
5 
(6.85%) 
TOTAL CODES 76 30 73 
Note. *Indicates 6 dominant codes by mode that emerged approximately 10% or more times in any genre. 
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 Table 7 showcases Cohort 1 during their second year of participation in the Letters to the 
President task. Year two was also separated into three different time periods, Time 1, Time 2 and 
Time 3. For Time 1, there were 76 total sentences and now bars also that were coded for in the 
seven Letters to the President that were written. The top four dominant (over 10%) values that 
emerged during Time 1 included self-awareness (SEL), emotional expression (Emotions), 
relationship skills (SEL) and Social Awareness (SEL). self-awareness occurred 14/76 times and 
accounted for 18.42% of overall lines (bars/sentences), emotional expression occurred 12/76 
times and accounted for 15.78% of overall lines, relationship skills occurred 9/76 times and 
accounted for 11.84% of overall lines and Social Awareness occurred 8/76 times and accounted 
for 10.5% of overall lines.  
 The only non-dominant value (less than 1% occurrence) was Antiphony (Black 
Aesthetics). Values which fell between the dominant and non-dominant values included Heroism 
(Black Aesthetics) at 6/76 lines or 7.9%, Literacy (Education) at 5/76 or 6.57% of lines, Process 
(Education) at 4/76 or 5.3% of lines, catharsis (Emotions) at 4/76 or 5.3% of lines, Overcoming 
Resilience at 4/76 or 5.3% of lines, Self-Management (SEL) at 4/76 or 5.3% of the lines, 
Prophetics (Black Aesthetics) at 2/76 or 2.63% of the lines, critical consciousness (Socio-
Political Development) at 2/76 or 2.63% of lines and Hope (Resilience) at 2/76 at 2.63% of lines.  
 What is immediately apparent are the shifts in values from Time 3 for Year 1 and Time 1 
for Year 2 which included a contestation of the value for Hop (Resilience) which went from 
10.5% to 2.63% an almost five time reduction. Relationship skills (SEL) increases somewhat 
going from 7.52% during Time 3 of Year 1 to 11.84% during Time 1 of Year 2. The values of 
emotional expression (Emotions), Social Awareness (SEL) and Self Awareness (SEL) continued 
to be dominant values in the top four value frequencies. An additional change was the sharp rise 
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in Heroism (Black Aesthetics) which did not emerge at all in any of the time periods during year 
1 but became the fifth most frequent value accounting for 7.9% of total lines during Time 1 Year 
2. In conjunction with this increase in Heroism was the expressive use of rap genre and bars in 
some of the letters during this time period.  
 Time 2 included 30 coded sentences and bars as youth continued to use a hybrid method 
of expression combining in specific narratives the bar and the sentence. Five values emerged as 
dominant and these included Self Awareness (SEL), critical consciousness (Socio-Political-
Development), Social Awareness (SEL), Prophetics (Black Aesthetics) and emotional expression 
(Emotions). Self-awareness occurred 7/30 lines or 23.33%, critical consciousness occurred 5/30 
lines or 16.67%, Social Awareness occurred 4/30 lines or 13.33%, Prophetics occurred 3/30 lines 
or 10% and emotional expression occurred 3/30 times or 10%.  
 Several values emerged as non-dominant meaning that they emerged in less than 1% of 
the lines and these included Antiphony (Black Aesthetics), Hope (Resilience) and Overcoming 
(Resilience) all of which did not emerge at all. Between the dominant and non-dominant values 
were relationship skills (SEL) which occurred 2/30 or 6.7% of lines, Self-Management (SEL) 
which occurred 2/30 or 6.7% of lines, Heroism (Black Aesthetics), Literacy (Education), Process 
(Education) and catharsis (Emotions) which all occurred in 1 /30 lines or 3.3%.  
 During time 2, the values of Self Awareness, Social Awareness and emotional expression 
continued their tenure as dominant values. Critical consciousness increased several fold going 
from 2.63% during time 1 to 16.67% during time 2. Prophetics also became a dominant value for 
the first time, increasing rapidly given that it only emerged in one sentence during the entire first 
year. This may be explained again similarly to the emergence of heroism in Time 1 as due to the 
increased use of rap aesthetics and bars in the letters. The values for Hope and Overcoming did 
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not emerge at all during this time period which was surprising given that Hope and Overcoming 
were dominant values during Year 1’s Time 2 with Hope emerging as the dominant value 
occurring in 19.7% of the sentences.  
 During Year 2 Time 3, the total number of sentences and bars increased to 73 which were 
similar to the 70 lines during Time 1. There were only two dominant values which emerged and 
these were Self Awareness (SEL) and Social Awareness (SEL) both occurring in 10/73 of the 
lines or 13.69%. There were no non-dominant values however several values fell below the 
dominant threshold and these included: relationship skills (Social-Emotional-Learning) occurring 
in 7/73 lines or 9.58% (making this an almost dominant value), Antiphony (Black Aesthetics) 
and critical consciousness (Socio-Political-Development) both occurring in 6/73 lines or 8.22%, 
Heroism (Black Aesthetics), catharsis (Emotions), emotional expression (Emotions) and 
Overcoming (Resilience) all occurring 5/73 lines or 6.85%, Prophetics (Black Aesthetics) and 
Hope (Resilience) both occurring in 4/73 lines or 5.47%, Process (Education) occurring in 3/73 
lines or 4.12%, Self-Management (SEL) occurring in 2/73 lines or 2.74% and Literacy 
(Education) in 1/73 lines or 1.37%.  
 During this Time, three Social-Emotional-Learning values became the dominant values. 
Emotional expression was no longer a dominant value for the first time ever. All three of the 
Black Aesthetic values including Antiphony, Heroism and Prophetics emerged for the time ever 
as well and the Black Aesthetic values combined made up over 20% of the occurring values 
suggesting a sharp increase from Year 1 Time 1 when none of the Black Aesthetic values 
emerged.  
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Table 8. Values: Year 1 Totals Compared with Year 2 Totals in Letter Genre 
Values 
Value Frequencies 
Cohort 1 Year 2 
Value Frequencies 
Cohort 1 Year 1 
Self-awareness: 
Hip hop allows us to understand our inner 
psychological state. 
31* 
(17.32%) 
20* 
(10.75%) 
Social-awareness: 
Hip hop allows us to understand how others 
think and feel. 
22* 
(12.29%) 
21* 
(11.29%) 
Emotional expression: 
Hip hop allows us to express inner emotions. 
20* 
(11.17%) 
24* 
(12.90%) 
Relationship skills: 
Hip hop allows us to develop meaningful 
connections with others. 
18* 
(10.05%) 
14 
(7.52%) 
Critical consciousness:  
Hip hop allows us to be critically aware of our 
surroundings. 
13 
(7.26%) 
9 
(4.84%) 
Heroism: 
Hip hop allows us to show our individuality. 
12 
(6.70%) 
0 
Catharsis:  
Hip hop allows for an emotional release that is 
psychologically healthy. 
10 
(5.56%) 
18 
(9.67%) 
Prophetics: 
Hip hop allows us to deliver a prophetic 
message. 
9 
(5.02%) 
1 
(0.53%) 
Overcoming: 
Hip hop allows us to be resilient. 
9 
(5.02%) 
15 
(8.06%) 
Process: 
Hip hop allows us to achieve educational goals. 
8 
(4.46%) 
11 
(5.91%) 
Self-management: 
Hip hop allows us to better manage our 
behaviors. 
8 
(4.46%) 
18 
(9.67%) 
Literacy: 
Hip hop allows us to more proficiently use 
language. 
7 
(3.91%) 
13 
(6.98%) 
Antiphony: 
Hip hop allows us to pivot between the 
individual and the community. 
6 
(3.35%) 
1 
(0.53%) 
Hope: 
Hip hop allows us to have a positive 
worldview. 
6 
(3.35%) 
20* 
(10.75%) 
Total codes 179 186 
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 In comparing the total values from Year 1 to Year 2 for Cohort 1 I re-introduce the first 
research question: 1. What are the values that emerge across genres (i.e. letters and raps) and 
over time, and over cohorts in this Hip hop discourse program and do they suggest possible 
mutual influences? In answering the first part of question 1, it can be noted that Self Awareness, 
Social Awareness and emotional expression emerge as dominant values in both Year 1 and Year 
2. In consulting with Table 7, it can be noted that emotional expression, although remaining 
consistently dominant for 5/6 Time periods, began to decrease during Time Period 6 and 
relationship skills became a dominant value, also a Social-Emotional-Learning value. Hope was 
a dominant value during the first year and indeed, according to Table 5, was the most dominant 
value during Time 2 of Year 1. According to table 7, during Time 2 of Year 2, Hope did not 
emerge at all. Indeed, Hope decreased by three times in the comparison between the totals for 
Year 1 and Year 2.  
 All three of the Black Aesthetics values, Prophetics, Heroism and Antiphony were non-
dominant codes in all of Year 1 emerging only a combined two times or 1% of the entire coded 
sentences. During Year 2, the Black Aesthetic values made up a combined 15.07% of all coded 
bars and sentences indicating a 15 time increase in the value for Black Aesthetics! In comparison 
to Tables 2,3, and 4 which outline the dominant values which emerge in institutional 
stakeholders we can see that by Year 2, the Rap Stakeholder Values of Self Awareness and 
Social Awareness are being performed, and that in comparison to Year 1 the School Mission and 
Vision value for Hope is being contested. Black Aesthetic Values, present in both the Rap 
Curriculum and the Individual Rap Stakeholder narratives become centered and are being 
performed at a much higher rate than during the first year. Finally, two new values, emotional 
expression and relationship skills emerge in as unique values that were non-dominant in all of 
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the institutional values. Emotional expression remained consistently dominant throughout both 
year and in 5/6 time periods while relationship skills emerged over time and became dominant 
only in Time 3 of Year 2.  
Psychological Well-Being  
 The Ryff (1995) Psychological Well-Being Measure was administered over six time 
periods along with the Letters to the President which was often completed alongside the Ryff. 
Therefore, the one Cohort which completed the Ryff from Time 1 until 6 was Cohort 1. Cohort 2 
began completion of the Ryff during Time 4 to Time 6. Although the Ryff scores in Figure J are 
averages and therefore the scores from Time 4 – 6 could be pulled from the averages of Cohort 
2, Cohort 1 is probably the best comparison sample for the Ryff scores. Furthermore, since the 
Raps were written collaboratively over three time periods, and Raps generally fell along these 
time periods and not directly alongside them the way the letters did, rationally it makes sense to 
compare the Ryff scores to the Letter genre, specifically Letters written by Cohort 1 across all 6 
time periods.  
 What is interesting about the Ryff scores is that they are generally flat and do not 
represent much of a change from Time 1 to Time 6. Furthermore, the composite of the Ryff 
scores indicate that generally, participants in this study were AVERAGE in their overall well-
being. This makes sense given that youth here are not part of a clinical sample where one would 
expect lower well-being scores; however, they mostly come from lower SES backgrounds where 
one would not also expects above average well-being scores.  
Some changes are evident and that includes that Meaning and Purpose and Relationships 
Scores slightly increased over time and that Mastery and Engagement scores slightly decreased 
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over time. However, these increases and decreases are subtle and may not, with such a small 
sample, represent any magnitude of change.  
 Therefore, despite changes in the values that were being performed, contested, centered 
and transformed in the Letter genre for Cohort 1, well-being measures remained constant. 
Resilience was contested, emotional expression, social-awareness and self-awareness were 
performed, and heroism was transformed due to the increase in the expressive use of rap genre 
bars in some of the letters during the later periods of measurement (i.e. Year 2).   
Referring back to research question 3: What is the relationship between Socio-emotional 
development over time and psychological well-being?; various conclusions were drawn. First, 
despite increases in the performance of Black Aesthetic values and the contestation over time of 
Hope, a dominant school system value, youth were not quantifiably less or more psychologically 
well. With respects to the specific question of Social-Emotional-Learning and Psychological 
Well-Being, there are some possible theories regarding their correlation. Towards the end of 
Year 2 in the letter genre, three of the top four dominant values were values for Social-
Emotional-Learning and these changes do correspond with small increases in Meaning and 
Purpose and Relationship scores. However given that these scores are largely correlative 
between the Letter Genre for Cohort 1 and the Ryff, it is most appropriate to indicate that the 
link between the two is unknown however the increase in the Social-Emotional-Learning value 
for Relationships between Year 1 and 2 (from 7.5% to 10.5%) did correspond with increases in 
the Ryff subcategory for Relationships (66.6 in Time 1 and 2 as opposed to 70.4 and 68.4 in 
Time 5 and 6 respectively).  
 
 
97 
  
 
Cohort 2 – Letters to the President  
Table 9. Frequency of Values by Sentence in Letters by Time for Cohort 2  
Values: Coding Scheme Letter Time 1 Letter Time 2 Letter Time 3 
Critical consciousness:  
Hip hop allows us to be critically aware of our 
surroundings. 
1 
(3.85%) 
2 
(6.90%) 
0 
Catharsis:  
Hip hop allows for an emotional release that is 
psychologically healthy. 
2 
(7.70%) 
3* 
(10.34%) 
1 
(4.30%) 
Emotional expression: 
Hip hop allows us to express inner emotions. 
7* 
(26.90%) 
6* 
(20.70%) 
4* 
(17.40%) 
Self-awareness: 
Hip hop allows us to understand our inner 
psychological state. 
1 
(3.85%) 
2 
(6.90%) 
2 
(8.70%) 
Social-awareness: 
Hip hop allows us to understand how others 
think and feel. 
2 
(7.70%) 
0 0 
Relationship skills: 
Hip hop allows us to develop meaningful 
connections with others. 
1 
(3.85%) 
3* 
(10.34%) 
4* 
(17.40%) 
Self-management: 
Hip hop allows us to better manage our 
behaviors. 
8* 
(30.76%) 
3* 
(10.34%) 
5* 
(21.74%) 
Literacy: 
Hip hop allows us to more proficiently use 
language. 
2 
(7.70%) 
1 
(3.50%) 
1 
(4.30%) 
Process: 
Hip hop allows us to achieve educational goals. 
1 
(3.85%) 
1 
(3.50%) 
0 
Overcoming: 
Hip hop allows us to be resilient. 
1 
(3.85%) 
1 
(3.50%) 
0 
Hope: 
Hip hop allows us to have a positive 
worldview. 
0 
4* 
(13.80%) 
4* 
(17.40%) 
Antiphony: 
Hip hop allows us to pivot between the 
individual and the community. 
0 
3* 
(10.34%) 
2 
(8.70%) 
Prophetics: 
Hip hop allows us to deliver a prophetic 
message. 
0 0 0 
Heroism: 
Hip hop allows us to show our individuality. 
0 0 0 
TOTAL CODES 26 29 23 
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Note. *Indicates 6 dominant codes by mode that emerged approximately 10% or more times in any genre. 
 Cohort 2 consisted of 5 members who participated in the completion of the Letters to the 
President during Time 4, 5, and 6, otherwise referred to as Time 1, 2 and 3 of year 2. In this 
section, their results over time will be discussed with regards to dominant and non-dominant 
values in addition to institutional values that were potentially performed or contested. 
Furthermore, the overall results of the values for Cohort 2 will be compared with Cohort 1 Year 
1 and Cohort 2 Year 2 to see which values are similar and which values are different. According 
to Research Question 1: What values emerge over time and across Cohorts and Genres, it was 
initially hypothesized that there would be some values which would cut across group differences 
and time differences and would emerge as consistently dominant. It was also hypothesized that 
some values would differ based on group and also within group across time.  
 Table 9 showcases the dominant and secondary values that emerged across time for 
Cohort 2 during Year 2. For Time 1, two values emerged as dominant: Self-Management (SEL) 
and emotional expression (Emotions). Out of the total 26 coded sentences, Self-Management 
emerged 8/26 times or in 30.76% of the lines and emotional expression emerged 7/26 times or in 
26.9% of the lines. Four values did not emerge at all and were therefore non-dominant including 
Antiphony (Black Aesthetics), Heroism (Black Aesthetics), Prophetics (Black Aesthetics) and 
Hope (Resilience). There were several values that emerged as in between dominant and non-
dominant and these included Literacy (Education), catharsis (Emotions) and Social Awareness 
(SEL) which all emerged 2/26 or 7.7% of lines, critical consciousness (Socio-Political 
Development), Process (Education), Overcoming (Resilience), relationship skills (SEL) and Self 
Awareness (SEL) which all emerged 1/26 times or in 3.85% of the lines each.  
99 
  
 
 Similar to Cohort 1 during their Time 1, the Black Aesthetic values did not emerge at all 
which again may relate to the lack of use of rap aesthetics in the letter genre. Also, emotional 
expression and Self-Management emerged as dominant values in Cohort 2 Time 1 which was 
also similar to Cohort 1 Time 1. One major difference between Cohort 2’s Time 1 and Cohort 1’s 
Time 1 was that for Cohort 1, Literacy and Process were the two most dominant values which 
accounted for a combined 20% of all coded sentences. For Cohort 2, Literacy and Process 
combined for 11.5% of all coded sentences representing half of the frequency seen in Cohort 1.  
 During Time 2 there were several dominant values accounting for over 10% of coded 
sentences and bars. These included emotional expression (Emotions), Hope (Resilience), 
Antiphony (Black Aesthetics), catharsis (Emotions), relationship skills (SEL) and Self-
Management (SEL). Emotional expression emerged in 6/29 lines or 20.7% of lines, Hope 
emerged in 4/29 lines or 13.8% of lines; Antiphony, catharsis, relationship skills and Self-
Management all emerged in 3/29 lines each for 10.34% of lines. Three values did not emerge at 
all and were therefore non-dominant and these included Heroism (Black Aesthetics), Prophetics 
(Black Aesthetics) and Social Awareness (SEL). Five values emerged in between the dominant 
and non-dominant values and they included critical consciousness (Socio-Political Development) 
and Self Awareness (SEL) which emerged in 2/29 lines each or in 6.9% of lines each, and 
Literacy (Education), Process (Education) and Overcoming (Resilience) which each emerged in 
1/29 lines or 3.5% of lines.  
 Similar to Cohort 1 Time 2, Hope and Emotional Expression emerged as the two 
dominant values in both Cohorts during Time 2. Catharsis emerged in a near identical manner 
between the two Cohorts during their Time 2 with catharsis emerging in 10.5% of lines in Cohort 
1 and 10.34% of lines in Cohort 2. A major difference between the two Cohorts during their 
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Time 2 was the emergence of Antiphony as a dominant value for Cohort 2 in comparison to 
Antiphony emerging only one time for Cohort 1. The other Black Aesthetic values remained at 
0% for both cohorts. As usual, the rise of a Black Aesthetic value corresponded with the use of 
rap aesthetics or bars in the letter genre. It appears that in comparison to Cohort 1, youth in 
Cohort 2 were quicker to develop a hybrid expressivity including both rap bars and Standard 
English sentences.  
 During Time 3, four values emerged as dominant including Self-Management (SEL), 
emotional expression (Emotions), Hope (Resilience) and relationship skills (SEL). Self-
Management emerged in 5/23 lines or 21.74% of line while emotional expression, Hope and 
relationship skills all emerged in 4/23 lines each or 17.4% of lines each. Six values did not 
emerge at all indicating that they were non-dominant and they included Heroism (Black 
Aesthetics), Prophetics (Black Aesthetics), critical consciousness (Black Aesthetics), Process 
(Education), Overcoming (Resilience) and Social Awareness (SEL). Four values emerged as 
between dominant and non-dominant and they included Antiphony (Black Aesthetics) and self-
awareness (SEL) which emerged 2/23 times each or 8.7% of lines and Literacy (Education) and 
catharsis (Emotions) which each emerged in 1/23 lines or 4.3% of lines.  
 In comparison to Cohort 1’s Time 3, only Self-Management and emotional expression 
were consistently dominant for both Cohorts. Relationship skills moderately emerged in Cohort 
1 whereas it was a dominant value for Cohort 2. In contrast to Cohort 1, specifically between 
Time 1 and Time 3 where Hope decreased in frequency, Hope for Cohort 2 increased in 
frequency between Time 1 and Time 3 (0, 13.8% and 17.4% respectively). Furthermore, in 
Cohort 1 Antiphony remained consistently non-dominant throughout whereas in Cohort 2 
Antiphony was general between the non-dominant and dominant values.  
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 Generally therefore, within Cohort 2 the values for Self-Management and emotional 
expression remained dominant over time and critical consciousness, Heroism and Prophetics 
remained non-dominant over time. Social Awareness decreased over time while Hope and 
relationship skills increased over time. In comparing these results with the Institutional 
Stakeholder Values present in Tables 2, 3, and 4, it can be posited that Individual Rap 
Stakeholder Values were consistently contested, and that Social Awareness, a Rap Stakeholder 
Value and a Rap Curriculum Value was initially performed then contested. School values 
including Hope and relationship skills were initially contested and then performed over time.  
Emotional expression and Self-Management, values that were not dominant in any of the 
Institutional Stakeholders were consistently performed as their own unique values which were 
similarly performed by Cohort 1 during their first year as well.  
 
 
 
 
 
 
 
 
 
 
 
 
102 
  
 
Table 10. Values by Sentence across Cohorts in Letter Genre   
Values 
Value 
Frequencies 
Cohort 1 Year 2 
Value 
Frequencies 
Cohort 1 Year 1 
Value 
Frequencies 
Cohort 2 
Self-awareness: 
Hip hop allows us to understand our inner 
psychological state. 
17.32%* 10.75%* 6.41% 
Social-awareness: 
Hip hop allows us to understand how 
others think and feel. 
12.29%* 11.29%* 2.50% 
Emotional expression: 
Hip hop allows us to express inner 
emotions. 
11.17%* 12.90%* 21.80% 
Relationship skills: 
Hip hop allows us to develop meaningful 
connections with others. 
10.05%* 7.52%  10.25%* 
Critical consciousness:  
Hip hop allows us to be critically aware of 
our surroundings. 
7.26% 4.84% 3.80% 
Heroism: 
Hip hop allows us to show our 
individuality. 
6.70% 0 0 
Catharsis:  
Hip hop allows for an emotional release 
that is psychologically healthy. 
5.56% 9.67% 7.70% 
Prophetics: 
Hip hop allows us to deliver a prophetic 
message. 
5.02% 0.53% 0 
Overcoming: 
Hip hop allows us to be resilient. 
5.02% 8.06% 2.50% 
Process: 
Hip hop allows us to achieve educational 
goals. 
4.46% 5.91% 2.50% 
Self-management: 
Hip hop allows us to better manage our 
behaviors. 
4.46% 9.67% 20.50%* 
Literacy: 
Hip hop allows us to more proficiently use 
language. 
3.91% 6.98% 5.10% 
Antiphony: 
Hip hop allows us to pivot between the 
individual and the community. 
3.35% 0.53% 6.41% 
Hope: 
Hip hop allows us to have a positive 
worldview. 
3.35% 10.75%* 10.25%* 
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 In answering Research Question 1, “What values emerge over time and across Cohorts 
and Genres”, it was initially hypothesized that there would be some values which would cut 
across group differences and time differences. There would be other values that would emerge as 
consistently dominant. It was also hypothesized that some values would differ based on group 
and also within group across time.  
For both Cohort 1 and Cohort 2 across time, there were values that increased and 
decreased across time. For Cohort 2, Social Awareness decreased while Hope and relationship 
skills increased over time. Self-Management and emotional expression remained consistently 
dominant over time and generally, aside from antiphony, the Black Aesthetic values remained 
consistently non-dominant over time. For Cohort 1, Literacy and Process went down over the six 
time periods while all three of the Black Aesthetic values increased. Self-Management, which 
was a dominant value during the first year, went down during the second year. Emotional 
expression, on the other hand, remained consistently dominant across both Cohorts and over 
time. Emotional expression was a value that was not dominant in any of the Institutional 
Stakeholder values. Therefore, both hypotheses, that some values would be consistent across 
Cohort and Time was correct and that some values would change over time and according to 
Cohort was also correct. Table 10 summarizes the values across Cohorts. The next Chapter on 
Rap Narrative seeks to answer this Research Question with respect to genre.  
Research Question 3 was also examined in this chapter – “What is the relationship 
between Socio-emotional development over time and psychological well-being?” The hypothesis 
was that as Social-Emotional-Learning values are performed in the Letter Genre for Cohort 1 
(chosen as the comparison group due to Cohort 1 completing the Ryff at the same time as the 
letters over all six time periods) measures on the Ryff (1995) Psychological Well-Being Measure 
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will increase. This hypothesis was partially supported. The sub-components of Psychological 
Well-Being remained mostly stable over time and increased slightly. Towards the end of Year 2 
in the letter genre, three of the top four dominant values were values for Social-Emotional-
Learning and these changes did correspond with small increases in Meaning and Purpose and 
Relationship scores on the Ryff. However given that these scores are largely correlative between 
the Letter Genre for Cohort 1 and the Ryff, it is most appropriate to indicate that the link 
between the two is unknown. Increases in the Social-Emotional-Learning value for relationship 
skills between Year 1 and 2 (from 7.5% to 10.5%) did correspond with increases in the Ryff 
subcategory for Relationships (66.6 in Time 1 and 2 as opposed to 70.4 and 68.4 in Time 5 and 6 
respectively), thereby partially supporting the hypothesis.  
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Chapter V – Rap Narratives 
“Keep the boxes booming, revolution music, 
Songs of freedom for when you’re going through it, 
The struggle is real and y’all stronger than that, 
Save lives with the pen, this is superhero rap” (Yes Prep, 2014). 
Rap narratives were not written according to pre-determined time frames and were 
written according to when a show needed to be performed or when youth felt that a social issue 
at school or in their community needed addressing. Rap Narratives occurred as a process, first 
groups of youth sometimes within cohort and sometimes between cohorts would devise an idea 
for a rap to write. They would next identify instrumental music to perform to and write their bars 
in accordance with the rhythm of the music. For example, faster instrumental may include more 
words and more syllables per bar, which slower instrumentals may include less words and less 
syllables, or it could be the opposite.  
Youth would often write their rap narratives together and would always edit their 
narratives together, which is seen in the majority of raps which were written by more than one 
author, although each author would write one verse each. Initial results from a pilot study on 
expressivity and genres (Roychoudhury, 2014) indicated that youth made far fewer grammar and 
syntactic errors in the rap genre than in the letter genre and this was most probably due to the 
raps being written collaboratively, edited, and then prepared for performance. The final step was 
the performance of the raps where generally the youth who wrote the bars also rapped the bars, 
although not always. Many times, the youth who wrote the bar would not be the one making the 
edits and also not be the one performing the lines, this was usually decided by the group prior to 
the performance. Therefore, between the time that the idea for a rap was generated and by the 
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time it appeared on stage several months could go by. Raps were generated around major shows 
and were thus delineated into three different time periods that generally matched Time 2, 4 and 6 
over the two years. During Rap Time 1, which occurred during the middle of the first year, the 
only cohort that participated were members from Cohort 1. During Time 2 and 3, both members 
of Cohort 1 and 2 participated. The rap development process was truly a collective and 
collaborative endeavor, which was different from the well-being measure and the letters which 
were individual endeavors.  
Table 11. Frequency of Values in Raps by Time 
Values: Coding Scheme Rap Time 1 Rap Time 2 Rap Time 3 
Critical consciousness:  
Hip hop allows us to be critically aware of our 
surroundings. 
48 
(8.02%) 
65 
(8.47%) 
34 
(7.34%) 
Catharsis:  
Hip hop allows for an emotional release that is 
psychologically healthy. 
20 
(3.34%) 
51 
(6.65%) 
53* 
(11.45%) 
Emotional expression: 
Hip hop allows us to express inner emotions. 
60* 
(10.3%) 
66 
(8.6%) 
87* 
(18.7%) 
Self-awareness: 
Hip hop allows us to understand our inner 
psychological state. 
44 
(7.35%) 
80* 
(10.43%) 
64* 
(13.82%) 
Social-awareness: 
Hip hop allows us to understand how others 
think and feel. 
29 
(4.85%) 
90* 
(11.73%) 
31 
(6.69%) 
Relationship skills: 
Hip hop allows us to develop meaningful 
connections with others. 
51 
(8.52%) 
77* 
(10.03%) 
45 
(9.70%) 
Literacy: 
Hip hop allows us to more proficiently use 
language. 
1 
(0.16%) 
2 
(0.26%) 
1 
(0.21%) 
Process: 
Hip hop allows us to achieve educational goals. 
38 
(6.35%) 
98* 
(12.77%) 
5 
(1.07%) 
Overcoming: 
Hip hop allows us to be resilient. 
94* 
(15.70%) 
85* 
(11.08%) 
75* 
(16.20%) 
Hope: 
Hip hop allows us to have a positive worldview. 
50 
(8.36%) 
28 
(3.65%) 
20 
(4.32%) 
Antiphony: 39 47 28 
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Note. *Indicates 8 dominant codes by mode that emerged approximately 10% or more times in any genre. 
 Table 11 showcases the dominant and non-dominant values that emerged in the rap genre 
across the three time periods. Every rap was coded by bar which represented a four beat unit of 
music that was generally broken into between 10-15 syllables – e.g. “It’s time to fight back that’s 
what Huey said” from Tupac which includes 10 syllables and four major points of emphasis 
(time, fight, back, Huey). This sort of bar where the syllable is on the second word is otherwise 
known as iamb. Bars were generally in the form of either iambic tetrameter or trochaic 
tetrameter, where the stress was on the first word – “Fight the powers that be”. Overall, there 
were 1828 total bars which were coded with time two having the most bars with 767. Again, 
dominant values were those that emerged 10% of more of the total coded bars and non-dominant 
values were those that emerged in less than 1% of coded bars.  
The following excerpts illustrate the changes in Heroism as a value from Time 1 to Time 
3 in the Rap narratives. “I’m like Nike, Imma just do it,” and “I’m a dragon when I’m rapping, 
your ears might get charred” were two examples of the 91 bars coded for Heroism during Rap 
Time 1 which reflect the use of metaphor to give the protagonist a larger than life mythical and 
even “God-like” quality to their rap heroics (e.g. comparing oneself to Nike the Greek goddess 
of victory in order to make the assertion that they will be victorious “Imma just do it”). During 
Time 2 the example “Captain A with his shield and his valor,” represents the 70 bars or 9.12% of 
total bars coded for Heroism. This represents a slight shift from the 15.2% of bars coded for 
Hip hop allows us to pivot between the 
individual and the community. 
(6.52%) (6.13%) (6.04%) 
Prophetics: 
Hip hop allows us to deliver a prophetic 
message. 
33 
(5.53%) 
8 
(1.04%) 
11 
(2.37%) 
Heroism: 
Hip hop allows us to show our individuality. 
91* 
(15.20%) 
70 
(9.12%) 
9 
(1.94%) 
TOTAL CODES 598 767 463 
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Heroism in Time 1 and although drawing on a heroic metaphor of comparing oneself to Captain 
America the usage of “Hip hop allowing us to show our individuality” reduced during Time 2. 
During Time 3 the value code for Heroism reduced to 1.94% and the specific use of heroic 
figures and mythological figures decreased substantially. An example from Time 3 was “Just 
another superhero to give you protection,” which is much less specific and self-aggrandizing 
than prior times. 
 For Rap Time 1, which generally corresponded with Year 1 Time 2, there were three 
dominant values including Overcoming (Resilience Major value), Heroism (Black Aesthetics 
Major value) and emotional expression (Emotions Major value). Overcoming emerged in 94/598 
bars or 15.7% of total bars, Heroism emerged in 91/598 bars or 15.2% of total bars and 
emotional expression emerged in 60/598 or 10.3% of total bars. One value was non-dominant 
and this was Literacy (Education) which emerged only once accounting for .16% of bars.  
 Several values emerged in between the dominant and non-dominant values and these 
included critical consciousness (Socio-Political Development), catharsis (Emotions), Self-
Awareness (SEL), Social Awareness (SEL), relationship skills (SEL), Process (Education), Hope 
(Resilience), Antiphony (Black Aesthetics) and Prophetics (Black Aesthetics). critical 
consciousness emerged in 48/598 or 8.02% of bars, catharsis emerged in 20/598 or 3.34% of 
bars, Self-Awareness emerged in 44/598 or 7.35% of bars, relationship skills emerged in 51/598 
or 8.52% of bars, Process emerged in 38/598 or 6.35% of bars, Hope emerged in 50/598 or 
8.36% of the bars, Antiphony emerged in 39/598 or 6.52% of bars and Prophetics emerged in 
33/598 or 5.53% of bars.  
 During time 2, there were five values which emerged as dominant. These included self-
awareness (SEL), Social Awareness (SEL), relationship skills (SEL), Process (Education) and 
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Overcoming (Resilience). Self-awareness emerged in 80/767 bars or 10.43%, Social Awareness 
emerged in 90/767 bars or 11.73%, relationship skills emerged in 77/767 bars or 10.03%, 
Process emerged in 98/767 bars or 12.77% and Overcoming emerged in 85/767 bars or 11.08%. 
Two values emerged as non-dominant (non-dominant being defined for this Time as below 
1.04%) and these were Literacy (Education) which emerged in 2/767 bars or .26% and 
Prophetics (Black Aesthetics) which emerged in 8/767 bars or 1.04%.  
 Several values emerged between the dominant and non-dominant values and these 
included critical consciousness (Socio-Political Development), catharsis (Emotions), emotional 
expression (Emotions), Hope (Resilience), Antiphony (Black Aesthetics) and Heroism (Black 
Aesthetics). Critical consciousness emerged in 65/767 bars or 8.47%, catharsis emerged in 
51/767 bars or 6.65%, emotional expression emerged in 66/767 bars or 8.6%, Hope emerged in 
28/767 bars or 3.65%, Antiphony emerged in 47/767 or 6.13% and Heroism emerged in 70/767 
bars or 9.12%.  
 During Time 3, four values emerged as dominant and these included catharsis 
(Emotions), emotional expression (Emotions), Self-Awareness (SEL) and Overcoming 
(Resilience). Catharsis emerged in 53/463 bars or 11.45%, emotional expression emerged in 
87/463 bars or 18.7%, Self-Awareness emerged in 64/463 bars or 13.82% and Overcoming 
emerged in 75/463 bars or 16.2%. Two values emerged as non-dominant (non-dominant for 
Time 3 was defined as less than 1.07%), Process (Education) which emerged 5/463 bars or 
1.07% and Literacy (Education) which emerged only once or .21% of bars.  
 Various values emerged in between these dominant and non-dominant values and these 
included critical consciousness (Socio-Political development), Social Awareness (SEL), 
relationship skills (SEL), Hope (Resilience), Antiphony (Black Aesthetics) and Prophetics 
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(Black Aesthetics). critical consciousness emerged in 34/463 bars or 7.34%, Social Awareness 
emerged in 31/463 bars or 6.69%, relationship skills emerged in 45/463 of bars or 9.7%, Hope 
emerged in 20/463 of bars or 4.32%, Antiphony emerged in 28/463 of bars or 6.04% and 
Prophetics emerged in 11/463 bars or 2.37%.  
 In comparing across times, several values increased over time, several decreased over 
time and several remained consistent over time. Referring back to the Research Question 1 – 
how do values change over time in a particular genre (within genre) – several values were 
performed consistently, contested consistently and some changed over time by either increasing, 
decreasing or both. Of those values that were dominant, Overcoming, emotional expression and 
relationship skills remained consistently dominant (with slight sub-dominances at different 
times) over time. Some values were consistently non-dominant over time and these included 
Self-Management (SEL) and Literacy. Shockingly, Self-Management was not present at all in 
any of the bars and therefore was not even included in the comparison table. This will be 
discussed further towards the end of this chapter and a theory will be posited for why this may be 
the case. Literacy was also very low in emergence and emerged a total of 4 times across the three 
time periods. This is quite fascinating given that in comparison to the pilot study on rap 
narratives (Roychoudhury, 2014) and a comparison study between rap narratives and dance 
discourse (Roychoudhury and Gardner, 2014; Daiute, Head, Roygardner, & Roygardner, 2016) 
youth utilized several multi-syllabic and abstract words in rap narratives which tended to 
increase when grammatical errors would increase. Nevertheless, despite performance of literacy, 
youth did not value literacy in the rap genre.  
 Some values showed changes over time including increasing, decreasing or both. Values 
that increased included Self Awareness and Catharsis. Social Awareness went from emerging 
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7.35% during Time 1 to 13.82% during Time 3. Catharsis showed sharp increases emerging 
3.34% during Time 1 to 11.45% during Time 3. Two values increased and then decreased and 
these were Social Awareness and Process. Social Awareness went from 4.85% in Time 1 to 
11.73% in Time 2 to 6.69% in Time 3.  
 When comparing these results with Tables 2, 3 and 4 which represent the institutional 
values of Individual Rap Stakeholders, the Rap Curriculum and School Mission and Vision 
Statement. In terms of values being performed, it appears that youth of the time periods in the 
rap genre performed the Individual Rap Stakeholder value of Self Awareness and consistently 
performed the Individual Rap Stakeholder value of Antiphony, which makes sense given the 
affordances of the Rap genre. Youth consistently contested the Rap Curriculum value of 
Literacy. Three of the dominant values that emerged in the Raps over time were not dominant 
values in any of the Institutional Stakeholders, and these included Overcoming, emotional 
expression and relationship skills. Heroism, a value that was dominant in the Rap Curriculum, 
was initially performed however over time was strongly contested. Indeed, the value for Heroism 
went from 15.2% in Time 1 to 1.94% in Time 3, a 7.5 time decrease. Self-awareness, an 
Individual Rap Stakeholder value, went from 7.35% to 13.82% between Time 1 and 3 which 
indicates that youth performed this value over time at almost twice the rate of Time 1. Social 
Awareness, another Individual Rap Stakeholder value, was performed at twice the rate between 
Time 1 and Time 2 and then was contested between Time 2 and 3. Education Process followed a 
similar pattern where it was performed at twice the rate between Time 1 and Time 2 and then 
was sharply contested during Time 3 becoming altogether non-dominant and representing a 12 
time reduction in the frequency for the value between Time 2 and 3.  
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Table 12. Year 1 Letters and Raps Compared  
Values: Coding Scheme Rap Year 1 Letters Year 1 
Critical consciousness:  
Hip hop allows us to be critically aware of our surroundings. 
48 
(8.02%) 
9 
(4.84%) 
Catharsis:  
Hip hop allows for an emotional release that is psychologically 
healthy. 
20 
(3.34%) 
18 
(9.67%) 
 
Emotional expression: 
Hip hop allows us to express inner emotions. 
60* 
(10.3%) 
24* 
(12.90%) 
Self-awareness: 
Hip hop allows us to understand our inner psychological state. 
44 
(7.35%) 
20* 
(10.75%) 
Social-awareness: 
Hip hop allows us to understand how others think and feel. 
29 
(4.85%) 
21* 
(11.29%) 
Relationship skills: 
Hip hop allows us to develop meaningful connections with 
others. 
51 
(8.52%) 
14 
(7.52%) 
Literacy: 
Hip hop allows us to more proficiently use language. 
1 
(0.16%) 
13 
(6.98%) 
Process: 
Hip hop allows us to achieve educational goals. 
38 
(6.35%) 
11 
(5.91%) 
Overcoming: 
Hip hop allows us to be resilient. 
94* 
(15.70%) 
15 
(8.06%) 
Hope: 
Hip hop allows us to have a positive worldview. 
50 
(8.36%) 
20* 
(10.75%) 
Antiphony: 
Hip hop allows us to pivot between the individual and the 
community. 
39 
(6.52%) 
1 
(0.53%) 
Prophetics: 
Hip hop allows us to deliver a prophetic message. 
33 
(5.53%) 
1 
(0.53%) 
Heroism: 
Hip hop allows us to show our individuality. 
91* 
(15.20%) 
0 
TOTAL CODES 598 186 
Note. *Indicates 8 dominant codes by mode that emerged approximately 10% or more times in any genre. 
 Table 12 presents the differences in the values which emerged between the Rap Genre 
and the Letter Genre during year 1 which was both done by Cohort 1. Dominant values are 
highlighted above and the dominant value for emotional expression was present across both of 
these genres. Overcoming was a dominant value in the Rap genre whereas Hope was a dominant 
value in the Letter genre. Although both are values of the Major value Resilience, they represent 
113 
  
 
different values qualitatively with Hope representing a belief for good in the future whereas 
Overcoming represents overcoming challenges usually from the past which have led to the 
present. Hope was also a value that emerged in the School Mission and Vision whereas 
Overcoming was non-dominant value in any of the Institutional Stakeholder documents.  
 Social Awareness and Self Awareness were dominant values in the Letter genre and were 
performed with greater frequency than in the Rap genre. Heroism was the second most dominant 
code in the Raps and was a non-dominant code in the Letter genre. For the Rap genre, the Black 
Aesthetic values combined to account for 27.2% of all coded bars in the Raps, whereas they 
accounted for 1% of the coded sentences in the letters. This is most likely due to the affordances 
of the rap genre which structurally allow for antiphony in the choral sections and as a genre 
borrows from the same Black traditions of discourse that promote the values for Heroism and 
Prophetics. Heroism was also a dominant value in the Rap Curriculum which was performed in 
the Rap genre.  
Table 13. Values in Raps Compared to Letter Genre – Year 2  
Values: Coding Scheme 
Rap 
Time 2 
Year 2 
Rap 
Time 3 
Year 2 
Letters 
Cohort 1 
Year 2 
Letters 
Cohort 2 
Year 2 
Critical consciousness:  
Hip hop allows us to be critically aware of 
our surroundings. 
8.47% 7.34% 7.26% 3.80% 
Catharsis:  
Hip hop allows for an emotional release that 
is psychologically healthy. 
6.65% 11.45%
* 
5.56% 7.70% 
Emotional expression: 
Hip hop allows us to express inner emotions. 
8.6% 18.7%* 11.17%* 21.80%* 
Self-awareness: 
Hip hop allows us to understand our inner 
psychological state. 
10.43%
* 
13.82%
* 
17.32%* 6.41% 
Social-awareness: 
Hip hop allows us to understand how others 
think and feel. 
11.73%
* 
6.69% 12.29%* 2.50% 
Relationship skills: 10.03* 9.70% 10.05%* 10.25%* 
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Hip hop allows us to develop meaningful 
connections with others. 
Literacy: 
Hip hop allows us to more proficiently use 
language. 
0.26% 0.21% 3.91% 5.10% 
Process: 
Hip hop allows us to achieve educational 
goals. 
12.77%
* 
1.07% 4.46% 2.50% 
Overcoming: 
Hip hop allows us to be resilient. 
11.08%
* 
16.20%
* 
5.02% 2.50% 
Hope: 
Hip hop allows us to have a positive 
worldview. 
3.65% 4.32% 3.35% 10.25%* 
Antiphony: 
Hip hop allows us to pivot between the 
individual and the community. 
6.13% 6.04% 3.35% 6.41% 
Prophetics: 
Hip hop allows us to deliver a prophetic 
message. 
1.04% 2.37% 5.02% 0 
Heroism: 
Hip hop allows us to show our individuality. 
9.12% 1.94% 6.70% 0 
Self-management: 
Hip hop allows us to better manage our 
behaviors. 
0 0 4.46% 20.50%* 
Table 13 showcases the comparison between the Rap and Letter genres for Year 2. The 
Rap genre includes two time periods and the Letter Genre includes the two cohorts during their 
second year of writing letters. The highlighted values across the genres represent dominant 
values. To begin with, the values for emotional expression and relationship skills were dominant 
across both genres, across times in the Rap Genre and across Cohorts in the Letter Genre. What 
is fascinating about this result is that the value frequencies are almost identical across times, 
cohorts and genres. Furthermore, during Year 1, the value frequencies for relationship skills 
across genres was quite similar, 8.52% in the Raps and 7.52% in the Letters and both increase 
slightly over time and across all genres and Cohorts in Year 2. Furthermore, this correlates with 
the slight increases in the Relationships subcategory in the Ryff Well-Being Measure which 
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increased from 66.6 in Time 1 and 2 to 70.5 and 68.4 in Times 5 and 6, which is also a slight yet 
quantifiable increase.  
 Another result was the increasing performance of Black Aesthetic Values in the Letter 
genre with an increase in all of the Black Aesthetic values for Cohort 1 and a specific increase in 
the value for Antiphony in Cohort 2 in comparison to the rapid decrease in Black Aesthetic 
Values in the Rap Genre from Time 1 to Time 3 with a specifically drastic 15 time reduction in 
the value for Heroism. This parallel increase in Black Aesthetics over time in the Letter Genre, 
alongside a subsequent decrease in Black Aesthetics in the Rap genre, may suggest a cross-
fertilization of values whereby the simultaneous contestation of Black Aesthetic Values in one 
genre corresponds with a simultaneous performance of Black Aesthetic Values in the other gene. 
This suggests that values can cut across and perhaps transform across different genres over time 
to deliver similar messages. 
 Emotional expression was a value that emerged across genre, across cohort and across 
time as consistently dominant and represents a unique value which was not a dominant value in 
any of the three Institutional Stakeholder documents/series of documents. This emergence 
suggests that youth perform this value not just in the embodied performance of the raps but also 
in their advocacy articulations to Barack Obama.  
 Other than time differences, there was one Cohort or group based difference which was 
evident. In the Rap genre, Self-Awareness as an SEL value showed consistent increases over the 
three time periods. This corresponded with Self Awareness emerging as a dominant value in both 
years of the Letter Genre for Cohort 1. Therefore, Cohort 1 performed the value for self-
awareness across genres and over time. However, for Cohort 2, Self-Awareness was NOT a 
dominant value in their Letter Genre and instead they performed the SEL value of self-
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management as their second most dominant value. Again, although emerging from the same 
Major value the values for Self-Awareness, the ability to reflect on one’s life and decisions to 
think about the future in a different way is qualitatively different than Self-Management, the 
ability to manage one’s impulses and emotions in order to achieve a future goal.  
 Therefore, in answering Research Question 1: “What are the values that emerge across 
genres (i.e. letters and raps) and over time, and over cohorts in this Hip hop discourse program 
and do they suggest possible mutual influences?” we have several answers. (1) the value 
“Expressing emotions is important because it allows youth to name and express emotions 
through Hip hop” emerged as its own unique value which does not correspond to dominant 
values amongst Institutional Stakeholders, and emotional expression emerges as dominant across 
time, cohorts and genres. (2) relationship skills also emerges as a consistently dominant value 
across genres and cohorts during year two and show increases over time and across genres from 
year 1 to year 2. These results also correlate with the slight increases in Relationships as a 
subcategory of Psychological Well Being over time. (3) The subsequent increases in the 
performance of Black Aesthetic Values in the Letter genre parallel with subsequent decreases or 
contestations of Black Aesthetic Values in the Rap genre over time which suggest a sort of cross-
fertilization or transformation of values between genres. (4) One cohort difference of 
significance was the performance of Self-Management for Cohort 2 in the Letter genre in 
comparison to self-awareness, which was performed consistently by Cohort 1 over time and 
cross genre. It is interesting to note that Self-Management did not emerge at all in the Rap genre.  
 Definitively, these findings suggest that youth were able to develop Social Emotional 
Competencies while engaged in this Hip hop project and that specifically relationship skills as 
important for developing friendships and bonds increased over time and across genres in the 
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qualitative analysis as well as in the Psychological Well-Being Measure. The increases of Black 
Aesthetic values in one genre, and the subsequent decrease in the other genre, suggest a cross-
fertilization of values between the genres which develops over time and as youth gain 
competency in both the letter writing and the rapping genres. Finally, in addition to time based 
changes, there was a Cohort based difference expressed above which indicates that groups 
engaged in the same Hip hop activities within the same context will still exhibit some different 
norms, values and ideas of what they consider important, but overall these values will generally 
be similar to their comparison group.   
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Chapter VI – Case Study of Cohort XY 
 Cohort 2 included five members however only three of the five members attended school 
and were in the in-school rap narrative program. Two of the five members had been expelled 
from the school but were allowed to participate in the study because they were a part of the after-
school rap program. Furthermore, both participants were once a part of the school prior to being 
expelled and were in fact some of the founding members of the Hip hop program. During the 
process of analyzing Raps and Letters, it was noted that these two young men valued different 
things from the other students and also that their writing style in the Letters to the President was 
a hybridization of rap aesthetics and standard English aesthetics. In wanting to know more about 
how these two young men made meaning of their experiences as outsiders and insiders to the rap 
program, I extracted their data in the Raps and the Letters and coded them as Cohort X and Y. 
Their letters were easy to separate from the rest of Cohort 2 since they were written individually. 
For their Raps, I analyzed any of the songs that they performed on to see which values were 
dominant and non-dominant. I then compared these results to the overall Letters written by 
members of Cohort 2 and the Raps written by Cohort 2 to see if/what differences existed. 
Finally, I end this chapter by positing potential reasons for any differences which emerge.  
 Cohort X and Y consisted of two young men who are, at the time of this writing, 18 and 
19 years old. Participant X is currently a high school graduate and is in the Top 10% of his 
graduating class and has won several honors at his high school. He was accepted to several top 
ranked colleges and will be attending a large state institution in Southern Texas. During the time 
of the study he was 16 years old. He was born in South Sudan and he and his family were 
refugees in Egypt and eventually moved to Houston from Egypt during his early elementary 
school years. He was initially expelled from the study charter school because he brought an afro-
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pick to the school that had a blade on it. This action was considered an expellable offense. He 
was offered the ability to appeal, but did not take this action. During the early part of the school 
year 2014-15, he attended classes at the study charter school for a few days. He stated he felt like 
“Superman going back to Smallville” and chose not to come back. He decided to continue to stay 
at his current school, which was located in the Houston Independent School District.  
 He has been very active in the Houston music scene and is considered by many of his 
former teachers to be a musical savant. During his freshman year, he taught himself how to 
produce music and began performing widely on social media and released a live album. He has 
an older sister who is enrolled in a community college and an older brother who is employed in 
the food service industry. His mother is very involved in his life and his father is not very 
involved in his life.  
 Participant Y is currently 19 years old and is no longer enrolled in any school. He was 
around 17 years old during the time of the study. Participant Y was an immigrant from Mexico 
who came to the United States when he was a toddler. When he was 12 years old, he was jumped 
into a gang against his will in a park. When he was a freshman, he withdrew from the charter 
school that was involved in this study. He enrolled in a Houston Independent School District 
School, where he was expelled due to fighting. At that time, he went to another charter school 
where he would eventually withdraw for undisclosed reasons. Currently, Participant Y is 
working with his uncle for a trucking company and he has one child. It is unclear at the moment 
whether or not he is still involved in a gang.  
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Figure L. Sample Rap from Participant X  
 
 Figures K and L represent a Letter to the President and a Rap section written by 
Participant X. Figure K is written in a manner than is a hybridization of standard written English 
and Rap narrative. It is not quite written in bars nor is it quite written in sentences. Here commas 
are used to delineate lines which are written in tetrameter (e.g. Music been around for some 
years) which has four beats and is written as a trochaic with the stress placed on the first word, 
music. Furthermore, there are rhymes, slant rhymes and sonic rhymes in the essay where words 
are rhymed either directly (e.g. every day, same way) or indirectly (e.g. direction, generation). 
Indeed, Participant X is articulating that in order to express himself “by words” without it doing 
nothing he will have to add “melody and mix it up with thoughts and feelings” which he literally 
proceeds to show Obama through his style of expression.  
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 Figure L represents a sample Rap written by Participant X. It details how others have 
forgotten about struggles. However, people such as him, who are refugees, have not been able to 
forget their struggles. He performs the value for critical consciousness several times by 
discussing the lives of those in “R.O.S.S,” otherwise known as the Republic of South Sudan 
where others are “stressed” due to “tribal wars”. He mixes in his own feelings regarding struggle 
and performs the value for self-awareness as well as social awareness when he indicates “We 
don’t want to be equal hurting our own people” and eventually relinquishing individual authority 
over social ills by the social observation “the human race will never be peaceful.”  
Figure M. Rap Written by Participant Y  
 
 Figure M and N represent a Rap and a Letter to the President written by Participant Y. He 
begins his Rap with a performance of the value for Social Awareness questioning how the 
audience sees a “ghetto kids life” or his life perhaps “judge(ing)” him based on his “pants and 
shirts size”. He follows up by performing the value for critical consciousness indicating that 
“blocks with glocks” “thugs with drugs” and “Washington cops” or federal agents could have 
actually killed his own father. He then compares this personal story of Self Awareness with 
greater social ills by offering a critical social analysis of “colored skins dying” and video 
cameras recording these murder yet “we still lying”. He then performs again the value for critical 
consciousness by calling out Texas governor Republican Greg Abbott who is “not treating us 
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equal” then discussing greater American hypocrisy, including that “American troops listen for 
the truth” indicating that they will die for “a war that didn’t start with you.” He then connects 
this series of critical analysis with a self-reflection or Self Awareness by stating “what should I 
say, what should I do, I would rather die in my own land than in some stranger’s shoes”. He then 
performs one more bar about critical consciousness positing a possible solution to problems by 
telling the audience to “stop your silence let’s stop the violence.”  
Figure N.  Letter to the President by Participant Y  
 
 Participant continues this discussion about community violence by advocating to Barack 
Obama that Hip hop in schools could be a potential solution. He performs that value for self and 
social awareness by indicating to Obama that “in my neighborhood gangs could have swallowed 
me whole” but through rap expression “I was able to overcome” performing the value for 
Overcoming. He follows by performing a clear cut value for Antiphony in a Standard English 
genre by stating that his peers tell him “I like what you write and say, I can say I am looking at 
my life through your lyrics.” Participant Y indicates that this is a large motivation for why he 
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writes in that it is a liberating experience for him because it simultaneously is liberating for 
others who can reflect themselves in his words.  
Table 14. Values in Letters by Cohort XY 
 
 
 
 
Values Value Frequencies 
Self-awareness: 
Hip hop allows us to understand our inner psychological state. 
10* 
(21.30%) 
Critical consciousness:  
Hip hop allows us to be critically aware of our surroundings. 
9* 
(19.15%) 
Antiphony: 
Hip hop allows us to pivot between the individual and the community. 
6* 
(12.76%) 
Process: 
Hip hop allows us to achieve educational goals. 
5* 
(10.64%) 
Hope: 
Hip hop allows us to have a positive worldview. 
3 
(6.4%) 
Prophetics: 
Hip hop allows us to deliver a prophetic message. 
2 
(4.25%) 
Catharsis:  
Hip hop allows for an emotional release that is psychologically 
healthy. 
2 
(4.25%) 
Emotional expression: 
Hip hop allows us to express inner emotions. 
2 
(4.25%) 
Overcoming: 
Hip hop allows us to be resilient. 
2 
(4.25%) 
Relationship skills: 
Hip hop allows us to develop meaningful connections with others. 
2 
(4.25%) 
Self-awareness: 
Hip hop allows us to understand our inner psychological state. 
2 
(4.25%) 
Self-management: 
Hip hop allows us to better manage our behaviors. 
2 
(4.25%) 
Heroism: 
Hip hop allows us to show our individuality. 0 
Literacy: 
Hip hop allows us to more proficiently use language. 0 
Total codes 47 
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Figure K. Sample Letter from Participant X  
 
Table 14 showcases the dominant and non-dominant values which emerged for Cohort 
XY within the Letter genre. As seen in the examples above, X and Y wrote their letters mixing 
together sentences and bars and therefore lines were coded as either depending on the mode of 
expression. There were 47 total coded lines. Four values emerged as dominant including Social 
Awareness (SEL), critical consciousness (Socio-Political Development), Antiphony (Black 
Aesthetics) and Process (Education). Social Awareness emerged in 10/47 lines or 21.3%, critical 
consciousness emerged in 9/47 or 19.15% of lines, Antiphony emerged in 6/47 or 12.76% of 
lines and Process emerged in 5/47 or 10.64% of lines. Two values did not emerge at all and were 
therefore non-dominant, these included Heroism (Black Aesthetics) and Literacy (Education).  
 Table 15 below indicates the dominant and non-dominant values present in the raps 
written by Cohort XY. Four values emerged as dominant and these included critical 
consciousness (Socio-political Development), self-awareness (Social-Emotional-Learning), 
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Social Awareness (Social-Emotional-Learning) and Heroism (Black Aesthetics). Critical 
consciousness emerged in 64/325 bars or 19.7%, self-awareness emerged in 48/325 bars or 
14.76%, Social Awareness emerged in 48/325 bars or 14.76% and Heroism emerged in 39/325 
bars or 12.0% of bars. Four values emerged as non-dominant (which was defined here as less 
than 1.5%) and these included Prophetics (Black Aesthetics), Hope (Resilience), Process 
(Education) and Literacy (Education). Prophetics emerged 5/325 or in 1.5% of bars, Hope 
emerged in 5/325 or in 1.23% of bars, Process emerged in 3/325 or in .9% of bars and Literacy 
emerged in 2/325 bars or .61% of bars.  
Table 15. Values in Cohort XY Raps  
Values: Coding Scheme Raps 
Critical consciousness:  
Hip hop allows us to be critically aware of our surroundings. 
64* 
(19.70%) 
Catharsis:  
Hip hop allows for an emotional release that is psychologically healthy. 
30 
(9.23%) 
Emotional expression: 
Hip hop allows us to express inner emotions. 
24 
(7.38%) 
Self-awareness: 
Hip hop allows us to understand our inner psychological state. 
48* 
(14.76%) 
Social-awareness: 
Hip hop allows us to understand how others think and feel. 
48* 
(14.76%) 
Relationship skills: 
Hip hop allows us to develop meaningful connections with others. 
13 
(4.0%) 
Literacy: 
Hip hop allows us to more proficiently use language. 
2 
(0.61%) 
Process: 
Hip hop allows us to achieve educational goals. 
3 
(0.90%) 
Overcoming: 
Hip hop allows us to be resilient. 
22 
(6.76%) 
Heroism: 
Hip hop allows us to show our individuality. 
4 
(1.23%) 
Antiphony: 
Hip hop allows us to pivot between the individual and the community. 
23 
(7.07%) 
Prophetics: 
Hip hop allows us to deliver a prophetic message 
5 
(1.50%) 
Heroism: 
Hip hop allows us to show our individuality. 
39* 
(12.0%) 
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TOTAL CODES 325 
Across genres, Social Awareness and critical consciousness emerged as dominant values. 
In the Letter Genre, Antiphony emerged as a dominant value for Black Aesthetics whereas in the 
Letter Genre, Heroism emerged as the dominant value for Black Aesthetics. In the Letter genre 
Heroism was non-dominant. Similarly, Process emerged as a dominant value in the Letters 
whereas it was non-dominant in the raps. Self-awareness was dominant in the Rap Genre 
whereas it was neither dominant nor non-dominant in the Letter Genre.  
 When comparing both of the genres with the Institutional Stakeholder values in Table 3, 
4 and 5, it appears that in the Rap genre, Cohort XY heavily performed Individual Rap 
Stakeholder values of self-awareness, Social Awareness and critical consciousness. They also 
performed the Rap Curriculum value of Heroism. In the Letter Genre, Cohort XY performed the 
Individual Rap Stakeholder values of Social Awareness, critical consciousness and Antiphony. 
Furthermore, they also performed the School and Rap Curriculum values of Education Process. 
In contrast, within the Rap genre, Cohort XY contested the School values of Hope and Process 
and also contested the Rap Curriculum values of Literacy and Process. In the letter genre, Cohort 
XY contested the Rap Curriculum values of Literacy and Heroism.   
 In order to answer research question 3 – what were the differences in values between 
Cohort XY and the other cohorts across genre – I reintroduce the results which emerged from the 
other cohorts and genres with regards to research question 1. (1) emotional expression emerged 
as a consistent dominant value across cohorts and across times (2) relationship skills increased 
slightly over time and across cohorts to become a dominant value across cohorts and genres in 
year 2 which correlates with Relationship increases on the Ryff (3) Increases in Black Aesthetics 
values in the Letter genre corresponded with decreases in Black Aesthetic values in the Rap 
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genre suggesting a cross fertilization of values (4) Cohort 2 valued self-management while 
Cohort 1 valued self-awareness and self-management did not emerge at all in the rap genre.  
 For Cohort XY, Self-Management did not emerge at all in either of the two genres. In 
comparison to the other cohorts across genres, emotional expression did not emerge as a 
dominant value for Cohort XY nor did relationship skills. Cohort XY performed the value for 
critical consciousness more so than the other Cohorts as it emerged as dominant in both the Rap 
and the Letter genre. Self-awareness and Social Awareness emerged in the Rap genre for Cohort 
XY which was similar to the Self Awareness and Social Awareness value which were dominant 
for Cohort 1 across times and across genres, however, this was different from Cohort 2’s Letters 
which valued Self-Management over self-awareness or social-awareness. Finally, for Cohort XY 
they performed Black Aesthetics values across genres with Antiphony dominant in the Letter 
Genre and Heroism dominant in the Rap genre. For the other cohorts across genres, although 
Black Aesthetic values increased in the Letter Genre and were high in the Rap Genre initially, 
they were never consistently dominant across genre as is seen in Cohort XY, suggesting perhaps 
a performance of Individual Rap Stakeholder Values and Rap Curriculum values in the Letters 
and the Raps respectively. Thus it appears that there are several differences between Cohort XY 
and the other cohorts with some similarities along the lines of the SEL values in comparison to 
Cohort 1 but not to Cohort 2.  
 I was able to present these results to the Rap teacher with regards to the value differences 
between Cohort XY and the other Cohorts. Of particular interest was the higher value for critical 
consciousness across genres in Cohort XY and a particularly high frequency of Social 
Awareness across genres. The Rap teacher felt that these results reflected a difference in 
positioning towards education that Cohort XY experienced, where they had to view the rap 
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process from the status of an outsider. This outsider status it seems, allowed Cohort XY a unique 
lens on the ways in which traditional education both helped and hindered them in their life goals. 
This may have also been compounded by these particular youth’s status as outsiders to American 
hegemony given that they were both immigrants into America who experienced and lived 
through the social ills that accompany being undocumented in the United States.  
 Another theory would be that their status was not simply as outsiders, but that they 
pivoted between the status of outsiders and insiders within their school. For instance, although 
they were not allowed to be on campus grounds during the school day, they were allowed to be 
on campus grounds to the after-school workshops and were allowed to perform in all of the 
concerts that happened on school grounds. It also appears that they school itself felt a form of 
crisis when dealing with these youth between having to follow protocol (anyone with a blade 
must be suspended) and wanting to give these youth another chance (allowing them the ability to 
appeal). Indeed, it may be that the insider/outsider pivot allowed Cohort XY to make 
complicated claims about the Process of education (as expressed in their letters), one that 
simultaneously performed the Hip hop values of Social Awareness, critical consciousness and 
Antiphony to interrogate the audience about the ways in which education is fair and the role that 
Hip hop can play in creating a more equitable form of education urging an audience that “might 
not remember because you got everything handed to you” to not become idle in understanding 
the politics of education and to fight for “a class that can teach Hip hop and help the violence and 
crimes decrease in our community”.  Cohort XY, it appears, became a living testament to the 
power of Hip hop in the classroom. It helped those who are situated in between mainstream and 
marginalization to critically analyze their unique positions to become vocalizers rather than 
victims.  
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Chapter VII-- Discussion  
Overview  
  “It seems possible to me that some kind of graph could be set up using samplings of 
Negro music…and that in each groupings of songs a certain frequency of reference could pretty 
well determine his social, economic and psychological states as that particular period” (Jones, 
1963). LeRoi Jones, also known as Amiri Baraka, published his classic study Blues People in 
1963 with the goal of using a “graph” to focus on moments of rupture/dislocation in the lives of 
Black Americans borrowing from Ellison who viewed the Blues as meanings that were 
expressed through art whether oppositional or universal (Watts, 2001). The purpose of this 
dissertation was to examine the values present in various genres of lived literacy practices 
performed by polycultural youth living in contemporary urban America. It sought to compare the 
values which emerged over time and across similar groups across three modes of practice, a 
traditional academic exercise, a standard psychometric measure and a collective musical 
composition. That musical composition here was the descendant of American Blues also known 
as Hip hop. The larger research question was what would be the values that emerged from youth 
engaging in these various genres of expression and would they be different or similar based on 
time, the affordances of the genre or the group engaged in the expression?  
 Three specific research questions emerged with three particular hypotheses. These 
questions were (1) What are the values that emerge across genres (i.e. letters and raps) and over 
time, and over cohorts in this Hip hop discourse program and do they suggest possible mutual 
influences? (2) Are there any differences between Cohort XY and the other Cohorts with respect 
to values in both of the Genres and (3) What is the relationship between Socio-emotional 
development over time and psychological well-being? 
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 Three Hypotheses accompanied these three research questions and included (1) Values 
that emerge in the Raps and in the Letters will include some similar values and some that are 
different which indicate both (a) changes according to time and (b) differences according to 
cohort. (2) There will be differences in the values between Cohort XY and the other Cohorts 
with Cohort XY with Cohort XY performing more of the Hip hop values and contesting more of 
the School values. (3) Increases in Social-Emotional Learning values over time with correlate 
with increases in measures of Psychological Well-Being.  
 The methodological approach was the use of critical discourse analysis with a specific 
focus on values analysis; values being principles, moral codes and norms that people live by 
Rogoff, 1990; Wertsch, 1991; Daiute, Stern, & Lelutiu-Weinberger, 2003). Results indicated 
various answers to each research question. For Research Question 1: (1) emotional expression 
emerged as a consistent dominant value across cohorts and across times (2) relationship skills 
increased slightly over time and across cohorts to become a dominant value across cohorts and 
genres in year 2 which correlates with Relationship increases on the Ryff (3) Increases in Black 
Aesthetics values in the Letter genre corresponded with decreases in Black Aesthetic values in 
the Rap genre suggesting a cross fertilization of values (4) Cohort 2 valued self-management 
while Cohort 1 valued self-awareness and self-management did not emerge at all in the rap 
genre.  
 This suggests that both Hypotheses for Research Question 1 were supported and that 
values such as the importance of Black aesthetics, such as Antiphony, Heroism and Prophetics, 
emerged as values important to Hip hop because Antiphony connects the individual to the 
community, Heroism allows youth the use folk narrative to emphasize the individual and 
Prophetics invoke the history of the spirituality and preaching that undergird Hip hop culture 
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Black Aesthetic values were either performed or contested over time depending on genre and 
that there were Cohort based differences, specifically the performance of Self-Management for 
Cohort 2 as opposed to the performance of self-awareness for Cohort 1.  
 For Research Question 2, the results indicated that: (1) Self-Management was contested 
across genres (2) emotional expression did not emerge as a dominant value for Cohort XY nor 
did relationship skills (3) critical consciousness was performed across genres and emerged as 
dominant whereas it did not in the other Cohorts and (4) Self-Awareness and Social Awareness 
was performed across genre which was similar to Cohort 1 but not to Cohort 2. With regards to 
Self-Management, it did not emerge as a dominant value in the majority of both letter and rap 
narratives across time. This is important because Self-Management is the value “managing 
emotions and having self-regulation is important because it allows youth to achieve their goals,” 
and youth in this study were more apt to value Self and Social awareness, which are important 
for understanding oneself and understanding others rather than managing emotions. This may 
also be related to the affordances of the Hip hop genre, which is a genre about emotional and 
cathartic expression. It is not centered on the management of emotions.  
 For Research Question 2, the Hypothesis was partially supported. Indeed, Cohort XY 
performed the Hip hop values of critical consciousness, self-awareness and Social Awareness in 
addition to Black Aesthetic values which emerged as dominant in both genres (Antiphony and 
Heroism) and that these values were different from the consistently emerged emotional 
expression and relationship skills values that emerged in the other Cohorts. However some parts 
of the Hypothesis were not supported. Self-awareness and Social Awareness emerged 
consistently and across genre and time for Cohort 1 and Process emerged as a dominant value in 
the Letter genre for Cohort XY which is a performance of School values. This result may be 
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partially explained by the status of Cohort XY as cultural outsiders AND insiders to the school 
context which was elaborate upon in Chapter 6.  
 For Research Question 3, results indicated that across the three subcategories of the Ryff 
Psychological Well-Being Measure, Relationship scores and Meaning and Purpose Scores 
increased slightly over time whereas Mastery and Engagement decreased slightly. Overall all of 
the scores remained mostly constant and the overall composite of scores indicated that the youth 
had AVERAGE well-being.  
 The Hypothesis for Research Question 3 was partially supported. Although it was 
difficult to draw conclusions regarding changes over time given that most of the scores remained 
stable over time, there was one correlation for Relationships which was observed. Over time, 
across genres and cohorts, the value for relationship skills increased slightly from being a just 
under dominant value during Year 1 to being a dominant value across cohorts and genres in Year 
2, with consistent frequencies for the value across genres and cohorts. This corresponded with a 
slight increase in scores on the Ryff on Relationships from 66.6 during Time 1 and 2 (Year 1) to 
70.5 and 68.4 during Time 5 and 6 (during Year 2).  
Limitations  
 This study did include several limitations. One specific limitation was ensuring that 
reliability and validity were intact. Reliability measures the level of agreement amongst two 
independent coders however it does not take into account how valid the original code is. 
Reliability can be measured using the formula for Cohen’s Kappa however there was not 
quantifiable way to determine validity. The way that validity was ensured was through the use of 
pilot data and the use of collegial critique during conferences and presentations to the 
dissertation committee. One such example was the initial confluence of the value for Social 
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Awareness and critical consciousness which was pointed out during the dissertation proposal 
defense and since then was disentangled. However, given that validity is a process that requires 
development of a project over time, it is difficult to guarantee absolute validity.  
 A second limitation was the potential confluence of age related variables which were 
difficult to dis-entangle. For example, Cohort XY had many different values than the other 
cohorts and performed the value for critical consciousness more than the other cohorts. This was 
deemed to be due to the effects of the role as insider/outsider within the frame of the Hip hop 
group. However, it is also true to these two young men were older than the other members of the 
team at the time of the study due to their immigration status. In future research one way to 
disentangle age effects would be to organize cohorts by age or to keep all cohorts within the 
same age range.  
 A final limitation of this study was the potential confluence between expertise level and 
values which emerged. This study was organized by cohorts assuming that the expertise of 
Cohort 1 would be greater than Cohort 2 however this was not always the case as cohorts 
included both newcomers and seasoned rappers. For example, Cohort XY as part of Cohort 2 had 
significant rap experience outside of the school on social media and through a local community 
center in Houston. Research conducted on Hip hop dancers in the urban South (Roygardner, 
2016) has indicated that expertise level can have effects on the values which emerge. In this 
study it was difficult to disentangle expertise from cohort or time effects. In future research, 
cohorts could also be designed according to expertise level or could be designed to control for 
expertise level depending on the research question being asked.  
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Future Directions and Implications for Applied Work  
 Hip hop is being integrated into educational curricula across grade levels and even into 
undergraduate and graduate school pedagogy across the United States. Furthermore it is also 
being integrated into psychotherapy practice as well. The results of this study suggest that some 
specific values of Social-Emotional-Learning did correlate with increases in subcategories of 
Psychological Well-Being. Furthermore, emotional expression emerged as a consistent and 
dominant value across genres and across cohorts over time. This is a particularly salient result for 
mental health and education professionals within school settings with regards to the use of Hip 
hop groups for mentorship, group counseling and restorative justice practices in order to 
potentially increase psychological well-being.  
 Additionally, results regarding the cross fertilization of Black Aesthetic values between 
the Rap and the Letter genre indicate that perhaps the combination of musical/kinesthetic forms 
of learning can be coupled with traditional academic forms of learning in order to allow youth to 
develop competencies which cut across genres. 
 Furthermore, value cross fertilization has some implications with regards to collective 
practices and individual practices indicating that the values which emerge in one practice can 
transform into another practice. For example, the values that initially appeared in the Rap genre 
such as Black Aesthetic values eventually emerged in the Letter genre. Indeed, the coupling of 
Self Awareness values and Social Awareness values and the dominance of these SEL values 
suggests that youth are learning about themselves as they are learning about the world around 
them. This again has implications for the role that mental health and education play together in 
developing healthy minds in youth, which are critically reflective of themselves and the world 
around them. A strong ego is aware not only of how it functions intra-psychically but also how 
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the individual exists within the world around him, and how his activities and behaviors affect the 
world and that these actions therefore are meaningful.  
 Within the context of restorative justice practices for youth, Cohort XY showcases a 
micro-example of being able to utilize insider/outsider status in schools as strength in order to 
critically analyze the role of education in society as a democratic and elitist practice. This may 
not have been possible for youth to articulate had they not been given the ability to express in 
BOTH the Rap and the Letter genre. As a form of critical praxis, youth can utilize their literacy 
skills in schools to advocate for the changes they would like the see on the macro and the micro 
level. When interviewing the youth in the study as a group after the study had ended, they made 
the suggestion that they would prefer that these letters NOT be sent to Barack Obama but be sent 
to the local alderman in the community who they felt could advocate locally and influence 
politics at a level where change could be palpably felt by these youth. The rap teacher made the 
best decision: the letters will be sent to both Obama and the local councilman!  
 Due to this study (although mostly to the work done by Mr. Hritz the rap teacher) local 
level changes were able to occur. Hip hop WAS placed in the schools, their school. By the 
beginning of the year that Cohort 2 began, Mr. Hritz was able to conduct the first Hip hop 
elective class that youth could take for 3 High School credits. The class occurred alongside the 
afternoon rap workshops and the team began to engage the public around there methodologies 
address all of Houston through a TedX Talk for Youth in Houston that addressed the need for 
Hip hop programming in schools. Furthermore, the rap cohorts performed for 500 teaching 
fellows during their orientation also advocating for the use of Hip hop in schools. In 2016, the 
rap group successfully held their 4th Truth for the Youth Hip hop concert and gathering which 
included all forms of Hip hop from graffiti to dancing to fashion, instrumentation and of course, 
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rap.  And to bring it full circle, the final project for the Rap class students in 2016 – a Letter to 
the President advocating for Hip hop in schools. 
 There were several additional analyses that could have been conducted with this data set 
which will be conducted in the future. As discussed numerous times throughout this dissertation, 
an analysis of expressivity would be a key dimension of understand the ways in which youth 
chose to communicate. This could be accomplished through the use of significance analysis and 
could occur in several ways a) the amount of abstract words and multisyllabic words per 100 
words b) the use of intensifiers and cognitive terms c) the number of grammatical mistakes 
which occurred per 100 words. These analyses would allow for a more full exploration of the 
literacy changes over time and across genre. For example, initial pilot data suggest that youth in 
the Rap genre tend to make fewer grammatical errors than they do in the Letter genre. Also, 
youth tend to increase their use of abstract and multisyllabic words when grammatical errors 
increase suggesting perhaps a need for creative license when learning new words.  
 Furthermore, the group process that led to the creation of specific raps could have been 
analyzed. As part of this large data set, videos of the rap creation process were collected. These 
videos offer yet another genre for analyzing the ways in which values are performed or contested 
and how this process plays out in a group of youth. The videos could be analyzed and coded in a 
similar process as the narratives, through Atlas TI and units of measurement could be analyzed 
as utterances or as turns in conflict etc.  
 From the application perspective, Mr. Hritz is already communicating with his school’s 
leadership to discuss ways to expand the program to other campuses possible even outside of 
Houston, into Tennessee. He is also advocating for a section of his class to include youth 
learning some research skills so that they can learn ways to evaluate their own work over time 
137 
  
 
and perhaps even add dimensions to this research that cannot be done from afar or extra-
institutionally such as the comparison of grades with Hip hop participation.  
 The goal of this study was to see the ways youth interacted and performed values across 
time, cohort and across genre. Results mostly supported the initial hypotheses. Beyond that, the 
rap team and the rap class embraced a meta-value institutional performance of the Hip hop class 
into the school mainstream. This was accomplished in no small part by an energetic rap coach 
and a small group of dedicated youth who were heroic enough to advocate to perhaps a living 
embodiment of Heroism, Barack Obama. They used academic and artistic means to accomplish 
their mission, often taking academic spaces (e.g. TedX and Teach for America Orientation) as a 
venue to perform their art. Although the response from Obama is still awaiting, it is clear that 
their school and local community have taken notice and value the Relationships formed by, the 
Process engaged in and the Emotions expressed by these Prophetic and Heroic youth, who 
perform not just for self-awareness, but so other youth can say “I am looking at my life through 
your lyrics”.  
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